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Chapter I 

Introduction 

1.1 .Introduction 

English plays a special role in India, the largest of the South 

Asian countries. The British colonial administration employed 

English for various purposes and the colonial educational policy 

encouraged its wider use for the creation of a local elite, "a class 

who may be interpreters between us and the millions we govern, a 

class of persons, Indian in blood and colour, but English in tastes, 

in opinion, in morals and in intellect" (Kachru, South Asian English 

35) according to the proposal of Macaulay on Indian education 

which was accepted in 1835. It is a 'link language', a medium in 

the modernisation and westernisation of the country and an 

important language of higher education, science and technology and 

trade and commerce. Kachru maintains that English is not only "an 

'access' language among ethnically and linguistically diverse 

Indians" but also a language which brings "monetary gains, 

professional mobility and social prestige" (Indianization 3 l )  and in 

i ts Indianized variety it  has become a pan-Indian elite language. 

Even so English is "the language of our intellectual make up-like 

Sanskrit or Persian was before-but not of our emotional make-up" 

according to the Indian author Raja Rao in the foreword to 

Kanthapura (v). 



1.2.English as a Language of Power 

Kachru uses  the  t e rm "power" in an abs t rac t  sense ,  t o  refer  to  

"the cont ro l  of knowledge and t o  the  pres t ige  a language acquires  a s  

a  resul t  of i t s  use  in cer ta in  impor tan t  domains .  T h e  more  impor tant  

a  domain  i s ,  the  more  'powerful '  a  l anguage  becomes" ( A l c h e m y  2) 

and he  compares  the  Engl ish  l anguage  t o  t h e  fabled  Aladdin ' s  lamp.  

T h e  whi te  man ' s  l anguage  became  a marker  of his  power  and Quirk ,  

e t  a l .  te rms the  "vehicular  load"  of the  l anguage  as  the  "primary 

medium f o r  twent ie th-century  sc ience  and technology"  (2). Another  

marker  of  the  power  of  Eng l i sh  i s  i t s  demograph ic  d is t r ibut ion ,  i t s  

na t ive  and non-nat ive  users  ac ross  cu l tu res ,  i t s  use  in impor tant  

world fo rums  and  i t s  r ich  l i t e ra ry  t radi t ion .  Al though the  e ra  of the  

white man's  burden has ended  in a  pol i t ica l  sense  and the  Ra j  has 

re t rea ted  t o  na t ive  shores ,  Eng l i sh  has  become an in tegra l  part  of 

the  new complex  socio- l inguis t ic  se t t ing .  In the  th i rd  wor ld  

c o u r ~ t r i e s  i t  may represent  modern i sa t ion ,  urbanisa t ion ,  wealth and 

western  prosper i ty  and symbol i se  technica l  sophis t ica t ion  and 

cor responds  t o  a  type  of e l i t i sm.  "English i s  f e l t  t o  be  the  language 

of power ,  a  language of  pres t ige .  I t  i s ,  in  o the r  words ,  the  language 

of the  c l a s ses ,  no t  the  masses" (Gramley  440) .  

1.3.The Postcolonial Scenario 

F r e e  Ind ia  had t o  t ack le  the  co lossa l  problem of f ind ing  a 

1. nat ional  l anguage  fo r  na t ional  ident i ty ,  na t ional  uni ty  and nat ional  

in tegra t ion .  In 1950,  the  Cons t i tu t ion  o f  Ind ia  la id  down that  Hind i ,  

t he  l anguage  of over  one- th i rd  of the  popula t ion  would  be  the  
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official language and English was designated the "associate official  

language" (Gramley 439). The official language of India was never 

a lingua franca. "It was Sanskrit  during the ancient period, Persian 

during the medieval period and English during the modern period" 

(Ghosh, et  al. 3 8 )  and English rules the roost. The three-language 

formula provides for the education of everyone in his regional 

language, in Hindi and in English thus safeguarding and fulfi l l ing 

the psychological and cultural needs of the Indian.  Though both 

mother tongue and English are  the media of instruction at School 

and University levels, English alone is  the medium of instruction for  

higher, technical and professional education. English being an 

international link language, i t  serves as a window on the world for 

all professions. The reflections of Sood in this regard are note 

worthy and thought provoking. 

The status and role of English in post-independence 

India have not changed in practice. English has 

virtually the same official status and plays in practice 

in certain domains the same roles i t  came to occupy in 

colonial India. The need of the hour i s  to  streamline the 

teaching of English in our non-prestigious, vernacular 

medium schools and colleges [. . .l .  If the British taught 

English for administrative convenience to a minority, 

we have to teach i t  in India today as the language for 

social and economic uplift of the masses of India. (12- 

13) 



1.4.The Indian Linguistic Situation 

T h e  place  of Engl ish  in Ind ia ,  i t s  con t inuance  in educat ion  and 

adminis t ra t ion ,  has  been a subjec t  of  raging con t roversy  e v e r  s ince  

i t s  na t ive  users ,  the  Br i t i sh ,  implanted  t h e  l anguage  in the  sub  

cont inent  i n  the  f i r s t  half of the  n ineteenth  century .  T h e  con t inued  

use  of such an a l ien  tongue in  t h e  la rges t  democracy  in  South  As ia ,  

even f ive  decades  a f t e r  i t s  emancipat ion  f rom the  co lon ia l  power,  i s  

somet imes  desc r ibed  as  a  hard-to-shed-off  habi t  tha t  was  fo rmed  

dur ing the  two  cen tu r i e s  of  i t s  governance  by peop le  who speak the  

language nat ively.  Qui t e  obvious ly  then ,  the  tendency i s  t o  cons ide r  

Engl ish  a remnant  of co lon ia l i sm o r  imper ia l i sm and t o  a s soc ia te  i t  

with the  ambi t ion  of the  e l i t i s t  t o  reach the  h ighes t  eche lons  of the  

socia l  and adminis t ra t ive  h ierarchies  of  the  country.  Agi ta t ions  have  

been going on f o r  h ighl ight ing  the  necess i ty  of  ass igning d u e  

impor tance  t o  the  Indian  l anguages  vis-g-vis  Eng l i sh ,  and campa igns  

a re  be ing mounted  agains t  the  " favoured off ic ia l  s tatus" accorded t o  

Engl ish  desp i t e  t h e  absence  of s ta tu tory  p rov i s ions  f o r  th is  in  the  

Const i tu t ion  of India  ("Leaders Jo in  Dharna  agains t  Engl ish"  9). 

T h e  con t roversy  over  the  supremacy  of l anguage  in Ind ia  

seems  t o  have  been igni ted  by a fanat ic  s e n s e  of na t ional ism and 

l inguis t ic  e l i t i sm.  I t  i s  genera l ly  accepted  tha t  mothe r  tongue  i s  the  

be t ter  med ium of communicat ion  bu t  any  a t t empt  t o  replace  Engl ish  

by Indian  l anguages ,  especia l ly  in the  f i e lds  of economics ,  

eng inee r ing ,  law, medic ine ,  genera l  sc ience  and  technology,  i s  

v iewed with cons ternat ion  on  the  g rounds  tha t  t h e  na t ive  languages  



are inadequate to express effectively the fas t  developing concepts in 

these spheres.  The fear is  exploited by "the privileged class of the 

country" that "wants to perpetuate i t s  privileges making the English 

language serve as an arbitrary sl i t  which only the boys and girls  

from the upper and upper middle classes can get through [. . . l" 

(Ansari 147-48).  The controversy that this language has generated is 

described as "amazing" and the continuation of English in India is  

said to be the result  of a vested interest  that these people have in 

the furtherance of their  el i t ism (Gupta and Kapoor 13-14). 

In India,  English i s  extensively used for  a wide range of 

public and private dealings,  as  in the central  and s ta te  legislatures,  

in the judiciary, in trade and commerce and in  mass media like the 

newspapers, radio,  television etc. The multi- l inguist ic state of 

lnd ia l  and the consequent problems related to  interstate 

communication naturally promoted the growth of English here as a 

link language.  According to the 1971 Census the number of English 

language speakers in India is 191595, which represents 0.0613% of 

the total English speakers of the  world. The  statewide distribution 

of the English speakers in India is  given in Appendix I. The 

stat ist ics regarding the circulation of English newspapers and 

journals also points to  the prestigious position of English in the 

country. The number of dail ies and journals published as well as 

their  circulation indicates that English stands only second to  ~ i n d i ~ .  



1.5.English Education in India 

In India,  the present education system was introduced during 

the co1:)nial days. As Dakin,  e t  al. says: 

Imposed from without,  i t  did not develop as a national 

expression of Indian l ife and was not designed to meet 

the national goals and needs. Rather than cult ivating an 

indigenous system of education or developing a new 

organisational framework,  which would have suited the 

socio-cultural milieu,  the British grafted the English 

pattern of education into the Indian scene. (5) 

In due course this system of education gained support and 

popularity and acquired general  acceptance within the country. This 

was because 'English-style '  education brought the educated closer 

to those in power, led to  a higher social status and provided 

prestigious jobs in the British bureaucracy. However, what perhaps 

gave a stronger impetus to the Brit ish pattern of education was the 

linkage between college education and recruitment to  Government 

jobs. The official proclamation clearly spelt out the preference in 

civil services for  English speaking graduates of English medium 

schools and colleges. As a result ,  education in English gained a 

momentum of i ts  own. 

The inter connection between education and recruitment is  

especially significant in the part icular socio-economic and political 

condit ions then prevail ing in India and proved to be an important 

factor motivating individuals to seek education in English.  
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However ,  a s  a  resul t  of the  rapid  inc rease  in the  demand fo r  Engl ish  

educat ion ,  the  sys tem deve loped  se r ious  s t ruc tura l  de fec t s ,  some  of 

which prevai l  even  today.  T h e  demand f o r  educat ion  surpassed the  

avai labi l i ty  of adequa te  r e sources  fo r  expansion.  Many  i l l  equ ipped ,  

badly  housed,  poor ly  s taf fed  and over  c rowded  schoo l s  and co l l eges  

came  in to  being.  Univers i ty  educa t ion  expanded  fas t e r  than primary,  

secondary  and technica l  educat ion .  Teaching and learning became  

secondzry  t o  examina t ion  and  the  excess ive  emphas i s  on  

examinat ion  encouraged  parro t  learning.  "The poor  qua l i ty  of 

educat ion  compounded  a high r a t e  of f a i lu re  and wastage" (Tickoo 

110). 

1.6.The Place of English in the Educational System in India 

Engl ish  educa t ion  in  Ind ia  i s  a s  o ld  a s  the  Br i t i sh  Raj .  I t  was  

in the  second  half  of the  n ineteenth  cen tu ry  tha t  i t  became 

widespread and evo lved  i n t o  an o rgan i sed  work ing  pat tern .  

T h e  men w h o  paved  the  w a y  f o r  Eng l i sh  educa t ion  bel ieved in  

the  perfec t ib i l i ty  of men a n d  in  the  power  of educat ion  in  

t ransforming them in to  good c i t izens .  Engl ish  educat ion  i s  v iewed 

as  a  ga teway t o  h igher  income,  g rea te r  socia l  secur i ty ,  pres t ige  and 

dignity.  T h i s  view of Engl ish  educat ion  as  a  means  of socia l  and 

economic  mobil i ty,  has  l ed  t o  a  spec tacu la r  r i se  in the  s tudent  

popula t ion  in schools  and co l l eges  - a v i r tua l  'gold  rush '  f o r  a  

degree .  
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In the  modern  per iod ,  the  Government  of Ind ia  has  very well  

recognised  the  impor tance  of Engl ish  educa t ion  and  the  need f o r  a  

well  des igned and ef fec t ive ly  implemented  educat ional  programme 
. 

to  equ ip  the  ch i ld  f o r  h is  na t ion  bui ld ing task  of tomorrow. Dur ing 

the  past  few decades  there  has  been a con t inuous  and sus ta ined 

ef for t  t o  evo lve  a na t ional  sys tem of educa t ion  by res t ruc tur ing  the  

exis t ing  one .  

1.7.The Future of English in India 

T h e  crux of the  problem seems  t o  l ie  in the  fac t  tha t  Engl ish  

being a wor ld  language,  canno t  be done  away with eas i ly ,  whatever  

might  have  been the  reasons  f o r  i t s  in t roduct ion .  Jawahar la l  Nehru 

acknowledged in  Par l iament  tha t  Eng l i sh  was "the ma jo r  window f o r  

us t o  the  ou t s ide  wor ld .  We d a r e  not  c lose  tha t  window,  and if we 

do,  i t  wil l  spe l l  per i l  f o r  the  future" (Broughton,  e t  a1.2). 

Retent ion  of Engl ish  unders tood on ly  by abou t  2.5 percent  of the  

pops la t ion  i s  now a tac i t  agreement  among  t h e  educated  e l i t e  (Sood 

12). T h e  legal  sys tem,  the  na t ional  med ia  and impor tan t  profess ions  

a re  now conduc ted  in Eng l i sh .  I t  i s  the  l anguage  of pol i t ica l  

d iscourse ,  in ternat ional  adminis t ra t ion  and law and  i s  associa ted  

with l ibera l  th ink ing  (Kachru ,  Alchemy 8).  

T h e  consensus  among  t h e  Indian  s t a t e smen ,  th inkers  and 

wri ters  of the  pas t  and the  present ,  s eems  t o  b e  tha t  Eng l i sh  in India  

shal l  have  the  ro le  of an in ternat ional  language.  Eng l i sh ,  though a 

re l ic  of co lon ia l i sm has  c o m e  t o  stay.  O n e  hundred and f i f ty  years  

of in t ima te  contac t  has  m a d e  Engl ish  an in tegra l  par t  of o u r  
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educational system and this cannot be  changed without injury to the 

cause of education in India. 

At the national level ,  the educationists  and leaders,  including 

those who are not in favour of the continuance of English as the 

medium of instruction,  believe that English is  one of the world 

languages that convey to  us the  fast  developing ideas in various 

branches of knowledge (Munshi 55,  Nehru 51-56). These opinions 

seem to have been based on the fact that  the use of English in India 

can be avoided only at the expense of the economic growth of the 

country and the facil i ty with which i t  carries out i t s  functions of 

international communication.  

To the question "why English?" M.K.Gandhi7s answer was 

that "those who need to learn" English and other European 

languages "do so  for  enriching" their  "thought and knowledge which 

the west can give" (60). Gandhij i ,  in fact ,  had never charged the 

Englishmen "with compell ing us to adopt English as the medium of 

expression" (59). He said that we devoted precious years of our  

lives to learning the language "as if i t  was our  mother tongue" and 

thereby the nation incurred a tremendous loss of precious time and 

energy (59-60). According to  him, English could never be our  

national language because the national language must be the 

property of millions of our people. "English no doubt is the 

$ international language" (73) .  His notion of an all-India speech did 

not involve the displacement of the great provincial languages and 

did not expect the millions to learn the all-India speech. "It will be 
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learnt by the poli t ically-minded and by those who have inter-  

provincial connections" (74). His anxiety about the adverse effect of 

early education through English found expression in the following 

words 

English having been made the medium of instruction in 

all the higher branches of learning has created a 

permanent bar between the highly educated few and the 

uneducated many. I t  has prevented knowledge from 

percolating to the masses [. . .l. (qtd.  in Sareen,  

English in  Education 130) 

Jawaharlal Nehru refused to accept the argument that English 

was coming in the  way of encouraging and making wider use of 

Indian languages (Mathai 59). On the other hand, he believed that 

English was the l ink between the  people of India and the rest  of the 

world. "To throw away English," he said,  "would mean to throw out 

the vast treasure of  knowledge embodied in that language and lose 

knowledge for  ever" (Mathai 61).  He welcomed the change that took 

place in the medium of instruction in schools from English to 

regional languages. 

Suniti Kumar Chatterji has agreed with Nehru's opinion that 

owing to  "the compulsion of events in history," English had 

acquired a position in India,  which had not been attained by any one 

of the modern languages in the country (18). To him, the language 

set-up,  as  i t  has developed during the last  few decades in our  
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schools and undergraduate colleges,  has been eminently reasonable 

and practical "mother tongue,  [. . .] English,  some other language 

[. . . ]  besides of course such fundamental subjects like 

Mathematics, History, Geography and a l i t t le  Science" (Chatterji 

18). His suggestion is to  give a sound education at school through 

the mother tongue to  all and sundry, but to keep English for  those 

who would l ike to do advanced studies (19). 

Mulk Raj Anand believes that English will go on being used 

for  the development of India's economic freedom, as it  was used for  

the political freedom of India.  He  considers English the most 

developed language for  higher education in science and humanities, 

and for  the administration of justice in the upper courts,  as well as 

in inter-provincial  exchange and at the international level (282). As 

an Indian writer  in English,  he  says,  "the so-called Indo-Anglian 

writers will ,  in  my opinion, tend to  become, as they have already 

been, bridges, connecting India with the fresh currents of content 

and technique in the various experiments in creative l i terature 

abroad" (Anand 280).  

The t irade against the continuance of English as the official 

language has been going on ever  since India won freedom in 1947. 

The latest  of i t  can be seen in  the campaign against  the "favoured 

official  status" given to English in spi te  of the absence of statutory 

provision for  this in the Consti tution ("Leaders Join Dharna against 

English" 9). The issue of according due importance to  the Indian 

languages vis-h-vis English was highlighted for  the  first  time when 
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a galaxy of opposition leaders including the former Prime Minister 

of India V.P.Singh, former Deputy Prime Minister  Devi La1 and the 

present Prime Minister  Atal Behari Vajpayee joined the campaigners 

in thej; on-going sit-in str ike in  front of the Union Public Service 

Commission building in New Delhi.  These leaders questioned "the 

continued paramount position being given to English in the 

country 's  governance despite the  ouster of the British nearly f ive 

decades ago" ("Leaders Join Dharna against English" 9). The 

campaigners raised the question,  "in the world's biggest democracy 

(India) English is  not required for  becoming ei ther  the  President or 

the Prime Minister, why i s  i t  s o  for  becoming a clerk?" ("Leaders 

Join Dharna against English" 9). 

Even now, many people refuse to  accept that  our decisions 

regarding the retention of English should be based entirely on 

practical considerations and not to  be clouded over by emotion. We, 

in this state,  have developed a unique ' love-hate '  relationship with 

English.  To some, it  is a disgraceful  relic of our slavery and must 

be banished at once,  but there are others who feel ,  as Raja Ram 

Mohan Roy did ,  that India's progress and modernity are forever 

linked to the English language. There are people who proclaim that  

English is  as  much a language of the  Indian people as Hindi or 

Marathi and should be treated on a par with them. 

In the case of India one wonders whether India has played the 

age-old trick on English too,  of nativizing i t  and acculturing it-in 

other words, Indianizing it.  Raja  Rao associates power with English 



which, in his mind is equal t o  if not greater than Sanskrit,  when he 

says: 

Truth, said a great Indian sage, is not the monopoly of 

the Sanskrit language. Truth can use any language and 

the more universal, the better it is. I f  metaphysics is 

India's primary contribution to  world civilization, as we 

believe it is, then must she use the most universal 

language for her t o  be universal [. . . l .  And as  long as 

the English language is universal, it will always remain 

Indian [. . .l. I t  would then be correct  to  say as long as 

we are Indian-that is, not nationalists, but truly Indians 

of  the Indian psyche-we shall have English language 

with us and amongst us, and not as a guest or  friend but 

as  our own, of  our caste,  our creed, our sect and our 

tradition (The Policeman 42 1). 

It  has to  be recognised that  English may, in future, be called 

upon to  play a more restricted and specialised role than hither t o  

assigned to it. I t  will be irreplaceable in at  least one of  its 

functions-that of  a 'library' language, though it will not be the 

'dominant' language, 

1.8.First Language and Second Language 

"One learns one's first language at  home or in society, 

unconsciously; one is constantly exposed to  it and begins t o  soak it 

up like a sponge. But exposure to  a second language is much more 

limited" (Ghosh, et  al. 20).  Second Language learning is a complex 



issue encompassing socio cultural ,  l inguist ic,  psycholinguistic, as 

well as curricular and instructional dimensions (Richards, The 

Context 11) 

The term second language has two meanings. First ,  i t  refers 

to the chronology of language learning.  A second language is  any 

language acquired later  than the native language.  The term second 

language is used to mean "the learning of any language after the 

first language, irrespective of the status of that language vis-8-vis 

the learner of the country in which the language is  being learned" 

(Richnrds, I~ltrotlrtctiorl S ) .  Sccondly thc tcrm is uscd to rcfcr to thc 

level of language command in comparison with a primary or 

dominant language. In this sense second language indicates a lower 

level of actual o r  believed prdficiency. A second language usually 

has official  status or a recognised function within a country (Stern 

12). 

1.9.English as  Second Language (ESL) in India 

Moag has described the process by which the language in 

contact  becomes a second language. "Contact between English- 

speaking aliens and some segment of the local population,  usually a 

very limited one,  will be  frequent and recurrent enough, and the 

dominance of the visitors will be c lear  enough, to require that the 

locals learn English" (The Other  Tongue 271). This  f irst  process, 

T termed "transportation," i s  followed by an indigenisation process 

"when English-speaking new corners come into contact  with items of 

the local material [. . .] for  which there are no equivalents in their  



1 5  

home environment or language" (271). In the  second phase of the 

indigenisation process, the members of the local colonial el i te 

andfor the cadre of menial servants begin to  use English as a lingua 

franca in addition to,  o r  instead of,  local l ink languages.  Besides 

English is  often used for  the discussion of topics associated with the 

alien culture (273). The process of expansion in use and functions 

begins with the extension of English to  new domains,  particularly 

education,  the media, and government services.  Such an expansion 

prccess,  by and by, results in the  role of English shift ing from that 

of a foreign to  a second language. 

English as a second language has an insti tutionalised status 

and the second language variet ies of English are essential ly 

insti tutionalised varieties, as in, for example,  South Asia and West 

Africa. They have some ontological  status and the main 

characterist ics of such varieties are that  (a)  they have an extended 

range of uses in the socio-l inguist ic context of a nation; (b) they 

have an extended register and style range; (c)  a process of 

nativization of the registers and styles has taken place; both in  

formal and in  contextual terms; and (d) a body of nativized English 

l i terature has developed which has formal and contextual 

characterist ics which mark i t  localized.  On the other  hand, such a 

body of writing is  considered a part of the larger body of writing 

labelled English l i terature (Kachru,  The Other  Tongue 3 9 ) .  

Such an insti tutionalised variety always starts  as a 

per fornance  variety and the main features are the length of time in 



1 6  

use, the extension of use, the  emotional attachment of second 

language users with the variety, functional importance and socio 

linguistic status (The Other  Tongue 39).  

In India,  English occupies a peculiar position and is termed as 

English as  Second Language (ESL). "When we speak of English 

being a second language,  i t  i s  indicated that English occupies a 

place greater or less,  increasing or  decreasing,  in the national 

environment. ESL indicates English has a special status in the 

country" (Sood 24). In India,  English has national and international 

functions that are both dist inct  and complementary. It is the 

language of  the mass media and of official insti tutions like law 

courts,  local and Central Government and of education.  This second 

language is far  too entrenched in Indian intellectual  l ife and 

traditions to be regarded as a foreign language (Gramley 441).  

Some societies are able  to  fulfil  all their  needs of 

communication through a single language while there are societies,  

zuch as the Indian,  which make use of several languages even for  

internal communication. The members of such a multi l inguist ic 

society often find i t  necessary t o  learn to  use one or more additional 

languages, besides their  own mother tongue. In India,  for  example,  

the ' three language formula '  has been regarded as  a necessity. The 

additional language,  which the members of a society habitually 

employ for  communication within the society, can be called second 

language. 



T h e  present  pos i t ion  of  Engl ish  in the  country  se rves  t o  

sa t i s fy  most  of the  cha rac te r i s t i c s  tha t  the  second  language o r  

ins t i tu t ional ised  var ie t ies  of t h e  l anguage  possess  in a  s imi la r  

s i tua t ion:  

I t  i s  a  non-Indian  language which i s  recognised  

const i tu t ional ly  a s  the  Associa te  Nat ional  Off ic ia l  

Language  and a s  in ter - regional  l ink  language;  

educa t iona l ly  i t  i s  r ecogn i sed  as  an essent ia l  componen t  

of fo rmal  educa t ion ,  and a s ,  the  prefer red  medium of 

learning,  wi th  spec ia l i zed  educat ion  in sc ience  and 

technology ava i l ab le  through the  medium of Engl ish  

only;  soc ia l ly  i t  i s  r ecogn ized  and up  held  as  a  mark  of 

educa t ion ,  cu l tu re  a n d  pres t ige .  T h e  pol i ty  and soc ie ty  

confe r s  g rea t  va lue  o n  the  l ea rn ing  of  Eng l i sh ,  g ives  i t  

enormous  paying po ten t i a l ,  thus  c rea t ing  a grea t  demand 

f o r  Eng l i sh -knowing  Indian  b i - /mul t i  l ingual .  (Gupta  

and Kapoor  19) 

When Lord  Macau lay  advoca ted  the  propagat ion  of Engl ish  in 

th is  country ,  h e  seemed  t o  b e  concerned  more  wi th  communicat ion .  

H e  hoped tha t  Ind ians  would  t a k e  t o  Eng l i sh  na tu ra l ly  and learn  t o  

u s e  i t  i n  the  s a m e  way a s  na t ive  speakers  of  the  language,  and tha t  

Eng l i sh  would  s e r v e  t h e  cu l tu ra l  funct ions ,  which  a mother  tongue 

normal ly  serves .  Th i s  gave  r i se  t o  the  tendency t o  th ink  of Eng l i sh  

as  the  f i r s t  l anguage  f o r  i t s  Indian  learners .  Consequent ly ,  the  

approach t o  the  l ea rn ing  and t each ing  of Eng l i sh  was  very near ly  the  
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same as that adopted in England. This is  why the study of English 

began to  be emphasised not as an aid to  learning the language but as 

a valuable, intellectual and cultural discipline in i tself .  If the 

teaching of English in India has remained unsatisfactory, i t  is  

largely because of this failure t o  see English as a second language, 

to be learnt entirely for  its practical benefits and to be used in 

communication. 

1.10.English in Kerala 

In Kerala, there has been a persistent demand in recent years 

for the introduction of Malayalam, the mother tongue of the 

majority of people in the state,  as the official language and as the 

medium of instruction in schools. 

The regressive nature of English education in the State has 

drawn the attention of educationists and administrators. The 

Malayalam daily, M a t h r u b h u m i  has quoted the opinions of eminent 

personalities l ike K.R.Narayan, President of India and Kamala Das, 

the noted writer in both English and Malayalam ("English Patanam 

Pinnote" 8). According to  them, the teaching of English as a second 

language begins at  the fourth standard and the students have to 

study the language for  seven years in order to pass the Secondary 

School Leaving Certificate Examination. The teachers of English 

may not necessarily have learnt English as their main subject at the 

Degree level; nor do they require having any kind of training in the 

teaching of English. In the case of all other subjects,  the teacher 

must possess professional qualif ications.  The Higher Education 
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Secretary to the Government of Kerala i s  reported to  have said that  

till 1950 there was no Bachelor of Arts Degree for English but only 

B.A. Honours in the language ("English Patanam Pinnote" 8) .  The 

Degree holders in English preferred teaching in colleges and the 

teaching of English in schools was left  to graduajies in other 

subjects. As the minimum marks required for  a pass in English at 

the Secondary School Leaving Certif icate Examination is a paltry, 

twenty out of one hundred, the students who leave school after 

seven years of learning English may not have the required 

proficiency in English. 

In Kerala the de-linking of Pre-degree from colleges is  

complete by March 2001 and presently the schools have the 10+2 

structure. The medium of instruction in most government schools is 

Malayalam though some offer English also as the medium. Prabhu 

attributes this to  the peculiar English teaching situation in India: 

An important feature of the English teaching situation in 

India is  that English is  a part of statutory 'mainstream' 

education, with such factors as the allocation of time, 

the size of classes and examination requirements 

decided on in the context of the teaching of all other 

subjects. Second language teaching in this institutional 

context has to  come to terms with the norms and 

expectations of formal education in general. (4) 



2 0  

When the students enter  the degree class they would have had 

seven years of formal learning of English in school and two years at 

the +2 level-a total of nine years of instruction in English language. 

But still  the students are not able to produce grammatically correct 

sentences even though they have spent considerable time learning 

the language. 

1.11.Psychology and Linguistics 

Psychology is  one of the several  disciplines that study aspects 

of living things and for  many years neither psychologists nor 

linguists saw much relevance for  their  work in each other 's  f ields 

and methods of study. Psychologists  were thought to study 

behaviour and l inguists  sought methods of describing language and 

the history of languages. There was some cross-fertilisation of ideas 

in the work of Bloomfield (Language) who noted the significance of 

some versions of the  habit  formation theory of learning for  his ideas 

of structural  grammar. Chomsky (Aspects) claimed that l inguist ics 

was indeed a branch of cognit ive psychology and many researchers 

were attracted by the possibility of working on language problems 

with the benefit of both the experimental  and stat ist ical  expertise of 

the psychological laboratory and the conceptual  richness and 

mathematical elaboration of Chomskyan l inguist ics (McDonough 5). 

Psycholinguist ics,  as the new field came to be called centred 

on using data from real people performing l inguist ic tasks to infer 

theoretically significant generalizations about the nature of 

language and l inguist ic process. 



Psychology as a discipline offers a specialization in the study 

of ' individual differences ' .  Practi t ioners of this speciali ty often 

referred to as psychometricians,  make use of a number of skil ls ,  

including competence in stat ist ical  procedures and their  application 

to the theory, construction and evaluation of psychological tests .  

Psychometricians have historically been called on to answer 

questions about the nature of intell igence and human abilities .and 

they have developed some of psychology's most comprehensive 

conceptualisations of human capacit ies and behaviour (Lambert 

174). 

The need for  more systematic psychological research on 

language learning was fully recognised and clearly expressed in the 

fifties. "We are fundamentally ignorant of the psychology of 

language learning" (Carroll ,  The Study of Language 187). From 

about 1960, in  the context of the emerging discipline of 

psycholinguistics there was a growing interest  in studying second 

language learning from a psychological perspective. Carroll voiced 

his concern that language teaching theories had not taken adequate 

account of the findings of the studies of verbal learning and he 

demanded "a profound re-thinking of current theories of foreign 

language teaching in the light of contemporary advances in 

psychological and psycholinguistic theories" (Carroll ,  Psychological  

Theory 105). Rivers too voiced concern in  this regard and pointed 

out the need for  teachers to  learn about the way the student "learns 

language" (Foreign Language Teachers 109-30). 
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The  media t ion  between theory  and prac t ice  de f ines  the  domain  

of appl ied  l inguis t ics  tha t  r e l a t e s  t o  l anguage  teachingl learning.  

Appl ied  l inguis t ics  i s  an ac t iv i ty  tha t  seeks  t o  ident i fy ,  within the  

d isc ip l ines  concerned wi th  l anguage  and  l ea rn ing ,  those  ins ights  and 

procedures  of enquiry  tha t  a r e  re levant  f o r  the  formula t ion  of 

pedagogic  pr inc ip les  and the i r  e f fec t ive  ac tual i sa t ion  in prac t ice .  In 

cf fec t  what  appl ied  l inguis t ics  does  i s  t o  enqu i re  in to  cross-cul tura l  

accommodat ion ,  i t  t ransfers  ideas  and methods  f rom di f ferent  

d isc ip l inary  cul tures  and seeks  t o  demons t ra te  how they can be made  

coherent  and  e f fec t ive  in the  d i f ferent  cond i t ions  of pedagogic  

prac t ice .  Th i s  e f fo r t  l eads  to  even tua l  pedagogic  va lue  when carr ied  

through in to  the  c lassroom con tex t .  Appl ied  l inguis t ics  in th is  sense  

must  be  prac t i sed  by teachers  f o r  ef fec t ive  opera t ional  re levance  

and not  le f t  exclus ively  t o  an e l i t e  band of researchers .  

1.12.Theories of Language Learning 

Psychol inguis t ic  theory  has  undergone radica l  changes  as an 

autonomous d isc ip l ine  in the  second  half of the  twent ie th  century.  

Renzo  T i tone  presents  the  d i f ferent  s t ages  tha t  can  b e  summarised  as 

shown below: 

S t a g e l .  Dur ing  the  1950's  and  ea r ly  1 9 6 0 7 s ,  psychol inguis t ic  theory  

was  inf luenced pr imar i ly  b y  the  behaviour is t ic  v iews of 

psychologis ts  such as Sk inner  and b y  the  l inguis t ic  theor ies  of 

s t ruc tura l i s t - taxonomic  l inguis ts  such a s  Bloomfie ld .  
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Stage2.  Dur ing the  1960 ' s  and  ea r ly  197O7sY the  menta l i s t ic -  

cogni t iv is t  views of t ransformat ionl is t s  such as  Chomsky  dominated  

all  aspects  of psychol inguis t ics .  

S tage3.  T h e  sh i f t  in emphas i s  toward  the  pragmat ic  o r  

communicat ive  aspects  of  l anguage  deeply  inf luenced 

psychol inguis t ic  theory  and  L2 teach ing  in the  1970 's .  

S tage4.  In the  1980 ' s  the  p ragmat ic  o r  socio- l inguis t ic  v iewpoint  

became mains t ream.  

Stage5.This  is  an in tegra ted  model  cons i s t ing  not  on ly  of 

behavioural  and cogn i t ive  componen t s  but  a lso  of personal i ty  

fea tures .  Th i s  i s  based on  the  v iew that  l anguage  l ea rn ing  consis ts  

of in terac t ing  components  of a  behavioura l  and  cogn i t ive  na ture  tha t  

a re  cont ro l led  by the  l ea rne r ' s  pe r sona l i ty  s t ruc ture .  

Matson s t a t e s  tha t  "this recogni t ion  of man- in-person,  a s  

oppcsed  t o  man- in-genera l ,  g o e s  t o  the  hear t  of the  d i f ference  

between humanis t ic  psychology in  a n y  of i t s  fo rms  o r  schools  and  

sc ient i f ic  psychologies"(9)  and  argues  tha t  personal i ty  i s  the  

corners tone  in the  human o rgan i sm.  

1.12.1.Behaviourist Learning Theory 

Up t o  the  end  of the  1960s ,  v iews of l anguage  learning were  

der ived f rom a  theory  of l ea rn ing  in  genera l  and few s tudies  were  

based on  ac tual  l anguage  tha t  l ea rne r s  produced.  T h e  dominant  

school  i n  psychology tha t  d i scussed  l anguage  learning was  

behaviour ism.  Behaviour is t  psycho logy  se t  ou t  t o  expla in  behaviour  

by observing the  responses  tha t  took p lace  when par t icular  s t imul i  



were present. The st imulus to which the learner responds acts as the 

'cue' that ' t r iggers off '  the desired behaviour in the learner. 

Learning of this kind,  that  i s ,  the  production of a desired form of 

behaviour in response to a part icular cue i s  said to result from a 

process of association. The learner is  made to  associate the given 

stimulus with the desired response;  the stimulus and the response 

are linked together in such a way that for  the learner they become 

inseparable. The American psychologist ,  Thorndike,  called this 

phenomenon the formation of a 'connection' o r  'associative bond'  

and Skinner, another psychologist  used the term 'conditioning' to 

describe this phenomenon. In the Skinnerian kind of condit ioned 

learning, learning takes the form of an association between a 

stimulus and a response and a process of reinforcement 

progressively strengthens the association (Chastian,  Behaviouristic 

and cognit ive approaches 5 0 - 5 3 ) .  

The behaviourists  conceive of language as condit ioned 

verbal behaviour consist ing of a complex collection of 

stimulus-response bonds. A person's learned behaviour 

then consists  of a myriad of condit ioned responses.  

(Bright 50) 

1.12.2.The Cognitive View Point 

In the sixties the cognit ive psychologists  began to challenge 

the basic tenets of behaviourist ic theories of learning.  The 

cognit ivists '  theories rest on neuro-psychological basis of thought 

and language and are termed to be mentalistic. Behaviourist 
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psychologists focus on the individual response while cognit ive 

psychologists emphasize the mental process underlying the response 

and explain such complex processes as  representational learning- 

the abil i ty to symbolize the world through words. "The acquisition 

of large bodies of knowledge i s  simply impossible in the absence of 

meaningful learning" (Ausubel 61) .  

It  seems more accurate to  describe the process of 

language learning a s  cognit ive,  rather than conditioned 

behaviour; the child adds to his stock of language by 

gaining an insight in to  the patterns and the underlying 

relationships that exist  in language abstracting some 

general system of rules,  and applying this to generate 

other patterns. The child is  able  to do this because of 

some genetic or biological faculty that  human beings 

possess, even at  birth; the structure of language 

corresponds,  in some way, to the biological structure of 

the brain.  (Ghosh, e t  al. 19) 

1.12.3.The Chomskyan Revolution 

Noam Chomsky argued that  the central  force guiding language 

acquisition was a language-specific 'mental structure '  o r  what he 

called ' language acquisition device '  (LAD). According to  Chomsky, 

the innate organisational principles of the LAD govern a11 human 

languages and i t  i s  this mechanism that  permits the acquisition of 

c o m p l ~ c a t e d  systems of human language in an amazingly short 

period. Chomsky (Syntactic Structures)  directed psycholinguist ics to 
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more research in first and second language learning,  attention 

focussing on the learner to discover the cognit ive processes 

involved in second language learning and to examine the linguistic 

product of the learning process.  

1.12.4.Creative Construction Theory of Lz Learning 

Extensive research in L1 acquisition validated the cognit ive 

theory of language acquisi t ion,  which concluded that  L1 acquisition 

is a 'creative construction process '  (Brown, Development of the 

First Language 9 8 ) .  L1 acquisition research had tremendous impact 

on L2 learning theories and the innateness hypothesis was extended 

to L 2  learning also in research studies by Dulay and Burt (Goof ing;  

Errors and strategies;  Natural  sequences;  A new perspective;  A new 

approach; Creative construct ion) .  These studies lend support to the 

theory that there are universal language learning processes both in 

the f i rs t  and the second language learning and that i t  i s  the learner 's  

innate learning capacity that  guides learning.  The focus of attention 

here has shifted from preoccupation with teaching and correction,  to 

the learner and his unconscious creative participation in the process 

of language learning.  

The regularities of learner 's  errors and in the sequence of 

developmental stages point to  the  creative process involved in L2 

learning. As Miller  points out here the concern is  about, 

Hypothesis test ing instead of discrimination learning,  

about the evaluation of hypotheses instead of the 

reinforcement of responses,  about rules instead of 



habi ts ,  about  product iv i ty  ins tead  of genera l iza t ion ,  

about  inna te  and universa l  human capaci t ies  ins tead  of 

socia l  me thods  of teaching vocal  responses ,  about  

symbols  ins tead  of cond i t ioned  s t imul i ,  about  sentences  

ins tead  of words  o r  vocal  noises ,  about  l inguis t ic  

s t ruc tu re  ins tead  of cha ins  of response  [ .  . . l .  (20) 

The  extens ion o f  the  c rea t ive  cons t ruct ion  theory  to  L2 

acquisi t ion l ed  t o  the  L 2  = L1 hypothes is  put  for th  by Dulay  and 

Bur t .  According to  th is  acquis i t ion  of a  l anguage  by L2 learners  i s  

ident ica l  t o  the  acquis i t ion  of  tha t  same  l anguage  b y  L ,  learners .  

The  two par ts  of the  hypothes is  are :  

(1) Chi ldren  below t h e  a g e  of puber ty  wi l l  make  goofs  

i n  L2 syntax  tha t  a re  s imi la r  to  L 1  developmenta l  goofs .  

(2) Chi ldren  below the  a g e  of puber ty  wil l  no t  make  

goofs  that  ref lec t  t r ans fe r  of the  s t ruc ture  of the i r  L1 

on to  the  LZ they a r e  l ea rn ing .  (Goofing 241) 

T h e  theore t ica l  a s sumpt ions  under ly ing th is  hypothes is  are :  

( l )  T h e  l anguage  l ea rne r  possesses  a  speci f ic  type  of 

inna te  menta l  organiza t ion  tha t  causes  him t o  use  a 

l imi ted  c la s s  of process ing s t r a t eg ies  t o  produce  

u t terances  in  a  language.  

(2) Language  l ea rn ing  proceeds  by the  learner ' s  exe rc i se  

of those  process ing s t r a t eg ies  in  the  fo rm of l inguis t ic  

ru les  which h e  g radua l ly  ad jus t s  a s  he  organises  more  

and m o r e  of t h e  pa r t i cu la r  l anguage  he  hears  [. . . l .  
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( 3 )  This process i s  guided in L1 acquisition by the 

particular form of the L, system, and in L2 acquisition 

by the particular form of the L2 system. ( 2 4 2 )  

Cook has observed that L, acquisition and Lz learning are 

similar processes,  but differ  in specific content and order of 

acquisition and attr ibuted this apparent difference to  (1) the vastly 

different learning si tuations of native children and L2 learners,  ( 2 )  

the distinction that while native children are learning a language for  

the first  t ime the  L2 learners are  learning yet another language,  and 

( 3 )  the great  difference in their  psychological at tr ibutes such as 

memory capacity, level of conceptual  development,  range of 

communicative needs etc.  due to  developmental factors,  since the L2 

learner i s  more advanced in age and cognit ive development. I t  i s  

argued that  L1 acquisition and L2 learning are similar provided that  

other mental at tr ibutes and processes are not involved ( 73 -89 ) .  

1.12.5.Krashen9s Monitor Theory 

This theory shows the interrelationship between acquisition 

and learning.  It s tates that f luency in second language performance 

is due to  what has been acquired not what has been learned. 

Krashen defined his Monitor Model as  a theoretical  framework to 

describe the  internalisation of target language rules by the adult 

second language learner. It  i s  the  learned system, which gives the 

name to the Monitor Model: "conscious learning is  available to the  

performer only as  a Monitor" (Ef fec t ive  Second Language 144) .  The 

second language performance "is init iated by the acquired system" 
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and what has been consciously learned "may be used to al ter  the 

output  of the acquired system" (144).  Fig.1 represents Krashen's  

model (144).  

Learning 

Acquisi t ion 
.1 

Output 

Fig.  1 

This  can occur  before  using the  language (speak o r  write)  o r  

call happen after ,  which i s  termed "self-correction". Three  

condit ions are  necessary fo r  successful  Moni tor  use: need t ime to  

access conscious  knowledge about grammar and apply i t  to  

performance;  need to  focus  on form or  think about correctness;  need 

to know the rule .  These  condi t ions  a re  rarely met in actual  

communication and research indicates  that Moni tor  use i s  l ight  or  

absent  in most condi t ions  involving communications.  Optimal 

Moni tor  use is  feas ible  using conscious  knowledge of language to  

increase formal accuracy,  with least  in ter ference in  communicat ion.  

1.12.6.The Affective Filter Hypothesis 

The  concept of the  af fect ive  f i l ter  was f i rs t  proposed by Dulay 

and Burt  (Remarks o n  Creativi ty)  to  account fo r  how affect ive  

variables affect  the process of second language learning.  

The  f i l ter  i s  that part  of the  internal  processing system 

that sub-consciously screens  incoming language based 

on what psychologists  ca l l  'affect ' :  the learner ' s  
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motives needs,  at t i tudes and emotional  states.  (Dulay, 

e t  al.  46) 

The  hypothesis  of the  Affective Fi l ter  s tates that  the  effect  of 

affect is  not directly on the  Language Acquisi t ion Devise  but act  to  

block input  f rom the  LAD. Two acquirers  receiving equal  amounts 

of comprehensible  input may acquire  a t  different  rates depending on 

Fil ter  s t rength ,  which can vary according to personali ty,  the 

relat ionship between the acquirer  and the  source  of the  input and on 

the acquisi t ion si tuation 

The  comprehensible  input may not be uti l ised by second 

language learners if there  is  a  'mental  block'  that  prevents them 

from fully profi t ing f rom it  (Krashen,  The Input Hypothesis  8 6 ) .  

The affective f i l ter  acts  as a barr ier  to  learning:  if the f i l ter  is  

'down' ,  the  input  reaches  the  LAD and becomes acquired 

competence;  if the  f i l ter  i s  'up ' ,  the input  i s  blocked and does  not  

reach the  LAD as  i s  indicated in  Fig.2.  

'up '  

Language 

Acquisi t ion 

Input -+ Fi l t e r  + Device  (LAD) + Acquired 

competence 

'down'  
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"Input i s  the  pr imary  causa t ive  var iable  in second language 

acquis i t ion ,  a f fec t ive  var iables  ac t ing  to  impede  o r  fac i l i ta te  the  

de l ivery  of inpu t  t o  the  l anguage  acquis i t ion  device" (Krashen ,  

Theory and Practice 3 2 ) .  H e  main ta ins  tha t  l ea rne r s  need t o  be  open 

to  the  inpu t  and tha t  when the  af fec t ive  f i l t e r  i s  up ,  the  l ea rne r  m a y  

unders tand what  i s  seen and  read ,  bu t  the  inpu t  wi l l  not  reach the  

LAD.  T h i s  occurs  when the  acqu i re r  i s  unmot ivated ,  l ack ing  in  

conf idence  o r  concerned  wi th  fa i lure .  T h e  f i l t e r  i s  down when the  

acquirer  i s  not  anxious  and i s  in tent  on becoming a member  of  the  

target  language group.  F o r  Krashen ,  the  af fec t ive  f i l t e r  i s  the  

pr inc ipal  source  of individual  d i f ferences  in second  language 

acquis i t ion .  

T h e  Affec t ive  Fi l te r  Hypothes is  captures  the  

re la t ionship  between af fec t ive  var iables  and the  process  

of second  language acquis i t ion  by pos i t ing  tha t  

acquirers  vary  with respect  t o  the  s t rength  o r  level  of 

the i r  a f fec t ive  f i l te rs .  T h o s e  whose  a t t i tudes  a re  not  

opt imal  fo r  second language acquis i t ion  will  not  only  

tend t o  seek  l e s s  inpu t ,  but  they wi l l  a l so  have  a h igh 

o r  s t rong  af fec t ive  f i l t e r  [. . . l .  T h o s e  with a t t i tudes  

more  conduc ive  t o  second  l anguage  acquis i t ion  wil l  not  

on ly  seek  and  obta in  more  inpu t ,  t hey  wi l l  a l so  have  a 

lower  o r  weaker  f i l ter .  (Theory and Practice 3 1 )  

Krashen hypothes ized tha t  F i l t e r  s t rength  inc reases  markedly  

at about  puber ty  and  tha t  th is  even t  i s  a  de te rminan t  of chi ld-adul t  
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differences in attainment in second language acquisi t ion.  While 

adult Fil ter  i s  higher than the  child 's ,  Fil ter  strength is  quite 

variable and a great deal can be done to keep Fil ter  as low as 

possible.(Effective Second Language 10 1-  102). Effective pedagogical 

programs should provide (1) comprehensible input,  presented under 

condit ions that encourage (2) a low or  weak Affective Filter. 

According to current theory, language acquisi t ion occurs while 

using language,  more specifically when focussed on understanding 

spoken and written messages. The  language teacher is  someone who 

can provide input, in an environment conducive to acquisition, can 

help make the input comprehensible and provide the student with the 

tools to get  input on his own (Effective Second Language 108).  

The second half of the twentieth century witnessed a host of 

second language teachingllearning theories,  all aiming to unravel 

the mysteries of the language learning process and to ease the 

bottlenecks the learner has to overcome. This  brings us to the vast 

and complex area of the domain that hampers the language learning 

mechanism. It was thought appropriate to  make a study of these 

'affective variables so as  to throw insight in to  the psycho-emotional 

aspects of language learning. No such study has been undertaken so 

far  in Kerala,  so  this work is  expected to  provide some solace to the  

teachers and educationists  primarily concerned with this f ield.  

1.12.7.The Holodynamic Model of L2 Learning (HDM) 

Personality being a basic component of verbal behaviour must 

be included in any theory of how language is  learned.  In the HDM 



it i s  considered pivotal and consists  of  three interacting levels that 

are hierarchical. At the top i s  the tactic level ,  which corresponds to 

what transformationalists  call  the surface structure of language. 

Tactic operations are ordering relat ions in the domains of language 

perception and production. In pedagogical terms, they correspond 

to the four basic skil ls ,  l is tening,  speaking,  reading and writing. 

Since tactic operations clearly involve mental co-ordination and 

integration in order to become automatic,  i t  is logical that the best 

teaching strategy at this level is one,  which focuses on habit 

formation. 

The level below ihe tactic i s  termed strategic which is 

mentalistic or cognit ive in nature and corresponds to  the deep 

structure of transformationalists .  It  is at this level that rule- 

making, selection and programming operations take place. The rules 

of L2 are assimilated by means of inductive or deductive 

generalization processes and the learners select  and use the 

appropriate rule according to the  context.  The teaching of strategic 

operations includes not only rule-learning activit ies but also 

contextualization measures.  

A deeper level called ego-dynamic consists  of personality 

variables such as learner 's  experience,  world-view, at t i tudes,  

affective nature,  cognit ive learning style etc.  These features not 

only co-ordinate and control  the  tactic and strategic operations but 

also relate them to  the outside world,  to the form of language in 

actual communicative sett ings.  The  learner 's  personali ty must 
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always be taken into account in the selection of appropriate teaching 

strategy or in the establishment of a student-teacher relat ionship.  

The language learning process can now be defined as the 

process that involves the simultaneous functioning of the ego- 

dynamic, strategic and tactic levels.  This  i s  an integrated or holistic 

process which consists  of both instrumental and cognit ive code 

l e a r n i ~ g  and which takes into  consideration the personality 

variables of the learner (Titone 71-72). 

1.13.Affective variables and L2 Learning 

Despite empirical  evidence test ifying str iking similarities 

between L ,  and L2 acquisition of a language,  most learners do not 

attain proficiency of the natives and in the case of learners in 

formal classroom situation; the gap between attainment and target is 

of concern to al l .  There i s  a wide range of sett ings in which L2 is  

learnt and this sett ing has a decisive impact on the level of 

proficiency attained and also the nature of the l inguist ic system 

acquired by the learner. Based on the language milieu in which a 

learner l ives,  Athially.P.John (Approximative languages)  has 

described four  diverse learning si tuations.  

The role of affective variables has been explored by 

researchers l ike Carroll (Foreign Language Proficiency), Gardner 

(Attitudes a n d  Motivation), Lambert ,  e t  al.  (A Study of the roles), 

Bercard Spolsky (Linguistics a n d  Language pedagogy),  Anna belle 

R.  Scoon (Affective influences), Joel Saegert ,  et  al. (A note on the 

relat ionship),  Wagner-Gough & Hatch,  E. (Comparative Studies), 



35 

Ann Fathman (Language Background,  The Relationship,  Variables 

a f f ec t ing) ,  Kyle  Perkins  and Freeman ,  D.C. (The  ef fect  of formal 

language) ,  Fi l lmore  (The  Second t ime around) ,  Mohammed Moushi-  

Tousi ,  e t  al .  (Engl i sh  Prof ic iency)  and James  W. Tol lefson (The  role 

of language planning) .  T h e  impor tance  f o r  an  in tegra t ive  mot ive  f o r  

achievement  in L Z  i s  s t ressed  in mos t  of these  s tudies .  Such an 

a t t i tude  can  b e  developed by means  of a  congen ia l  and f r iendly  

a t t i tude  towards  the  o the r  communi ty .  Hos t i l e  o r  pre judiced a t t i tude  

to  the  L2 communi ty  wi l l  adverse ly  af fec t  L 2  learning.  Lamber t ,  e t  

al .  in  the i r  s tudy  of L2 learning of French g ives  equal  impor tance  t o  

apt i tude  a l so  ( A  Study of the  roles) .  According t o  Joe l  Saeger t ,  e t  a l .  

( A  note on the  re lat ionship)  ins t ruc t ion  through an F L  wil l  fac i l i ta te  

E S L  learning more  than the  dura t ion  of t ime  spent  f o r  E S L  study.  

Judy  Wagner-Gough and Evelyn Hatch  (Comparat ive  s tudies)  point  

out  the  impor tance  of appropr ia te  inpu t  da ta  f o r  ef fec t ive  L 2  

development .  Kyle ,  e t  al .  (The  ef fect  of formal language)  

emphasizes  the  ef fec t  of l anguage  ins t ruc t ion .  Ann Fathnian 

(Language Background)  has  repor ted  tha t  r a t e  of acquis i t ion  var ies  

with age ,  but  no t  the  o rde r  of acquis i t ion .  In h e r  1976 s tudy  

(Variables a f fec t ing)  s h e  has  examined  s o m e  environmenta l  

var iables  and  concluded tha t  oppor tuni ty  a s  wel l  a s  necess i ty  t o  use  

Engl ish  f o r  ef fec t ive  and meaningful  communicat ion  i s  most  

f avourab le  t o  progress  in  E S L  learning.  S h e  has  made s ix  

pedagogica l  sugges t ions  f o r  c rea t ing  such favourab le  envi ronments .  

F i l lmore  (The  second t ime around)  a l so  has  emphasized the  



importance of the r ight  sor t  of  input ,  viz. ,  language used in real ist ic  

and meaningful  si tuations.  Opportuni t ies  fo r  interaction with native 

children will have remarkable ef fects .  Th is  view i s  shared by 

Mohammed Moushi Tousi ,  e t  al.  (English Proficiency). 

As mentioned earl ier ,  in spi te  of the  s imi lar i t ies  between L1 

and L2 learning,  there i s  considerable  d i f ference between the  levels  

of proficiency at tained by L1 and L2 learners.  If the variables 

responsible fo r  this  difference could  be  identif ied and control led ,  

that may lead to considerable  improvement  in the proficiency of L2 

learners.  Individual  variables are  ra ther  hereditary and hence 

beyond manipulat ion,  but  environmental  fac tors ,  which are  fair ly,  

malleable may be ingeniously  exploi ted  fo r  bettering achievement 

level  in L2 learning.  In our  context  in Kerala ,  characterised by 

extreme dearth of exposure  to  language used in real  and meaningful  

si tuations,  where the text  books and the teacher 's  language are  

practical ly the only source  of input ,  careful  and ingenious  planning 

of teaching materials  and methods,  and  a lso  creat ing environments 

conducive to  learning a re  of paramount importance.  

1.14.Need and Significance of the Study 

Tradit ionally English has  been taught  in colleges as a l i terary  

and humanist ic discipline.  The  object  has been to  introduce s tudents  

to  some of the c lass ics  in  Engl ish ,  in the belief that  exposure  to  

great  l i tera ture  can serve  important  educat ional  objectives.  But this  

has not  resulted in the consolidation o r  sharpening of the language 



skills. To add fuel to f i re ,  English suffered neglect and had to face 

apparent hosti l i ty at  the poli t ical  level. 

There is  a growing concern about the proficiency in English 

fall ing far  below the expected level .  The Study Group Reports of 

both 1567 and 19713 have put these down as the objectives of 

teaching English in India.  The following is  what the Study Group 

Reports of 1971 say about the  minimum level of attainment in 

English to  be reached by the end of the Secondary School stage:  

1.By the end of the course,  a student should be able t o  

a) read with fluency and understand passages of prose written within 

the limits of the teaching points and reading vocabulary suggested 

in the syllabus.  

b) understand a simple talk on the  subject within his experience. 

2.Use the language correctly in speech and writing within the l imits 

of the teaching points and active vocabulary detailed in the 

syllabus.  

But i t  i s  as  clear as  daylight that we fall far  short of this 

target and the reasons for the present degenerate standards of 

English are to be investigated.  The cause of the wide dispari ty in 

the competence and performance of students and the objectives is  of 

grave concern in academic circles.  

The deterioration in the teaching of English at the school level 

is another reason for  emphasizing college-level teaching. The 

majority of teachers in schools are ill  equipped to teach English and 
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attempts are continually being made to improve their professional 

competence, but sheer  numbers work against  success.  

Students entering college fall far  short  of the standard 

expected of them. The college teacher now has to provide much of 

the elementary learning that should have taken place at school.  

Some students can learn a second language successfully;  while 

others,  given the same opportunit ies,  are complete failures. Success 

in a second language depends considerably on the affective domains 

of the learner. The reasons for  the success o r  fa i lure  in the use of 

English as second language by our  learners will enable  us to adapt 

the exist ing teachingllearning si tuation in the colleges in Kerala. 

The present study seeks to explore into the factors that 

promote ESL performance or hinder i t .  It also attempts to assess the 

learner 's  affective status and his psychological preparedness for  

learning English as  a second language at the  First  Year Degree 

Level.  The findings of the s tudy are expected to make significant 

contributions to  the teachingllearning of English as  second language 

in our state.  Not many relevant studies have been made in this area 

so far  and the study might provide new insights and guidelines,  

which may assist  in bettering the exist ing system of English 

language teaching. 

1.15.0bjectives of the Study 

English is  taught as a second language in  the colleges in 

Kerala.  This  study aims at  f inding the affective variables related to 



the learning of English as a second language at the First Year 

Degree level. 

Kerala, a highly l i terate state,  fal ls  far  short  in the ESL 

performance of learners in colleges.  In Government Schools English 

language is introduced as a second language in the Fourth standard. 

The learner is exposed to seven years of systematic teaching of the 

language in school and two years at the plus two level. Even a total 

of nine years of exposure to the language does not help them attain 

the expected level of proficiency. 

There is  vast dispari ty in the performance of the students 

under the same pedagogic condit ions.  In the classroom the same 

input is  provided to all the learners but some prove to be high 

achievers and the others low achievers.  The deplorable state of the 

low achievers warrants a search into the reasons behind it.  The 

factors responsible for  the dispari ty between the high achievement 

and low achievement are to be identif ied.  Theories of second 

language learning identify the affective and cognit ive processes that 

relate to  learning strategy applications. 

The learning strategies of good language learners,  once 

identified and successfully taught to less competent learners, could 

have considerable potential for  enhancing the development of 

second language skil ls .  

It is believed that unsuccessful second language learning is 

largely due to affective blocks of different kinds. Affective factors 

include a large number of variables some of which are factors other 
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than men, methods and materials  and these  factors  prove significant  

in producing successful  second language learning.  Observation and 

experience suggest  that opt imum achievement in second language 

learning is ,  in many ways,  related to the  affective factors 

responsible for  learning a second language.  However,  this  

proposit ion needs to  be es tabl ished on the bas is  of a research s tudy 

and empirical  evidence and an at tempt made to  prove their  relevance 

to the  process of second language learning.  

This  area i s  fair ly unexplored in Kerala,  and hence the  s tudy 

is expected to  contr ibute  posit ively to  a better  understanding of the 

problems o f  English language teaching in c lassrooms.  The  study is  

undertaken with the f i rm belief that  ident i fy ing the affective 

variables underlying the  ESL performance of the learners in Kerala 

would help to  review and improve the  learning si tuation prevalent  

today. The  s tudy seeks  t o  unders tand why some s tudents  are  very 

weak in English while some others  a r e  comparat ively  better  in the  

same class.  If the variables responsible  fo r  fac i l i ta t ing o r  impeding 

learning could  be  identif ied and control led ,  that  may lead to  

considerable  improvement in the  prof ic iency of second language 

learners.  

The  affective variables inf luencing high achievers  and low 

achievers will be  examined as representa t ive  factors  of the two 

groups  of achievers.  T h e  posi t ive  variables may be  reinforced and 

the negat ive  variables may be  control led/checked.  



1.16.Hypothesis 

It i s  observed that some students develop high-level skil ls  in 

second language relatively quickly and expertly while others 

following the same pedagogic procedures do not. This  is  due to the 

various factors leading to individual differences in their  attainment 

and proficiency. These factors that may facil i tate or impede the 

learning process have a contributory role in the language learning 

process. The various affective factors include positive and 

negative ones;  the posit ive variables can be encouraged to facil i tate 

the learning of the second language and the negative ones 

discour aged. 

1.17.0rganisation of the Study 

Chapter I,  the introductory chapter briefly survey the role and 

position of English Language Teaching and Learning in India in 

general and in Kerala in particular. It  i s  followed by a glance 

through the major theories of language acquisition and learning and 

reviews research studies carried out in the area of language learning 

and variables affecting L2 learning. It also attempts to define the  

need and significance of the study, the objectives of the study and 

states the hypothesis proposed to account for  the wide dispari ty in 

language proficiency and attainment.  

The second chapter deals with a theoretical discussion on the 

affective factors in second language learning. Taxonomy of affective 

variables in second language learning has been presented which 

comprises self-centric factors,  transactional factors,  personality 
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factors,  motivation, attitude, socio-cultural  factors and social 

psychology of language learning.  

The third chapter describes the methodology and procedure 

adopted for  the study. It presents information about the informants 

and the data elicitation method employed. It also gives details  of 

the statistical tools employed for  analysing the data.  

The fourth chapter presents details  of data from the analysis. 

The data el ici ted from students is  presented,  cri t ically analysed and 

interpreted with statistical measures. The data collected from the 

teachers has also been analysed with a view to study their  

assessment of the attitude and motivation of the students in general 

and in the classroom situation in particular. Different affective 

variables have been identified from the data through the analysis.  

The concluding chapter sums up the research work done and 

the main findings,  tests the hypothesis in the  l ight of the findings,  

points out certain pedagogical implications of the present study, 

outlines the quali t ies of a good language learner and makes some 

suggestions for  further research. 



Notes 

'1n the 1961 Census 1652 dialects  are  claimed as  mother tongues 

though the  Consti tut ion recognizes only f if teen major 

languages.  The  1971 Census does  not give such an accurate 

p ic tu re ,  s ince  mother tongues are  there classif ied under major 

languages heads. 

2 ~ . ~ y a m a l a ,  "Acquisition of English by Malayalee Children". 

Unpublished Ph.D. dissertat ion,  Universi ty of Kerala,  1983 

49-5 1 .  

3 ~ i n i s t r y  of Education and Youth Services ,  Government of India ,  

1971,  47.  



Chapter I1 

Affective Variables in Second Language Performance 

2.1.Introduction 

The process of learning a second language is  one that calls  

for a total commitment f rom the learner. A total physical, 

intellectual and emotional response is  necessary to successfully 

send and receive l inguist ic messages. Language i s  inextricably 

bound up with virtually every aspect of human behaviour. It i s  

therefore difficult  to  isolate the component parts of second language 

acquisi t ion; it  i s  even more difficult to treat one of those 

components-the affective domain-without reference to other 

domains. Nevertheless, i t  i s  possible to speak of affective or 

emotional factors in second language learning with some degree of 

precision, as long as that precision presupposes the inter-  

relationship of the dynamics of human behaviour. Human behaviour 

in general i s  dominated by emotion and the affective domain is 

crucial in governing a person's success in second language learning. 

We must acknowledge that while all the optimal cognit ive factors 

may be operating,  the learner can fail because of an affective block. 

These days there is  an increasing awareness of the necessity to 

examine the human personality to  f ind answers to perplexing 

problems in language learning.  Research studies by Gardner and 

Lambert  (At t i tude  and Mot iva t ion) ,  Lukamani (Mot iva t ion)  and 

Guiora,  e t  al .  (The effects;  Empathy and Second language learning)  

have, on a theoretical  level ,  provided insights into the role of the 
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affective domain in language learning. It appears that unsuccessful 

language learning can be attributed largely to affective blocks of 

various kinds. Affective factors include a large number of variables, 

start ing from the self-centric factors to  the exterior world of social 

interactions and interpersonal communications. The  following are 

the major factors,  which consti tute the affective domain in language 

learning.  

2.2.Self-centric or  Ego centric Factors 

It i s  rather easy t c  claim that cognit ive and affective 

endeavour will fai l  without a certain amount of self-confidence, 

knowledge of the  self and belief in one's own capabil i ty for  that 

endeavour. Every normal human child is born with certain optimal 

innate abilities that  are ei ther enhanced or reduced by the condit ions 

of the environment in which he is  placed. In the process of 

development,  the human child becomes aware of his physical 

boundaries and i s  able to  distinguish himself from the objective 

world around him. The development of personality means the 

development of a person's concept of self,  acceptance of self and 

reflection of self on others as  seen in the interaction between self 

and others.  

2.2.1.Self-esteem 

The most important knowledge of the world is perhaps the 

kncwledge of the  'self '  as the ' se l f '  i s  the centre  of the universe for  

an individual.  The whole world pivots round the ' se l f7  and is  

understood, appreciated and condit ioned by the att i tude of the 
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' self ' .  Therefore,  our comprehension of the universe originates 

from the knowledge of the 'self '- 'self-centric' .  

A major factor related to the thinking and feeling human 

organism is  his 'ego'. The self-knowledge, self-esteem and self-  

confidence of the language learner could have everything to do with 

success in learning a language.  Guiora,  et  al. (Empathy and second 

language learning)  proposed the notion of "language ego" to refer 

to the very personal, egoist ic nature of second language learning. 

Any language learning process that results in meaningful learning 

for communication involves some degree of identi ty conflict  

regardless of the age and motivation of the learner. The very 

definition of communication implies a process of revealing one's  

self to andther. Break down in communication often results from a 

person's unwillingness to be 'honest '  in revealing his self.  A strong 

language ego is thus conceivably positively correlated with success 

in second language learning. According to  Ausubel (Educat ional  

Psychology) ,  one of the key factors contributing to motivation for 

any task is  a basic ego-enhancement drive: a person diligently 

strives for  those things that tend to  build or  restore self-esteem. 

Research on ego-enhancement further defines how to  appeal to ego- 

enhancement and how to incorporate ego-enhancing variables into 

methods and materials for  language teaching.  

Malinowski (The  Problem o f  Meaning)  has noted that all of us 

have a need for  phatic communion-defining ourselves and finding 

acceptance in expressing that self in relation to others.  Personality 



development universally involves the growth of a person's concept 

of self ,  acceptance of self and reflection of self as seen in the 

interaction of self and others. 

The worth that persons place upon themselves i s  commonly 

referred to as self-esteem. People derive a sense of self-esteem from 

the accumulation of experiences with themselves and with others 

and the assessment of the external world around them. Global self-  

esteem is  general and relatively stable in adults .  Specific self-  

esteem refers to  one's  appraisal of one's self in certain l ife 

si tuations l ike social interaction and varies depending upon the 

situation. Task self-esteem relates to particular tasks within specific 

situations. In the  context of second language learning,  global self-  

esteem refers to the classroom situation in general ,  specific self-  

esteem to second language acquisition itself and task self-esteem 

to one's self-evaluation of a particular aspect of the process 

speaking, writing or even a special kind of classroom exercise. 

Brodkey and Shore (S tudent  Persona l i t y )  and Gardner and Lambert 

(At t i tude  and Mot i va t ion)  included measures of self-esteem in their  

studies of success in language learning and concluded that self-  

esteem is  an important variable in second language acquisi t ion.  

2.2.2.Eelf-actualisation 

Self-actualisation persons are human beings in their  fullest  

capacity and communicating in a second language means 

communicating one's self in countless ways in the  fullest  capacity. 

Some highly sophist icated methods of language teaching have failed 
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t o  deve lop  communicat iveness  in the  learner  because  they have  

over looked the  impor tance  of spon tane i ty  and  crea t iv i ty  in  

successful ly  send ing  and in terpre t ing  l inguis t ic  messages  with 

var ia t ions .  

Successful  communicat ion  in  a  l anguage  may  mean 

spontaneous  and c rea t ive  express ion in send ing  out  l inguis t ic  

messages  and an impuls ive  unders tanding of  t h e  incoming  messages .  

A second l anguage  l ea rne r  wi th  se l f -ac tual i sa t ion  a s  the  ta rget  can  

achieve  a f a i r  amount  of c rea t iv i ty  in  the  l anguage  and th is  i s  the  

highest  s t age  of se l f - rea l iza t ion  tha t  i s  a t ta ined a t  an advanced level  

of second l anguage  learning.  

2.2.3.Inhibition 

All human beings ,  in the i r  unders tanding of themselves ,  

build se t s  of defences  to  protec t  the  ego.  Chi ldren  d o  not  have  

inhibi t ion  but  a s  they grow up,  they learn  t o  d i f ferent ia te  

themselves  f rom others  and search  f o r  self- identi ty.  In adolescence ,  

there  occur  physica l ,  emot ional  and cogn i t ive  changes  g iv ing  r i se  to  

a  sys tem of af fec t ive  t ra i t s  and  they deve lop  mount ing  defens ive  

inhibi t ion  t o  ward  off f ee l ings  tha t  cha l l enge  the i r  se l f -es teem.  An 

adul t  second  l anguage  l ea rne r  deve lops  such  inhibi t ion  towards  a 

second l anguage ,  a s  he  i s  apprehensive  of  los ing  h is  se l f -es teem 

when requi red  t o  t ake  on a new iden t i ty  in the  process .  

S o m e  persons-those wi th  h igher  se l f -es teem and ego  

strength-are more  ab le  t o  wi ths tand threa ts  to  the i r  

ex i s t ence  and thus  the i r  de fences  a re  lower.  T h o s e  with 
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weaker  se l f -es teem mainta in  wal ls  of inhibi t ion  t o  

protec t  a  weak o r  f r ag i l e  e g o  o r  a  l ack  of se l f -  

conf idence  in  a  s i tua t ion  o r  task.  ( B r o w n l 6 )  

Meaningful  l anguage  l ea rn ing  invo lves  s o m e  degree  of 

iden t i ty  conf l ic t  and  an adap t ive  l anguage  e g o  enab les  the  l ea rne r  t o  

lower  the  inhibi t ions  tha t  may impede  success .  

Guiora ,  e t  a l .  (Empathy and second language learning)  has  

produced o n e  of the  few s tud ies  on inhibi t ion  in  re la t ion  to  second 

language learning.  Guio ra  des igned  an exper imen t  us ing smal l  

quant i t ies  of a lcohol  t o  induce  temporary  s t a t e s  of l e s s  than normal 

inhibi t ion  in an exper imenta l  g roup  of subjec ts .  Performance of the  

a lcohol- induced sub jec t s  on a pronuncia t ion  tes t  in Thai  was  

s igni f icant ly  be t ter  than the  performance of a  cont ro l  group.  Guiora  

concluded that  a  d i rec t  re la t ionship  ex i s t ed  between inhibi t ion  and 

abi l i ty  in second language.  T h e r e  were  s o m e  se r ious  lapses  in h is  

conclus ion:  a lcohol  may lower  inh ib i t ions  bu t  a lcohol  a lso  tends  t o  

af fec t  muscular  tens ion,  and  the  l a t t e r  m a y  h a v e  been a more  

impor tant  f ac to r  than the  fo rmer  in  the  super io r  performance of 

a lcohol- induced subjec ts .  T h e  works  of Curran  (Counseling 

Learning) ,  Begin  (Evaluat ive  and Emotional Factors)  and L a  Forge  

(Community  language)  a r e  exce l l en t  a t tempts  t o  demonst ra te  the  

not ion  tha t  inhibi t ion  may  b e  o n e  of  the  key obs tac les  to  any  

learning tha t  necess i ta tes  communica t ion  o r  in terac t ion  wi th  another  

person.  
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Steps  have been ini t iated in second language teaching 

methodology to reduce inhibit ion and Curran's  counsell ing learning 

and community language learning are  the  most  popular  and 

successful  products of this  endeavour  where the learners take part in 

language learning activi ty in an a tmosphere  f ree  f rom inhibit ion 

(Counseling Learning) .  

2.2.4. Mistakes 

That language learning necess i ta tes  the  making of mistakes i s  

common knowledge.  A learner  tests  his  language abi l i ty  by trial and 

error  and progress can be  achieved only by learning f rom mistakes.  

If a  learner  never ventures t o  use the  target  language until  he is  

absolutely certain of i t s  correctness ,  then he  would never  

communicate productively.  Mis takes  pose both internal  and external  

threats .  Internally,  when the  learner  commits  a mis take,  his  cri t ical  

self wil l  be  in confl ict  with his  performing self and he  becomes 

cri t ical  of his  own mistakes.  Externally,  the learner  perceives o thers  

exerc is ing their  judgement on him and  his mis takes .  Earl  Stevick 

(Memory,  Meaning and Method)  spoke of language learning as 

involving a number of forms of alienation-alienation between the 

cri t ical  self and performing se l f ,  between the  nat ive  cul ture  and the  

target  cul ture ,  between the  learner and the teacher  and between the 

learner and his  fel low learners-which arise f rom the defences buil t  

by the  learner. These  defences  do not  fac i l i ta te  learning,  rather 

inhibit  learning and thei r  removal promotes language learning,  

which involves  se l f -exposure  to  a cer ta in  degree.  



2.3.Transactional Factors 

We are 'social animals '  whose identi ty is an integral part of 

the way we interpret  others '  responses to us. Language provides us 

with the means of making the transactions necessary for shaping this 

identity. 

Many of the language teaching methods have failed to achieve 

their goal because they have either overlooked this social nature of 

language or have considered socially oriented problems in language 

learning as a matter  of acculturation 

Empathy, ego permeability and imitation are crucial in 

transactional affectivity and deserve serious attention,  as they are 

responsible in bringing about successful  communication. With the 

recent emphasis on 'communicative competence' ,  these factors have 

greater relevance today. To define the term communicative 

competence it i s  essential  to take into account the findings of 

developmental psychology regarding the development of f irst  

language communicative competence.  The abil i ty to adapt one's 

communication develops at a later  age and i t  develops at a slower 

pace than l inguist ic competence. This  means that all persons are 

not equally communicatively competent although they are 

l inguist ically and socio-linguistically competent (Pramanik 26-28). 

The competence to  adapt one's language to ever changing 

interpersonal communication does not depend merely on one 's  

knowledge of appropriate socio-cultural rules of a language but also 
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on one's ability to judge the  perspective of the other person 

involved in the speech si tuation.  

2.3.1.Empathy 

Guiora (1972) defines empathy as:  

[. . .] a process of comprehending in which a 

temporary fusion of self-object  boundaries, as in the 

earliest pattern of object  relat ion,  permits an 

immediate emotional apprehension of the affective 

experience of another, this  sensing being used by 

the cognit ive function to gain understanding of the 

others. (Cons t ruc t  Validity 142) 

Empathy is  the process of putting yourself into someone else 's  

shoes,  of reaching beyond the self and understanding and feeling 

what another person is understanding and feeling.  It i s  probably the 

major factor in the harmonious CO-existence of individuals in 

society. Language is  one of the  primary means of empathizing. 

Psychclogists  generally agree that  there are two necessary aspects 

of the development and exercising of empathy: f irst ,  a  self-  

awareness and self-knowledge of one's own feelings,  and second, 

identification with another person or  persons (Hogan, Development 

of an  empathy scale) .  

In fact ,  empathy is  a pre requisi te for  successfully receiving, 

interpreting and sending l inguist ic messages. Brown (Af fec t ive  

factors)  makes i t  clear when he says:  
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Communication requires  a sophist icated degree of 

empathy.  In order  to  communicate  effective1.y one needs 

to  be able  t o  understand the other  person's  af fect ive  and 

cogni t ive  s ta tes ;  communication breaks down when fa lse  

presumptions are  made about the other  person's  s ta te .  

Thus ,  a  high degree  of empathy i s  predict ive of success  in 

second language learning.  Guiora ,  e t  al .  (Empathy and second 

language)  suggests  that  ego-permeabil i ty i s  inducible  which i s  

encouraging for  a language teacher.  If an adult  second language 

learner  can have success  in assuming chi ld l ike  ego  s ta tes ,  there 

exists  greater  ego-permeabil i ty and a wide scope for  empathic 

communication.  

Any communicative act  involves  certain knowledge about the 

structure of the  language and the  abil i ty to  make correct  judgements 

about the emotional  s ta te  of the part icipants in the communication.  

In order  t o  make correct  assumpt ions  about the emotional  s ta te  of 

another person,  one has  to  surmount  one's  ego  boundar ies ,  o r  in 

Guiora 's  term, one has to  permeate  ego  boundar ies  so  as to  send and 

receive  l inguist ic  messages  clearly.  

In second language learning the  problem of empathy i s  more  

complex as the  learner-speaker has  t o  make correct  assumptions in a 

language in which he i s  in  secure .  The  learner-hearer  at tempting to  

comprehend a second language f inds  that  h is  own affective and 

cognit ive s ta te  i s  misjudged by the  other  person resul t ing in 



. communication breakdown. Curran 's  (Counseling Learning)  

community language learning i s  a bri l l iant  example  of building up 

empathy in to  second language methodology.  

2.3.2.Imitation 

Miller  and Dollard 's  (Socia l  Learning a n d  Imita t ion)  classic 

work on imitat ion integrated the concept of imitat ion in to  a 

behaviourist ic  f ramework and presented the  problem as a major 

issue fo r  learning theorists .  Ausubel ' s  (Educa t iona l  Psychology) 

study of the  school performance of "satellizers" ( those  who tend to 

at tract  imi ta tors)  and "non satel l izers" (usually imi ta tors  of and 

dependents upon super  ordinate  f igures)  found important  differences 

between the  two types of individuals.  

2.4.Personality Variables 

Attention has been di rected towards  certain personali ty 

variables,  which are  relat ively s table  that  affect  successful  language 

learning.  

2.4.1.Field dependencelindependence 

This  refers  to  the  way individuals perceive  and organise 

their  world.  Field dependent individuals  tend to view their  world as 

a total conf igurat ion and to  be  inf luenced by the whole f ie ld ,  whi le  

f ie ld  independent individuals  can separate  parts  of thei r  

environments f rom the total  f ie ld .  Brown has suggested that this  

fac tor  represents  a merger of cognit ive and affect ive  variables 

(Development of F i r s t  Language  231-244). According t o  Witkin,  e t  

al.  f ield dependent  individuals  a re  sensi t ive  and found t o  be  



outgoing and gregarious. But field independent people are self-  

sufficient and tend to be more successful second language learners 

as they are able to  separate the  language stimuli required to be 

learned from the total context while the field dependent ones tend to 

be distracted by the total learning environment (1127-45). 

2.4.2.Sociability 

Chastian (Affective a n d  abil i ty factors)  obtained significant 

positive correlations between sociabil i ty and second language 

learning. Valette (Some reflections) found that  young children who 

were "quick to learn a second language were the talkative,  outgoing, 

easily adaptable and eager to express themselvesV(92).  Smart ,  et  al .  

found that "social spontaneity differentiated over achievers from 

average achievers." Over achievers were lower in social spontaneity 

than average achievers. "They do  not enjoy social activit ies,  prefer 

not to  be in crowds do not spend their  f ree  t ime at social functions,  

seldom take the  init iat ive at social gatherings,  work better by 

themselves and prefer to work aloneW(419).  

2.4.3.Anxiety 

Naiman, e t  al .  (The Good Language Learner)  demonstrates 

that learners with high levels of anxiety are less successful in 

learning second languages than more relaxed learners.  Krashen 

(Second Language Acquisition) and Rivers (The Psychologist)  

consider anxiety as a potent deterrent to second language 

achievement. Learners who become anxious in the second language- 

learning context will  be less successful  than those who do not. The 



construct of anxiety need not be  general but instead specific to the 

language-learning context and it is this component that tends to 

interfere with language learning.  

Personality may also influence the effectiveness of 

instruction. With regard to performance in second language,  Krashen 

(The Monitor m o d e l )  suggested that extrovert  learners are likely to  

under use the Monitor-the knowledge the learner uses to 

consciously edit his errors-and introverts to  overuse i t .  In general, 

however, the relat ionship between personali ty and learning styles is  

very speculative and i t  i s  not c lear  what type of personality will or  

will not benefit from formal instruction.  

2.4.4.Extroversion and Introversion 

Introversion refers to the tendency of an individual to 

withdraw from social interaction and be preoccupied with inner 

thoughts and feelings. Extroversion i s  the tendency to be outgoing 

and interested in people and things in the environment.  This cult of 

extroversion is carried over to the language classroom and an 

amiable,  talkative personality tends to  be held up as axiomatically 

desirable and ideal  from the standpoint  of mental hygiene. 

Educational psychologists  tend to agree that a learner 's  

extroversion and introversion may be a grossly misleading index of 

social  adjustment (Ausubel 413). I t  i s  indicated that  this variable 

has a strong basis on the cultural  background and that the socio- 

l inguist ic expectations of that  culture could significantly change 

such judgements.  
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A person may behave in an extroverted manner in order to 

protect his own ego, as extroverted behaviour signifies defensive 

barriers and high ego boundaries. The introverted,  quieter, more 

reserved person may show high empathy-an intuit ive understanding 

and appreciation of others-and be more reserved in the outward and 

overt expressions of empathy. 

It i s  interesting to  note the findings of the studies concluded 

in the same year 1975, contradicting each other. Pramanik presents 

the results of the study of Naiman, Frohlich and Stern and that of 

Chastain.  The former found no significant correlation between 

scores on an extroversion/introversion scale and performance on 

listening comprehension or imitation task and the lat ter  concluded 

that the reserved/outgoing does seem to be a significant factor in 

course grade (32).  Two years later  Hamayan (Affective factors)  

administered HSPQ (The junior-senior High School Personality 

Questionnaire) to  students learning French as  a second language. 

The questionnaire was designed to assess fourteen persenali ty 

dimensions that included personali ty traits such as  reserved-warm 

hearted and shy-adventurous. Learning a second language is  more 

effective when the language is  practised and as  shy students may be 

less l ikely to  practice i t ,  they will attain less proficiency even in  

reading. 

Extroverts are better  second language learners due to other 

considerations.  First ,  s tudents who are branded introverts by 

teachers are not necessarily so,  considering their  cultural  variations. 



Covert ly,  they  m a y  be more  open t o  share  and  comprehend a l though 

apparent ly  they appear  t o  be in t rover ts .  Second ,  ext rovers ion  may be  

a t echn ique  t o  protec t  a  f ragi le  ego .  In t rover ts ,  though they appear  

reserved and unassuming,  may  d i sp lay  an in tu i t ive  unders tanding 

and apprehension of o thers .  Th i rd ,  ext rovers ion  may  b e  predic t ive  of 

success  in  the  speak ing  of a  second l anguage  but  not  in the  o ther  

sk i l l s  l ike  l i s t en ing ,  reading and wri t ing .  

2.5.Psychological Variables 

2.5.1.Reflective/Impulsive 

Psychologica l  var iables  inc lude  bas ic  personal i ty  tendencies  

towards  impuls iv i ty  and  ref lec t iv i ty  and de te rmine  the  degree  to  

which a person t ends  t o  make  e i the r  a  qu ick  o r  gambl ing  ( impuls ive)  

guess  a t  an answer  t o  a  problem o r  a  s lower ,  more  ca lcula ted  

( ref lec t ive)  decis ion .  I t  has been found  tha t  learners  who a r e  

conceptual ly  ref lec t ive  tend t o  make fewer  e r ro r s  in reading than the  

impuls ive  learners  (Kagan,  Reflection-impulsivity) but  the  impuls ive  

ones  may  b e  fas t e r  readers .  Doron in a  s tudy  discovered tha t  

ref lec t ive  s tudents  were  s lower  and more  accura te  than impuls ive  

s tudents  (Reflect ivi ty- impulsivi ty) .  T h o s e  wi th  impuls ive  

personal i t ies  g o  through a number  of r ap id  t rans i t ions  of semi -  

grammat ica l  s tages  of in te r  l anguage ,  whi le  ref lec t ive  l ea rne r s  tend 

t o  remain  longer  a t  a  par t icular  s t age  wi th  la rger  l eaps  f r o m  s tage  t o  

s tage .  



Aggression can be defined as  "a sequence of behaviour the 

goal of which [. . .] i s  injury of the person toward whom i t  i s  

directed" (Dollard, et al. Frust ra t ion a n d  Aggression). Freud's  early 

theory of aggression maintained that i t  is a "primordial reaction" to 

frustration (A General  Introduction).  Aggression could be a central 

factor determining motivation and foreign language teaching 

methods may capital ize on aggressive behaviour, as aggressive 

determination to complete a lesson will bring resolution.  

"Let us say that  given motivation,  i t  i s  inevitable that  a 

human being will learn a second language if he is  exposed to the 

language data" (Corder 164). Despite the sl ipperiness of this 

concept,  i t  i s  recognised that motivation, whether instrumental or 

integrative (Gardner and Lambert ,  Attitude and  Motivation) or 

whether global, situational o r  task-oriented (Brown, Affective 

factors)  or whether part of the act of communication itself (Mac 

Namara, Nurseries) ,  is a determining factor in second language 

development. It  i s  argued that  the explici t  knowledge derived from 

consciousness-raising may not be  automatised unless the learner is  

disposed to spend the energy and extra time that  i s  required to affect 

this transfer. Fossilisation occurs when the learner is  not so 

disposed.  Thus the overall effectiveness of formal instruction may 

depend not only on the learner 's  preparedness to  invest effort in 



consciousness rising but also in his preparedness to practise until 

'automaticity'  is achieved. 

The studies of Kelly (Centur ies  of Language Teaching) and 

Savignon (Communicat ive  Competence)  fai led to reveal any 

significant correlation between motivation and achievement or 

between att i tude and achievement but the studies of Spolsky 

(Linguis t ic  and language pedagogy) ,  Gardner and Lambert (At t i tude 

and Motivat ion)  found a posit ive correlation between motivation and 

second language learning. Motivation is  commonly thought of as an 

inner drive, impulse,  emotion or desi re  that  moves one to  a 

particular action. Humans universally have needs or  drives that are 

innate, yet their  intensity is environmentally condit ioned.  Six 

desires or needs of human organisms have been identified by 

Ausubel (368-379), which under gird the construct  of motivation. 

These needs appear to capture the  essence of the  general categories 

of needs and are especially relevant to  second language learning.  

(1) The need for  Exploration,  fo r  seeing ' the other s ide  of the 

mountain', fo r  probing the unknown (2) The need for  Manipulation, 

for operating on the environment and causing change ( 3 )  The need 

for Activity, for movement and exercise,  both physical and mental 

(4) The need for  Stimulation,  the need to be  st imulated by the 

environment, by other people o r  by ideas ,  thoughts and feelings 

(5) The need for  Knowledge, the need to  process and internalise the 

results of exploration,  manipulation,  activity and st imulation,  to  

resolve contradictions,  t o  quest f o r  solutions to  problems and f o r  



self-consistent systems of knowledge (6) Finally, the need for  Ego- 

enhancement, fo r  the self to be known and to be accepted and 

approved of by others.  

Motivation,  as the fulfi lment of needs, i s  closely connected 

to behaviouristic reinforcement theory. Certain needs when 

satisfactori ly met cause reinforcement.  Learning a new language 

enhances one's ego and the ego-enhancement is  in itself an internal  

reinforcer of the desired behaviour. 

Motivation is  an inner drive or st imulus,  which, like self- 

esteem, can be global,  s i tuational o r  task-oriented.  Learning a new 

language requires some of all three levels of motivation. A learner 

may possess high 'global '  motivation but low ' task'  motivation to 

perform well in a part icular aspect  of the language. 

Gardner and Lambert  (A t t i tude  and Mot ivat ion)  have 

conducted extensive studies of motivation in second language 

learning. Two different types of motivation have been identified- 

instrumental and integrative motivation.  Instrumental motivation 

refers to the learning of a language as  a means of at taining 

instrumental goals such as  furthering a career, reading technical ,  

material and translations etc. An integrative motive is  employed 

when a learner wishes to  integrate himself with in the  culture of the 

second language group, to  identify him with and become part of the 

society. A learner with instrumental  motivation will be interested in 

learning the second language up to the point where his specific 

instrumental goals are satisfied.  For instance,  during travel the 



learner  can  manage t o  achieve  his  goals  with a very low level  of 

prof ic iency in the  second language.  Many  of Lamber t ' s  s tudies  

(At t i tude and Motivat ion)  and of Spolsky 's  (Linguis t ic  and 

Language pedagogy)  concluded tha t  in tegra t ive  mot ivat ion  i s  an 

impor tant  requi rement  f o r  successful  l anguage  learning.  

According t o  Schumann:  

T h e  mot ivat ional  or ienta t ion  associa ted  with prof ic iency 

in the  second language seems  t o  vary  accord ing  to  the  

se t t ing .  An in tegra t ive  mot ivat ion  appears  t o  be  more  

e f fec t ive  in  se t t ings  where  i t  i s  ne i the r  necessary  nor  an 

accepted  f a c t  of l i f e  tha t  t h e  second  l anguage  i s  

acquired .  Such  cond i t ions  obta in  in  the  Uni ted  S ta tes  

with regard  t o  l ea rn ing  l anguages  such as  French,  

German o r  I ta l ian .  On the  o the r  hand ,  in  se t t ings  such as  

Iran and Saud i  Arabia ,  l ea rne r s  m a y  have  very l i t t le  

in tegra t ive  mot ivat ion  t o  acqu i re  Eng l i sh ,  but  they may 

have  a grea t  deal  of ins t rumenta l  mot ivat ion  t o  learn  the  

l anguage  in  o rde r  t o  be  ab le  t o  dea l  with Engl ish-  

speak ing  technica l  adv i so r s ,  educa to r s  and  bus inessmen.  

(Accul turat ion Model 168) 

Gardner  (Social  Psychology 54) g ives  a  schemat ic  

representa t ion  of t h e  concep t  of mot ivat ion  as  i t  re la tes  t o  second  

l anguage  acquis i t ion  Fig .3 .  



Atti tude towards 

learning French 

Motivational 

intensity 4 
Goal : Learning French 

i s  important to  me 

because. . . 

Fig.3 

The four elements,  viz. ,  at t i tudes toward learning the 

language, desire,  motivational intensity and goal are i l lustrated 

here. Goal here refers to the ultimate objective of the language 

study, the reason for learning the language and is shown to be 

assessed in terms of completion of the statement 'Learning French is  

important to me because [. . . l '  Gardner refers to  the categories of 

reasons as 'orientations ' .  

This representation differentiates between orientation and 

motivation. Orientation is  the various reasons for  learning a second 

language. Motivation refers to a complex of three characterist ics,  

which may or  may not be related to a particular orientation.  These 

characterist ics are at t i tudes towards learning the language,  desire to 

learn the language,  and motivational intensity. 

In the Indian scenario,  learning English has become an 

accepted fact  of l ife,  a l ingua franca in  the country, though there is  

a variation in degree of i t s  acceptabil i ty in different parts. The  

instrumentall integrative construct  helps us to  grasp the process of 

leaning a second language,  but there is no single best means of 



learning a second language and the two types of motivation are not 

mutually exclusive.  The student's interest in a second language and 

their  motives for  second language learning in different sett ings has 

to be studied.  It has to be examined how to motivate students in a 

situation where social motivation is  conspicuously absent.  To some, 

motivation is  a goal-directed behaviour. Without a clear perception 

of the long-term goal,  the learner may not be well motivated to 

continue the complex task of second language learning.  If one is  

motivated to read and to write without f luency in speech or  accuracy 

in l istening,  then one's language learning i s  far  f rom being 

complete. 

2.6.1.Psychological views of Motivation 

2.6.1.1.Drive 

The study of motivation was long dominated by the 

concept of drive.  For psychologists like Hull and Thorndike 

(Weiner, Theories of Motivation) this  was energy directed towards a 

given goal. Drive is  directly related to  need. Man is  driven to learn 

because learning gives him rewards such as approval and tokens of 

success, which are associated with his need. But the drive theory 

does not hold good in connection with human learning.  The drive to 

act i s  reduced if the need is  reduced; therefore giving rewards 

reduce learning instead of increasing it.  Human learners often have 

well defined aims and objectives and the learning part of a language 

may increase motivational strength and the learner may want to 

learn the rest.  



2.6.1.2. Need for Achievement 

The learner's est imate of the value of the task to him and the 

chances of succeeding are vital components of motivation. The 

strength of the need for  achievement is  the result  of two tendencies, 

motivation towards success and motivation towards the avoidance of 

fai lure.  

2.7.Attitude 

Attitude refers to the psychological process that determines an 

individual's behaviour. Allport (The  historical  background)  defines 

attitude as "a mental and neural state of readiness organized through 

experience exert ing a directive or dynamic influence upon the 

individual's response to all objects o r  si tuations with which i t  i s  

associated" (10). The role of at t i tude in second language learning is  

no exception to i t  as the posit ive at t i tude of a learner provides 

imperatives for  an individual 's  response to all objects or si tuations,  

which are associated with the process of second language learning. 

The terms 'at t i tude'  and 'motivation' are interchangeable as is  

evident in the coinage of terms l ike  at t i tudinal  motivation or  

motivational at t i tude.  

Attitudes, l ike  all other aspects of the development of 

cognition and affect  in human beings,  develop ear ly  in childhood 

and are the result of parental and peer at t i tudes,  contact  with people 

who are 'different'  and interacting affective factors in the human 

experience.  Such attitudes form a part of one's  perception of self ,  of 

others and of the culture in which one i s  living. 
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Gardner and Lambert 's  (At t i tude and Motivation) extensive  

studies reveal  that  the most  important  aspect  of a t t i tude i s  group- 

speci f ic ,  the  a t t i tude that  the learner  has towards the members of the 

cultural  group whose language he  i s  learning.  

John Ol ler  and his  col leagues  (Ol ler  and Perkins ,  Intelligence; 

Chihara and Oller ,  Atti tudes and Attained Proficiency in EFL; Oller ,  

Baca and Vigil,  Atti tudes and Attained Proficiency in  ESL)  

conducted s tudies  on the re la t ionship  between at t i tudes and 

language success.  In the  1977 s tudy by Ol ler  (At t i tudes  and Attained 

Proficiency in ESL)  which was a imed at  s tudying the  relevance of 

the a t t i tude of nat ive  speakers  of Chinese  in  the United Sta tes  t o  

their  proficiency in English as  a second language i t  was found that  

there was a negat ive  correlat ion between thei r  des i re  to  s tay  in the 

United Sta tes  and at tainment of proficiency in  ESL.  The  Chinese  

s tudents  d id  not  l ike  to  s tay  in the U.S., yet they performed well in 

ESL.  A second language learner  benefi ts  f rom posit ive at t i tudes 

whereas negat ive  at t i tudes decrease  his motivation leading to  

unsuccessful  at tainment of proficiency.  Every learner  has both 

posit ive and negat ive  at t i tudes and the  negative at t i tudes can be  

changed by exposure  t o  real i ty and encounters  with actual  persons 

f rom other  cul tures .  Negative at t i tudes emerge f rom undue 

ethnocentrism that can be dispel led  through realist ic  understanding 

of the other  cul ture .  In his discussion on at t i tudinal  aspects  of 

second language learning,  Spolsky (Linguis t ic  and Language 

pedagogy) comments  "in a typical  language learning si tuation there 



are a number of people whose att i tudes to each other can be 

insignificant;  the learner, the teacher, the learner 's  peers and 

parents, and the speakers of the language" (273). 

Attitudes toward learning a second language have been found 

to relate to other factors,  for instance,  sex differences have been 

obtained on attitudes toward learning the second language.  Girls  

tend to demonstrate significantly more posit ive at t i tudes than boys 

(Burstall,  Fac tors  Affec t ing;  Gardner and Smythe,  Second Language  

acqu i s i t i on;  Jones,  Att i tudes:  a  pre l iminary  inves t iga t ion;  At t i tudes ,  

a  fur ther  inves t iga t ion) .  Attitudes toward learning a second 

language have been found to  be  independent of intell igence and 

language aptitude. 

Interaction with the target language community produces 

positive at t i tudes towards the language. Contact between the learner 

groups and native speakers of the language through excursion 

programme are found to foster posit ive at t i tudinal  effects (Cziko 

and Lambert  14-29). The notion that "nothing succeeds l ike success" 

(Burstall 17)  suggests that students who achieve a high level of 

proficiency in the second language experience rewards and 

consequently develop favourable attitudes. 

He confirms that at t i tude is not necessari ly something very 

stable but varies depending upon the achievement levels at various 

stages of the language course. 

[. . .] that the acquisition of foreign language skil ls  

and the development of at t i tudes towards foreign 



language learning during the later  years may be 

powerfully influenced by the  learner 's  initial and 

formative experience of success or fai lure in the 

language learning si tuation.  (17) 

Psychologists agree that new att i tudes can be formed in the 

learner and here the language teacher can play a pivotal role.  

Negative attitudes formed by false stereotyping and undue 

ethnocentrism can be changed by exposure to  reality. A learner, 

who is  well informed about the speaker 's  of target  language,  i s  

apparently less inclined to  build negative att i tudes.  Attitudes do not 

have a one-way channel from the learner to others but there are all 

possibilities of an interrelationship between the  attitudes and 

success or fai lure in the  second language learning.  

2.8.Potential roles of the parent 

The role of the learner 's  peers and parents is  of great 

importance. Carroll has emphasized the importance of parent's 

involvement in the language activity of the child: 

The greater the parents use of the foreign language 

in the home, the higher were the mean scores of the 

students.  Thus one reason why some students reach 

high levels of attainment in a foreign language i s  

that they have home environments that are 

favourable to this,  ei ther because the students are 

better motivated to  learn or  because they have better 
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oppor tuni t ies  t o  learn .  (Fore ign Language 

Prof ic iency  1 3 8 )  

Gardner  (A t t i tudes  and Mot i va t ion)  dis t inguished between two  

potent ia l  ro les  of the  parent .  T h e  ac t ive  ro le ,  when they encourage  

the  learner  to  d o  wel l ,  moni to r s  the  learner ' s  l anguage  learning 

performance and when they re in fo rce  the i r  success .  T h e  pass ive  

ro le ,  which i s  subt ler ,  i nvo lves  t h e  parents '  a t t i tudes  towards  the  

second l anguage  communi ty .  Pa ren t s  wi th  pos i t ive  a t t i tudes  towards  

the  communi ty  would  s e r v e  t o  suppor t  in t eg ra t ive  mot ives  and 

parents  wi th  negat ive  a t t i tudes  would  inh ib i t  the  development  of 

pos i t ive  a t t i tudes  even when they  ac t ive ly  promote  second language 

achievement .  Such  parents  wi th  nega t ive  or ienta t ion  towards  the  

second  l anguage  communi ty  wi l l  encourage  the i r  wards ,  moni tor  

the i r  progress  and  re in fo rce  the i r  success .  At  the  s a m e  t ime,  in o the r  

con tex t s ,  they  express  nega t ive  op in ions  about  the  communi ty ,  thus  

developing s imi la r  a t t i tudes  in  the i r  chi ldren .  

2.9.Aptitude 

Language  l ea rn ing  requi res  a  spec i f i c  apt i tude  o r  ta lent  f o r  

the  ac t iv i ty  that  eve rybody  does  not  possess ,  an e a r  fo r  languages .  

Apt i tude  refers  t o  a  d ispos i t ion  t o  b e  ab le  to  d o  someth ing  wel l .  

Carrol l  (Learning T h e o r y )  argues  tha t  language apt i tude  

comprises  four  abi l i t ies .  'Phonet ic  coding '  i s  cons idered  the  most  

impor tant  and i s  de f ined  as  the  abi l i ty  t o  both c o d e  and ass imi la te  

phonet ic  mater ia l  and hold  i t  i n  memory.  'Grammat ica l  sens i t iv i ty '  

i s  the  awareness  and  apprecia t ion  of the  funct ions  of grammat ica l  
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elements in one's own language.  'Memory abil i ty '  i s  the capacity to 

remember large amounts of material.  ' Inductive language learning 

ability'  involves the general reasoning ability to induce patterns of 

language from primary data.  

There i s  ample evidence to  suggest  that there is  an association 

between language apti tude and the degree of proficiency in  second 

language. Language apti tude is  important in second language 

learning because the abil i t ies assessed operate as  mediators in the 

learning process. Carroll  (Learn ing  T h e o r y )  considers both nature 

and nurture as contributors to language apti tude though i t  i s  

diff icult  to disentangle contributions from the two. 

2.10.Socio-Cultural Factors 

The human being is  a social animal and the chief mechanism 

for maintaining the bonds of society is language.  Each language 

reflects and interacts with the part icular society with which the 

language is  associated.  The process of second language learning 

involves an interaction with a new society and a l inguist ic and extra 

-linguistic understanding of that  speech community. It demands 

flexibil i ty and openness to new language norms and norms of social 

behaviour. 

Culture,  i .e.,  the context within which persons exis t ,  think,  

feel  and relate to  others, i s  the collective identi ty of which each of 

us i s  a part.  Larson and Smalley described culture as a 'blue print '  

which guides the behaviour of people in a community 

and is  incubated in family l ife.  It  governs our behaviour 



in groups,  makes us sensit ive to matters of status and 

helps us to know what others expect of us and what will 

happen if we do not live up to their  expectations.  

Culture helps us to know how far  we can go as 

individuals and what our responsibil i ty is  to the group. 

Different cultures are the underlying structures that 

make Round Community round and Square Community 

square. (39) 

Culture establishes for  each person a context of cognit ive and 

affective behaviour, but we perceive reali ty str ict ly within the 

context of our culture.  "The meaningful universe in which each 

human being exists  is not a universal reality, but a category of 

reaij ty consist ing of selectively organised features considered 

significant by the society in which he lives" (Condon 17). 

Social typing is  natural and inevitable to organize l ife 

systematically but when these are based on prejudices l ike racial 

and cultural superiority, they become ethnic stereotypes.  The cross- 

cultural  hurdles in second language learning can be removed by a 

realistic understanding of the  other cul ture  as something that ,  

although different from one's own, is  to be respected and valued. 

Once students recognize the subjective,  socially constructed nature 

of reality, they will be in a much better  position to understand the 

target language and culture.  



2.11.Socio-Economic Factors 

Posit ive att i tudes towards learning English language and 

high scores in tests  were consistently associated with high socio- 

economic status. This can be attr ibuted to the environment to which 

the students are subjected because the students belonging to higher 

socio-economic status receive more parental support  when they 

approach new learning experiences than those with parents in lower 

status.  Socio-economic background also determines the type of 

schools they attend. The students of e l i te  English medium schools 

acquired English as  a second language to  a great extent because 

their school and home environments are more conducive to the 

process of acquisi t ion.  But the students in the rural Malayalam 

medium schools have lesser or in some cases hardly any 

environment background helpful to the acquisition of the language. 

As Street ,  et al .  says,  

[. . .] large schools produce higher acquisition because 

they have more facil i t ies than small  schools and attract 

better prepared teachers and are located in areas of more 

educational opportunit ies.  (156) 

The students belonging to  the upper strata of society can 

afford to  go to expensive English medium schools where there are 

more facil i t ies for  learning English and also have a favourable 

atmosphere at home. The monthly income of parents, their  

educational qualif ications and occupation determine the socio- 

economic status of the student. According to Morrison and 



MC Iyntyre ,  "Most  of the  in f luence  upon ind iv idua l s  dur ing  

chi ldhood can be  ca tegor ized  a s  be ing associa ted  wi th  home o r  with 

socio-economic  envi ronment"  (14). 

2.12.The Social Psychology of Second Language Learning 

Schumann (The  Acculturation Model 2 9 )  argues  that  the  two  

g roups  of var iables ,  socia l  f ac to r s  and af fec t ive  f ac to r s ,  c lus te r  in to  

a s ing le  var iable  that  i s  the  ma jo r  causal  var iable  in second 

language learning-accul tura t ion .  Accul tura t ion  i s  the  socia l  and 

psychologica l  in tegra t ion  of t h e  l ea rne r  with the  target  language 

group.  Any  l ea rne r  can  b e  p laced  on a con t inuum that  r anges  f rom 

socia l  and  psychologica l  d i s t ance  t o  socia l  and  psychologica l  

proximi ty  with the  speaker  of  t h e  ta rget  language,  and the  l ea rne r  

wil l  acquire  the  second l anguage  on ly  to  the  degree  that  he 

accul tura tes .  

Affec t ive  var iables  r e l a t e  t o  l anguage  l ea rn ing  by individuals .  

An individual  m a y  learn  under  socia l  cond i t ions ,  which  a re  not  

f avourab le  f o r  second  l anguage  l ea rn ing  and may  no t  learn  under  

socia l  condi t ions  tha t  appear  t o  be  favourable .  T h e  psychologica l  

var iables  inf luencing accul tura t ion  and hence  second  l anguage  

learning a re  af fec t ive  in  na tu re  a n d  inc lude  l anguage  shock ,  cu l tu re  

shock ,  e g o  permeabi l i ty  and e thnocen t r i sm.  

2.12.1.Language Shock 

Stengel  (On l earn ing)  points  out  tha t  learners  a re  

apprehensive  t o  speak  in a  new language f o r  f e a r  of  becoming a 

laughing s tock.  Fur the r  they fea r  whether  the i r  words  ac tual ly  



reflect their  ideas.  While using a second language in which they are 

much less proficient ,  they lose an important source of "narcissistic 

gratification" which is  provided while using their  native language 

(Schumann, Acculturation Model 32).  

2.12.2.Culture Shock 

Culture shock can be defined as  anxiety result ing from the 

disorientations encountered upon entering a new culture.  Activities 

that were routine in his native country require a great  deal of energy 

in the new environment. This si tuation can cause disorientations,  

stress, anxiety and fear. The result ing mental state can produce a 

powerful syndrome of rejection,  which diverts  energy and attention 

from the second language learner. The learner is  unlikely to make an 

effort to become bil ingual.  

2.12.3.Culture Stress 

Schumann feels that the extreme symptoms of culture 

shock may pass relat ively quickly, as ways of coping with the new 

environment are learned,  but more subtle problems may persist and 

produce stress that  can last longer (Acculturation Model 30). 

Larson and Smalley (Becoming Bilingual)  recognise this 

phenomenon as "Culture Stress" which centres on questions of 

identity. This prevents second language learning and causes 

frustration in the learner. They start  rejecting the  task and "Culture 

shock and culture stress can induce a whole syndrome of rejections 

which diverts  at tention and energy from learning the second 

language" (Smalley, Culture Shock 18). 



2.12.4.Ego Permeability 

Guiora developed the notion of ' lango ego '  (qtd.  in Schumann, 

The Acculturation Model 3 5 )  as parallel to  the Freudian construct ,  

body ego. In the course of general ego development,  the child 

acquires a sense of the boundaries of his language- the sounds, 

words, syntax and morphology of his language become objectif ied 

and develop firm outl ines and boundaries. In the early 

developmental stages,  language ego boundaries are permeable, but 

later  they become fixed and rigid. 

2.12.5.Ethnocentrism 

This is  the tendency to view one's own community as superior 

and other groups as inferior. The authoritarian personality is 

ethnocentric (Stern 380). Machiavell ianism is  the individual's 

tendency to manipulate others.  'Anomie7 refers to  the loss of an 

unconscious acceptance of society, as  i t  i s ,  a  concept that has been 

widened to  express the feeling of dissatisfaction with one's  role in 

society. The 'anomic7 individual,  because of his cri t ical  at t i tude to 

his own society, i s  open to  the demands of a different language and 

culture;  therefore anomie is a posit ive predictor of language 

achievement. 

2.13.Teacher's Competence 

Principles are abstractions,  which have to be actualised as  

techniques in the part icular circumstances of different classrooms. 

The teaching task is  to  see that the techniques used are effective in 

promoting learning objectives. Teaching, then,  can be conceived of 



as a research activity whereby experimental techniques of  

instructions are designed, with provision made for  adjustments to 

validate the principle with the uti l i ty of the technique. But teachers 

have extra commitments and cannot just assume the role of the 

researcher and use students as  experimental  subjects with detached 

interest to satisfy an intellectual  curiosity. The teachers induce 

learning and the techniques used work to that end.  In effect ,  

teachers become intervening variables i n  their own experiments,  

their research applied in the very process of enquiry and directly 

accountable in terms of practical pay-off (Widdowson 2-3) .  

The fact  that English is  taught in India,  as  in several other 

parts of the world, by non-native speakers of the language may seem 

to be a disadvantage, since the teacher ' s  own l inguist ic competence 

is  limited or  deficient in  relat ion to native speaker 's  competence,  

and the learner 's  acquisition will  consequently be based on samples 

of language which are deviant in some respects. 

For natural language use, the old,  time-honoured authority 

structure of teacher and student relat ions has to be broken down and 

a relat ionship of acceptance and equali ty established for which the 

teachers must be prepared. Natural language use will come only 

when barriers are broken down, barriers such as pride in status and 

superior knowledge on one side and defensive attempts to please and 

hide one's weaknesses and one's real feelings on the other. 



2.13. J.,Teaching Aids 

The teaching aids used in most colleges in Kerala are the 

same-blackboard, chalk,  paper and pencil.  The use of projectors 

might facil i tate the learning process but are not provided. The 

classrooms are admittedly austere in nature but i t  i s  misleading to 

think of the quali ty of language pedagogy as  being independent of 

ei ther the range ef  the teaching aids used or the technological 

sophistication of those aids. The essential  condition for  language 

learning is effort at meaningful exchange between language knower 

and language learners.  

2.14.Suggestopedia 

Suggestopedia i s  one of a number of recent educational 

movements that promise great  results  if we use the human 

brainpower within us. According to the Bulgarian psychologist 

Georgi Lozanov (qtd. in Krashan, Principles and Practice 1 5 8 - 6 0 )  

that people are capable of learning much more than they give 

themse!ves credit for. Drawing on insights from Soviet  

psychological research on extra sensory perception and from Yoga, 

Lozanov created a method for  learning that capital izes on relaxed 

states of mind for  maximum retention of material.  Music i s  central 

to his method. Students si t  in  soft ,  comfortable seats in relaxed 

states of consciousness and are encouraged to be as childlike as  

possible,  yielding all authority to  the teacher. 

In applications of Suggestopedia to foreign language learning,  

Lozanov and his followers experimented with the presentation of 
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vocabulary, readings,  dialogue,  role-plays, drama and a variety of 

other typical classroom activit ies.  At the beginning of the session,  

all conversation stops for  a minute or  two and the teacher l istens to 

the music coming from tape-recorder. He waits and listens to 

several passages in order to enter  into the mood of the music and 

then begins to  read and recite the  new text,  his voice modulated in 

harmony with the musical phrases.  The students follow the text in 

their textbooks where each lesson i s  translated into the mother 

tongue. Between each session music is  played and at the end,  the 

students si lently leave the room. They are not given any homework 

but asked to read the lesson cursori ly before going to  bed and also 

in the morning. Lozanov reported astounding results with 

suggestopedia but the practicali ty of using the  method is  an issue 

the teachers will have to face. 

2.15.Age 

Another variable often invoked is  age. Lenneberg 

(Biological  Foundat ions)  proposed a neurolinguist ic explanation to 

the age variable. As a result  of lateralisation,  language-learning 

functions become specialised in the left  hemisphere in most learners 

that affects the operation of the  'Language Acquisition Device. '  

Thus,  after  about the age of twelve,  the learners resort  to al ternative 

strategies in language learning. This  neurolinguist ic explanation 

has been challenged and now the general agreement is that adults  

are neurolinguistically capable of learning a second language in 

much the same way as children (Ell is  141). 



Children's  eventual  superiori ty in second language learning 

can be attributed to the affect ive  factors .  According to  the Critical 

Period Hypothesis, the affective f i l ter  increases in strength at 

around puberty and this prevents successful  processing of input. 

Children have comparatively low f i l ter  that facil i tates the proper 

infi l trat ian of data leading to speedy acquisition of language.  

Second language learning scenario is  undergoing transit ional 

changes in viewpoints about the process of learning. 

The views held by l inguists  and psycholinguists about 

language learning have shifted radically during the last 

ten years. Language learning is  now seen as involving 

the development of a rule-governed,  but creative process 

whereby the learner comes to formulate and modify a 

series of hypotheses about the rules governing the 

language to which he  is  exposed. (Hamayan, et  al. 25) 

The shift  in theoretical  views concerning developmental 

psycholinguistics has led to better  understanding of the process of 

language learning. It has acknowledged that  there are similari t ies 

between second language learning and first language acquisi t ion.  

The strategies involved in second language learning may be 

essentially tile same as those that  characterise the acquisition of the 

mother tongue. This focuses the  attention of the  researches on the 

exposure to  the language the learner receives in the environment.  

The more the learner is  exposed to  the language,  the more he is  



expected  t o  learn i t  successful ly .  As in the  case  of f i r s t  language 

acquis i t ion ,  the  second  l anguage  l ea rne r  a lso  needs  t o  b e  invo lved  in  

conversa t ion  in meaningful  s i tua t ions .  

T h e  learner  needs  oppor tun i t i e s  t o  rece ive  the  des i red  level  of 

exposure  tha t  might  ac t iva te  t h e  learning process .  For  ins tance ,  

Use  of Engl ish  by pa ren t s ,  f requency of us ing the  language a t  

home among  the  fami ly  members ,  e tc .  

Use of Engl ish  by peers-oppor tuni ty  t o  hea r  and .use  the  

language wi th  h is  f r i ends  who  a r e  prof ic ient  in the  language.  

T h e  l ea rne r  ge ts  fu r the r  exposure  through the  media ,  l i s t en ing  

to  r ad io  programmes,  te levis ion  programmes,  watching movies ,  

reading books ,  news  paper  and journa l s  and through the  prac t ica l  

u t i l i sa t ion  of  the  l anguage  in  t h e  fo rm of f i l l ing  appI ica t ions  and 

wri t ing  le t te rs .  

Exposure  in te rac t s  with t h e  socia l  s t a tus  of the  learners  and  

the  l ea rne r  who  i s  soc ia l ly  and  economica l ly  wel l  p laced ge t s  

fu r the r  occas ions  f o r  e f fec t ive  t r ansac t ions  in the  language.  

Krashen subs tan t i a t e s  h is  Input  Hypothes i s  wi th  the  ef fec t  of 

exposure  t o  a  second  l anguage  learner-"humans acqu i re  language in  

on ly  o n e  way-by unders tanding messages  o r  by  rece iv ing 

'comprehensib le  input"' ( T h e  Input Hypo thes i s  2 ) .  Krashen he re  

asser ts  tha t  i t  i s  no t  mere  exposure  tha t  i s  e f fec t ive  but  exposure  t o  

the  r ight  k ind of input .  T h e  var ious  sources  of exposure  a second 

langllagc l ea rne r  rece ives  in a  normal  l ea rn ing  environment  a r e  

represented  i n  Fig.4.  



Exposure to English 

l 
in the class room outside the classroom 

teachers peers textbooks home outside home 

7 
parents siblings media extra 

f i lms 

Affective variables assume a significant role in language learning 

because language learning is  an emotional activity involving the 

individual learner. The emotional status of the learner controls o r  

enhances the learning procedure.  Though some of these variables 

are considered to be innate and stable,  studies reveal that successful 

language learning can material ize i f  the multifarious pre- 

disposit ions of the learner are diverted to  a posit ive and potential 

learning programme. 



Chapter I11 

Methodology and Procedure 

3.1.Selection of Informants 

200 students of the f i rs t  year Degree ,  who have Par t  I English 

in thei r  f irst  year curriculum, were se lected at  random,  to  administer  

a  proficiency test .  These  s tudents  were  f rom different  branches of 

study-Maths, Chemistry,  Economics  and History. The  test  was 

based on grammatical  ca tegor ies  f rom the Functional  Grammar Text 

prescribed by the Universi ty fo r  thei r  s tudy,  with which they were 

expected to  be familiar .  The  test  that  i s  a t tached as Appendix I1 

comprised ten grammatical  i tems and the maximum mark al lot ted 

was ten. Students  who got  more  than 50 percent  in the test  were 

categorised as  high achievers and those  who got  less  than 40 percent  

formed the  low achievers.  T h e  scores  they received in their  

qualifying examination was then examined to  conf i rm that the low 

achievers were truly low achievers,  and the high achievers were 

truly high achievers.  Fif ty informants  were se lected as low 

achievers as  per  the  above cr i ter ia ,  i .e. ,  those  who received less  

than 40 percent  f o r  both the qual i fy ing examinat ion and the test  

administered by the researcher.  Another  f i f ty  informants  were 

selected as high achievers ,  those  who received more  than 50 percent  

in the  qual i fy ing examination and the  t es t  administered.  

The  First  Year Degree  s tudents  were chosen as informants  

because by th is  level  the  learners '  perspect ives  crys ta l l ize  and they 

begin ro think in terms of thei r  fu tu re  prospects.  The  informants  



were from a very prestigious institution that is marked as  a Centre 

of  Excellence. The institution is situated in the heart of the city of  

Cochia and belongs to  the Government sector. The informants 

selected were from different cross sections of  the society and would 

be representative enough to  permit generalisation beyond the sample 

to large numbers of  such learners in general. All of  them have 

~ a l a i a l a m  as  their mother tongue and their age ranged from 17-19 

years. 

3.2.Procedure for data collection 

The data for analysis that  is attached as Appendix 111, was 

collected from the hundred informants out of  which fifty were high 

achievers and fifty low achievers. The informants assembled in a 

hall and the high achievers occupied one side of  the hall and low 

achievers the other side. After giving adequate time for them to  

settle, the researcher explained briefly the need and significance of  

the data collection that it was purely for research purpose. They 

were also assured that their answers will in no way affect their 

grades in the internal assessment and that this was purely outside 

the S C O I ) ~  of  their academics. 

There is an inherent difficulty in measuring such complex 

constructs as  affective variables and the carefully planned 

questionnaire reflects each potential aspect in a realistic way. In 

addition, absolute honesty on behalf o f  the informants and their 

ability to  evaluate themselves objectively are indispensable but 

indeterminate factors. Yet, the self-reports in response to  the 



questionnaires are often regarded in research as suitable to register 

an individual's perceptions, opinions,  feelings,  attitudes and 

motivation. An attempt was made to remove the self-flat tery factor 

by insist ing on honesty on the part of the informants.  The results are 

expected to provide new insights and guidelines to  assist  future 

students and they were urged to  answer all questions carefully and 

genuinely. 

The informants f i l led the  data with much enthusiasm and 

precision clarifying and clearing doubts and apprehensions then and 

there. It took precisely one hour for  them to complete and hand 

back the data sheets.  

3.3.The questionnaire for students 

The questionnaire comprised of f if ty i tems to el ici t  data under 

different heads. The items were limited to f if ty to maintain a 

consistent and sustained interest in f i l l ing the data sheets.  Too long 

a questionnaire will dampen their  enthusiasm resulting in 

surreptitious and self-flat tering responses.  

3.3.1.Bio-Data 

Personal details  were included under this head to collect  

general information regarding the  informants.  I tems 1-4 indicate 

their name, sex,  mother tongue and place of birth,  i tem 8 the branch 

of study in college and i tem 17 their  place of residence. 

3.3.2.English Language Background 

English language background of the students was ascertained 

from items 5, 6 and 7.  In these,  the informants were asked to 



indicate whether the school they attended was in the urban, 

suburban or rural area and whether it belonged to  the Government or  

Private sector. Item 7 elicited details regarding the medium of  

instruction in school t o  ascertain whether they studied in the 

English medium school or  a regional medium school. 

3.3.3.Socio-Economic S t a t u s  of  t h e  Fami ly  

Parents'  occupation and monthly income reflect the socio- 

economic background o f  the student's family which is an important 

variable in determining his affective status. The role of parents is a 

social factor in the learner's immediate environment that may 

augment or retard the learning o f  the target language. Items 10 and 

14 indicate the occupation o f  the parents and 1 1  and 15 the 

economic status of  the family. 

3.3.4.Parent's Educa t iona l  S t a t u s  

The educational background o f  the parents is estimated 

through items 9 and 13. In items 12 and 16 informants have to s ta te  

whether their parents are able t o  speak and read their mother tongue, 

the second language English and the third language Hindi. This was 

to  ensure their ability and competency to  guide the learner a t  home. 

3.3.5.Parental Encouragement  

Parental encouragement and support  provide stimulation to  the 

learner's language performance. I tem 18 enables the learner to  state 

categorically the specific notions regarding the parents'  approach to  

the study of English. I n  item 19 they were asked t o  explain their 

parents' feeling towards learning English. Items 20 and 21 intend to  



f ind  out  whether  the  parents  subsc r ibe  t o  a  da i ly  Engl ish  newspaper  

and whether  they have  a col lec t ion  of books  in Engl ish  f o r  genera l  

reading.  Th i s  was t o  e s t ima te  t h e  ex ten t  of parenta l  encouragement  

by  providing the  necessary  a tmosphere  a t  home.  

3.3.6.Exposure to English 

I t ems  22-38 deal  with var ious  fo rms  of  exposure  the  

informants  have  access  to.  Al though the  in fo rmants  a re  

charac ter ised  as  ' formal  l ea rne r s ' ,  s ince  the i r  exposure  to  the  

Engl ish  language cons i s t s  ma in ly  of formal  ins t ruc t ion ,  they might  

rece ive  informal  exposure  t o o  ou t s ide  the  c l a s s room via media-  

radio ,  te levis ion ,  f i lms ,  convers ing  with tour i s t s ,  wr i t ing  and 

receiv ing le t te rs ,  appl ica t ions ,  no tes  in the  c l a s s room e tc .  Exposure  

of eve ry  k ind fo rms  the  inpu t  d a t a  essent ia l  f o r  successful  language 

learning.  

Apt i tude  i s  an essent ia l  f a c t o r  in acquir ing  knowledge,  even if 

i t  be  a  language.  I t ems  3 3 ,  3 5  and 37 s igni fy  the  apt i tudinal  

or ienta t ion  of the  in fo rmants  towards  the  Engl ish  language.  If the  

l ea rne r  has  an ' ea r '  f o r  t h e  l anguage ,  he  wi l l  pursue  i t  by reading 

newspapers ,  jou rna l s  and  books .  

3.3.8.Motivational Orientation and Intensity 

Motivat ion  rep resen t s  a  psychologica l  cons t ruc t  of a  complex 

and abs t rac t  na ture .  T h e  pe r s i s t ence  o r  in tens i ty  of  mot ivat ion  i s  

demonst ra ted  by the  informant ' s  a t t i tude  towards  the  ta rget  language 

and h i s  a t tempts  t o  improve  h i s  sk i l l s .  



Itcm 39 prcscnts six sta!cmcnts that arc to bc rankcd i n  

accordance with their  applicabil i ty and relevance to each subject or 

informant. Out of the six statements,  three are meant to test 

integrative motivation involving target-free motives that  i s ,  learning 

English language to  enrich one's  l ife,  to  become a better  educated 

person and to  meet,  converse and understand English educated 

persons. The rest  pertains t o  instrumental  motives relating to  

personal benefits. 

Item 40 intends to measure motivational intensity and presents 

ten statements.  The  informant has to  respond by indicating how 

much each statement expressed is  applicable to  him on a four point 

labelled scale f rom 'definitely important '  to  'not important for  me.' 

This design i s  preferable to  others and has proved to be a better 

predictor of assessment than the ones that merely require ticking a 

box in accordance with the applicability. This  design allows for  

variance in degree of relevance and importance of the statement to 

the informants. 

Item 45 also demonstrates the reason for  learning the English 

language that  relates to  motivational orientation.  This further 

substantiates the earl ier  i tem and increases the rel iabil i ty of the 

measurement. 

3.3.9.Attitude 

Item 49 presents a number of statements representing certain 

attitudes towards English and the  informants have to  indicate their  

degree of agreement or disagreement to  the  statements.  This  



var iable  i s  seen as  an impor tant  de terminant  of mot ivat ional  

var iables  and the  in fo rmants  have  to  respond hones t ly  and s incere ly  

and indica te  the i r  a t t i tude  and approach towards  the  language.  Th i s  

i s  t o  f ix  up  the  a t t i tudinal  index of t h e  informants .  

3.3.10.Use of English 

I t em 4 1  presents  a  l is t  of  d i f ferent  ca tegor ies  of peop le  and 
h .  

the  informants  have  t o  ind ica te  the  f r equency  with which they 

in terac t  wi th  these  people  in Eng l i sh .  Th i s  re la tes  t o  the i r  present  

use of the  language.  

3.3.11.Teacher-Student Relationship 

T h e  n ine  ca tegor ies  in i t em 4 4  ref lec t  the  in fo rmant ' s  genera l  

evaluat ive  reac t ions  t o  the i r  Eng l i sh  teacher.  T h e  t eacher  and the  

learner  a r e  the  two  s igni f icant  par t ic ipants  in  the  learning ac t iv i ty  

and the  t eacher ' s  cont r ibut ion  t o  t h e  l ea rn ing  process  canno t  b e  

undermined.  I t  i s  sa id  that  t h e  t eacher  can 'make  o r  mar '  a  good 

language learner .  T h e  in fo rmant  has  t o  spec i fy  t h e  teacher-s tudent  

re la t ionship  both ins ide  and ou t s ide  the  c lassroom.  Th i s  reveals  

informat ion  regarding the  teacher ' s  gu idance  and  encouragement  f o r  

learning Engl ish  and the  rappor t  and  goodwil l  exh ib i t ed  by the  

teacher  t o  so lve  the i r  language problems.  

3.3.12.Reason for Learning English 

This  in  f ac t  i s  an  aspect  of  t h e  mot ivat ional  index.  In I t em 45 ,  

the  informants  h a v e  t o  speci fy  the  reason and  sent iment  r ega rd ing  

the  l ea rn ing  of the  Engl ish  language.  



3.3.13.Classroom Experience 

I t em 4 6  determines  the  informant ' s  exper ience  in  the  language 

c lassroom.  Whethe r  i t  i s  r e l evan t ,  bor ing ,  d i f f icul t ,  well  organised  

o r  in teres t ing  t o  them i s  ascer ta ined through th i s  i tem.  

3.3.14.Anxiety 

I t ems  47  and 4 8  ind ica te  t h e  anx ie ty  level  of the  informants  in  

the  Engl ish  c lassroom.  Anxie ty  f ac to r  p lays  a crucia l  ro le  in  the  

learning of the  l anguage  in tha t  i t  bu i lds  up  a high af fec t ive  f i l t e r  

thereby prevent ing  much of the  inpu t  f r o m  reach ing  the  LAD.  

3.3.15.Self-Centric 

I t em 50 has  f i f teen  pos i t ive ly  worded  and  f i f teen  negat ive ly  

worded personal i ty  t ra i t s  t o  measure  the  in tens i ty  of  the  se l f -cent r ic  

factor .  T h e  in fo rmant  has  t o  m a r k  t h e  t ra i t s  tha t  a r e  appl icable  t o  

them which in turn  ref lec t  t h e i r  own  judgement  of themselves  

regarding the  possess ion of va r ious  ski l l s  requi red  f o r  language 

learning.  In i tems 4 2  and  43 ,  t h e  in fo rmants  have  t o  speci fy  the  ski l l  

they  possess  the  bes t  and the  sk i l l  t hey  want  t o  develop.  

3.4.Questionnaire for Teachers of English 

T h e  problem of how to  hand le  the  'unwi l l ing '  s tudent  i s  o n e  

that  the  language t eacher  wil l  h a v e  t o  so lve  b y  h is  own 'ac t iv i t ies '  

in  the  c lassroom (Denis  Gi ra rd  72) .  I t  i s  a s sumed  tha t  pupi ls  a re  

mot ivated  if they  have  the  f ee l ing  of learning good authent ic  

language,  and if the  t eacher  p roves  capab le  of g iv ing  them a good 

model  and  tha t  they can  b e  expec ted  to  r ep roduce  that  model .  A 

teacher ,  who  i s  an exper t  i s  he ld  in  high es teem and ea rns  the  



admiration by his  deep in teres t  in his  pupils  and his  unself ish 

devotion to  the pursuit  of knowledge,  t ruth and beauty. In addit ion,  

some have the capaci ty  to  impar t  enthusiasm and s t imulate  and 

inspire the s tudents .  

The teacher ' s  dominant ro le  in the language-learning si tuation 

is taken in to  account and a quest ionnaire  that i s  at tached as  

Appendix IV was prepared fo r  the  teachers of English focuss ing on 

the teacher ' s  perspective.  The  teacher can prevent adverse results  

that an uncongenial  environment  can produce in the students.  They 

can further create  language r ich ,  s tudent f r iendly  atmosphere to  

bring out  the best  f rom thei r  s tudents .  

The  quest ionnaire  consis ted  of 33 i tems to  e l ic i t  information 

under different  heads.  20 teachers  f rom 2 different  colleges in Kochi 

were the informants  fo r  this  purpose.  One of the  col leges  belonged 

to  the Government sector  and the  other  to  pr ivate  management.  The  

teachers were asked to  e laborate  each point  and give  a deta i led  

record of thei r  observat ions  and provide suggest ions  wherever 

possible.  

3.4.1.Bio-Data 

The  teachers were  requested to  give thei r  names,  des ignat ion,  

teaching exper ience ,  total  service ,  qual i f ica t ions  and research 

exper ience  in i tems 1-7. 

3.4.2.Parental Role 

I tems 8 and 9 intend t o  ascertain the teacher ' s  opinion 

regardi;,g the  parental  support  that  his  s tudents  received at  home-  



Homes that  provide  language poor environment  prove to  be  

detr imental  to  the success  of language learning.  

I tems 10 and l1  are  to  es t imate  the extent  of exposure  the 

students received ins ide  and outs ide  the c lassroom.  An inspir ing 

teacher can supply  the necessary exposure  as  ' input '  within the  

c lass  and a lso  ins t igate  them to  seek exposure  outs ide  the classroom 

through other  sources  l ike  television,  radio,  f i lms e tc .  They were 

asked t o  substant ia te  thei r  view. 

3.4.4.Motivation 

At the  school level ,  the  teacher  plays a dominant role in 

motivating the students.  In fac t ,  when the new language i s  

introduced in Class  IV, the s tudent ' s  a t t i tude and approach depends 

to a large extent  on the teacher who i s  at  the  helm of things.  The  

teacher takes  the  primary role  in in i t ia t ing the  student to  the  

wonderful ,  prospective world of this  new language and the  teacher 's  

productive role as a motivating force  i s  s ignificant  and dis t inct .  But  

when he  reaches  the degree  c lass ,  his  perspectives become inore 

s table  and the  teacher ' s  contributing role  becomes secondary.  St i l l ,  

the teacher  wields the magic wand and l ike  the  pied piper he  i s  

capable  of leading his s tudents  to  access the wonders that  this  

language offers.  

I tems 12,  13 and 14 a re  t o  appraise  the  teacher ' s  assessment 

of h is  student 's  motivational  or ienta t ions  and aspira t ions  and to  

assess  the  teacher 's  contribution in inspir ing and motivating h i s  



subjects.  They were asked to elaborate the measures taken to 

achieve this. 

3.4.5.Attitude 

The acquisition of a language depends greatly on the 

attitudinal disposition of the learner. A posit ive disposition will 

facil i tate the process of language learning and the teacher 's  activity 

gains momentum and becomes more rewarding and satisfying.  The 

interestlboredom displayed in the  language classes is  proof enough 

of this.  A creative teacher can take control  of this aspect and diffuse 

an a i r  of enthusiasm and eagerness that in turn will prove 

instrumental to effective learning.  In i tems 15 and 16 the teacher 

sums up his feelings regarding the  att i tude of the students towards 

the English class and also the English teacher. 

3.4.6.Aptitude 

The apti tude of the student,  towards the language i s  displayed 

by  his use of the language. If he  has an apti tude for  i t ,  he will read 

b o o ~ s  cjther than his text books and also show keenness to put the 

language to  use whenever possible.  I tems 17 and 18 intend to  assess 

the teacher 's  view regarding his student 's  talent  towards the 

language. 

3.4.7.The methodology employed 

The teachers employ different methods of teaching to effect  

4 productive learning. They were  asked questions on the various 

aspects of teaching that they employ and which are thought to 

contribute to the learning process. An introductory lecture becomes 



meaningful  when i t  in t roduces  the student to the  cul ture  and 

environment of the author,  thus reducing the  cul ture  shock and 

cul ture  stress on the part  of the  learner.  S o  too the teaching of 

study ski l l s  reduces the  teacher 's  labour  and accentuates the  

learning procedure.  The  remedial  work and tutorial  classes are  

contributory factors and the teacher ' s  view of the  examination 

system is  also taken in to  account.  These  i tems focus  on the teacher 's  

role as a promoter and guardian,  protecting and ful f i l l ing the learner  

needs and paving the  way to  successful  learning.  In i tems 19-24,  the  

teacher enumerates the various techniques he  employs  in c lass .  

They were asked to express  thei r  impress ions  regarding the 

prescribed texts  and the exis t ing examination sys tem.  

3.4.8.Teacher-Student Relationship 

The  responses from the s tudent ' s  quest ionnaire  throw l ight  on 

this  major fac tor  f rom the student 's  point  of view. The  teacher 's  

perspective i s  equal ly  important .  The  teacher  has to  extend his hand 

of f r iendship  to  the  diff ident  and re luctant  learner. Once this  has 

been done,  the great  wall of misgivings and apprehensions wil l  

collapse,  leading to  a smoother,  t rouble  f ree  learning si tuation.  

I tems 25,  26 and 27 intend to  f ind out  the various measures adopted 

by the  teacher  t o  achieve th is .  A successful  teacher  i s  a  promoter 

and well-wisher of the  s tudent ,  offering the  warmth of 

t understanding and appreciat ion t o  guide the learner  and solve  his  

problems,  whether they be  academic o r  personal .  Here  the teacher 



has t o  take  s tock  of the  s i tua t ion  and assess  himself  and h is  

approach towards  h is  s tudents .  

3.4.9.Anxiety 

An anx ious  s tudent  wi l l  not  b e  able  t o  r ece ive  the  ' input '  

proper ly  which resul t s  in  de fec t ive  learning.  T h e  teacher ,  t o  a  l a rge  

ex ten t ,  can cont ro l  and d ispel  th is  psychic  f ea r  tha t  the  s tudent  

develops  towards  the  Engl ish  t eacher  and t h e  Eng l i sh  c lassroom.  

Anxie ty  l eads  t o  low ou tpu t  tha t  in turn  wi l l  cause  f rus t ra t ion .  A 

caut ious  and wel l - in tended teacher  has  t o  resor t  t o  con t ro l l ed  

measures  t o  c rea te  a  t rouble- f ree  a tmosphere  in  the  c lassroom.  

Somet imes  the  t ezcher  wi l l  have  t o  resor t  t o  ' t eacher- ta lk '  t o  make  

himself  in te l l ig ib le  to  h is  s tudents .  I t ems  28,  2 9  and 3 0  ind ica te  the  

teacher ' s  assessment  of h is  s tudent ' s  menta l i s t ic  d ispos i t ion  in h is  

c lass .  S tuden t  anx ie ty  and f rus t ra t ion  in c l a s s  a re  demoral i s ing  

aspects  fo r  a  t eacher  and he  wi l l  have  t o  t ake  measures  t o  c rea te  a  

congenia l  a tmosphere  in  c lass .  

3.4.10.Teacher's Disposition 

I t ems  3 1  and  3 2  o f fe r  v iews rega rd ing  the  menta l  or ienta t ion  

and d ispos i t ion  of the  teacher.  A t eacher  who  en joys  h is  job  and 

exper iences  job  sa t i s fac t ion  wi l l  de f in i t e ly  sp read  the  a roma  of 

contentment  and fe l lowsh ip  which i n  turn  wi l l  re f lec t  in his  

t rea tment  of  the  l anguage  c las s  and  t h e  l anguage  learner .  

T h e  f ina l  i t em 3 3  i n  the  ques t ionna i re ,  r eques t s  the  t eacher  t o  

put  for th  sugges t ions  f o r  improv ing  the  t each ing  of Engl ish  

language i n  co l l eges .  T h e  teachers  wi th  the i r  years  of exper ience  



and expertise in the teaching arena are competent and adept at 

giving authentic and practical suggestions for  improvement. 

The questionnaire for the teachers intends to exploit l tap their 

experience to f ind out the possible and probable causes that are 

detrimental to successful language learning and also to identify 

causative factors for  enriching the classroom experience of language 

learning. 

3.5.Data Processing 

The data comprised of two questionnaires,  one for  the students 

consist ing of 50 questions and the other for  the teachers consist ing 

of 33 questions. The questions for  the students were prepared with a 

view to el ici t  f rom them their  orientation and disposition leading to 

the affective status with regard to  English language learning.  The 

data collected from the students were fedlentered into the computer 

under two major heads: the low achievers and the high achievers. 

The 50 i tems in the questionnaire were then analysed using the 

statistical measure, the chi square test of independence,  to fix up  

the various affective factors predominant in the ESL performance of 

learners. 

The response of the teachers to the questionnaire was 

enriching and productive. This was also analysed and the findings of 

both the questionnaires are presented in  Chapter IV. 

3.6 The Chi square test of Independence 

There are many si tuations in which i t  i s  not possible t o  make 

any rigid assumption of the distr ibution of the population from 



which samples are drawn. This l imitation has led to the development 

of a group of al ternative techniques called non-parametric tests 

where no assumptions about the  parameters of the population or 

population from which we draw our samples are made. The chi 

square (A?) test i s  one of the most simple and widely used non- 

parametric test in stat ist ical  work.  It i s  defined as 

x2 = 1 ( 0 - E )  2 where 

0 --> Observed frequencies 

E -> Expected frequencies.  

3.6.1.Degrees of Freedom (d.f .)  

It is the number of classes to which values can be assigned 

arbitrarily without violating the  restr ict ions or  l imitations placed. 

For  example, if we are to choose 5 numbers whose total i s  100 we 

can exercise our independent choice for  any 4 numbers only;  the 5th 

number is  fixed by virtue of the total being 100. S o  the d.f. i s  4. 

3.6.2.Steps in CalcuIating 

1 )  Calculate expected frequencies.  The expected frequency of any 

cell can be calculated as ,  

E - - RT X CT 

RT -> Row total containing the cell 

CT -> Column total containing the cell  

N -> The  total number of observations 

E -> Expected frequency. 

2) Take differences between observed and expected frequencies and 

obtain the squares of these differences i.e., ( 0 -E)2 .  



3)Divide the value of (0 -E)2  by the respective expected frequencies 

and obtain the total Z (0 -E)2  . This gives the value of 2, which can 

range from zero to infinity. 

4) If x" = 0, it  implies that the observed and expected frequencies 

coincide.  The greater the discrepancy between observed and 

expected frequencies,  the  greater shall be the value of A?. 

5) The degrees of freedom is ( r - l )  ( c - l )  where 

r  -> number of rows 

C -> number of columns 

6 )  The calculated value of x" i s  compared with tabled value of 

P for  the given degrees of freedom at a certain specified level of 

significance. 

3.6.3.Conclusions 

1) If calculated value of x" > tabled value of 2, the difference 

between theory and observation is  significant,  i.e., i t  could not have 

arisen due to f luctuations of sampling. 

2) If calculated value of x" c tabled value of 2, the difference 

between theory and observation is  not significant,  i.e., i t  i s  due to 

f luctuations of simple sampling and hence ignored.  

One of the greatest  advantages of this test i s  that  i t  involves 

no assumptions about the  form of  the original  distribution from 

which observation has come. 

3.6.4. Hypothesis 

Hypothesis is  any statement o r  assumption that may or may 

not be true.  



3.6.5.Null Hypothesis (H,) 

Any hypothesis that the investigator sets up and proceeds to 

test with the hope of rejection i s  called Null hypothesis. 

3.6.6.Alternative Hypothesis (H1) 

The hypothesis in favour  of which the null hypothesis is  

rejected is called alternative hypothesis.  

The chi square distribution table is  attached as Appendix V. 

3.7.Scoring Procedure 

Since this i s  a quali tat ive analysis,  codes have been given for  

each category in order to analyse the data.  For example item 3 

relates to  the Place of birth. The options are given codes-city is  

coded as  1, town as 2 and vil lage as 3 .  The entire analysis is  based 

on this except i tem 39 and the different variables under study are 

then tabulated and graphically represented for  clari ty and easy 

assimilation.  Item 39 presents a statement with six alternatives and 

the informants have to rank them according to  their  order of 

preference and so  on.  Then the scoring for each option i s  added to  

get the sum total for  the  options. The option with the  least  score is  

ranked 'I' as i t  receives the highest preference. 

The findings are presented in Chapter I V  with the necessary 

tables and graphs to substantiate the readings.  



Chapter IV 

Data Analysis 

4.1.Introduction 

The data collected from the informants through the 

questionnaire are analysed in order to examine whether they affect 

the achievement of the students and if so  to what extent.  The 

analysis has been presented under fifteen heads. The different items 

that come under each head are dealt with and analysed individually 

and presented through tables and graphs wherever required1 

necessary. 

4.2.Analysis of Data from student's questionnaire 

4.2.1.Bio-data 

The informants indicated their name in i tem1 and their sex in 

item 2. Out of the 50 high achievers,  17 were male informants and 

33  female and out of the 50 low achievers 18 male and 32 female. 

The proportion of male and female among high achievers and low 

achievers is  almost the same viz., 17:33 & 18:32 and hence need not 

be taken as a variable factor. All the 100 informants have 

Malayalam as their  mother tongue. I tem 4 indicates their place of 

birth that is  analysed in Table 1 using the chi square 'test of 

independence. 40% of the low achievers were born in the city, 22% 

in town and 38% in village. Among high achievers 34% were born in 

city, 16% in town and 50% in village. The chi square test accepts 

the null hypothesis that the place of birth does not affect the 

achievement. 



TABLE l 

PLACE OF BIRTH 
Observed 

Ho:Place of birth does not affect the achievement 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991476 
(corresponding to level of significance 0.05) 

total 
37 
19 
44 
100 

CONCLUSION 

high 
17 
8 

25 
50 

city 
town 

village 
total 

Since calculated value of chisquarectabled value 
we accept the hypothesis that the place of birth does 
not affect the achievement 

low 
20 
l 1  
19 
50 



Iq B 32+2 
The informants were selected from both arts and science 

sections, which i s  indicated in item 8. The arts students were from 

Economics and History streams and science students from Maths and 

Chemistry streams. It i s  an accepted notion that science students 

perform better than arts students in English and rank higher in 

general proficiency and are rated higher in academics. The data 

analysis in the present study represents that 72% of low achievers 

are froin arts group and 28% from science.  Among high achievers, 

42% are from arts and 58% from science group. The chi square test 

rejects the null hypothesis that the branch of study does not affect 

the achievement. The data confirms the generally accepted notion 

that science students are high achievers compared to arts students. 

Science subjects offer more scope and opportunities for higher 

studies and also placement. Hence students who get a good score for  

their Higher Secondary Examinations tend to opt for science. The 
:c 

findings are represented in Table 2. 

In Table 3 data on the place of residencelliving is  an( 

.--. 
Item17 in the questionnaire relates to the present place of r e s ~ d & e e -  

of the informants. 22% of low achievers reside in city, 24% in town 

and 54% in village whereas 46% of high achievers are from the city, 

8% from town and 46% from village. The chi square test rejects the 

hypothesis that place of residence does not affect the achievement. 

The data analysis confirms the generally accepted notion that the 

place of residence contributes to the achievement level. Though the 

place of birth does not affect the performance as demonstrated in 



TABLE 2 

BRANCH OF STUDY 
0 bserved 

total 

science 29 43 
total 50 50 100 

H,:Branch of study does not affect the achievement 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 
(corresponding to level of significance 0.05) 

0 
36 
14 
21 
29 

CONCLUSION 

Since calculated value of chisquarestabled value 
we reject the hypothesis that the branch of study does 
not affect the achievement 

chisquare 9.179927 

E 
28.5 
21.5 
28.5 
21.5 

(0-E)"21E 
1 .g73684 
2.616279 
1.973684 
2.61 6279 



TABLE 3 

PLACE OF RESIDENCE 

0 bserved 

H,:Place of residence does not affect the achievement 

total 
34 
16 
50 
100 

city 
town 

village 
total 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991476 
(corresponding to level of significance 0.05) 

CONCLUSION 

low 
11 
12 
27 
50 

(0-E)"21E 
2.117647 

2 
0.16 

2.117647 
2 

0.16 

0 
11 
12 
27 
23 
4 
23 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that the place of residence does 
not affect the achievement 

high 
23 
4 
23 
50 

chisquare 8.555294 

E 
17 
8 
25 
17 
8 
25 



Table 1, the place of residence is  a variable factor that affects the 

ESL performance of learners. The place of residence may offer vast 

possibilities and i ts  scope and potential can be explored for  the 

benefit of learners.  

4.2.2.English Language Background 

Item 5 elicits information regarding the school attended, whether 

it  i s  in the urban, suburban or rural area. Table 4 is the tabular 

representation of the findings of the analysis. 34% of low achievers 

attended schools in the urban area, 18% in the suburban area and 48% 

in the rural area. 64% of high achievers had their schooling in the 

urban area, 18% in the suburban area and 18% in the rural area. The 

chi square test rejects the null hypothesis that the place of schooling 

does not affect the achievement. This is probably because while 

schools in urban area provide the necessary infrastructure and library 

facilities for their students, the ones in suburban and rural do not. 

Moreover the urban students also get more opportunities to meet and 

converse with English speaking people and the teachers themselves 

will be more competent and proficient in the language. Hence the 

school attended can be taken as a strong determining factor that 

decides the achievement of students in later years. 

Item 6 in the questionnaire relates to the ownership of the 

school, whether schools in the Government sector and private sector 

can be taken as a factor affecting the English language achievement of 

pupils. 10% of low achievers attended private schools and 90% 

attended Government schools whereas 58% of high achievers attended 



TABLE 4 

SCHOOL ATTENDED 

0 bserved 

H,:Place of schooling does not affect the achievement 

total 
49 
18 
33 
100 

urban 
suburbar 

rural 
total 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991476 
(corresponding to level of significance 0.05) 

0 
17 
9 
24 
32 
9 
9 

CONCLUSION 

low 
17 
9 
24 
50 

Since calculated value of chisquare>tabled value 
we rejet  the hypothesis that the place of schooling does 
not affect the achievement 

high 
32 
9 
9 
50 

chisquare 1 1.41 002 . 

E 
24.5 

9 
16.5 
24.5 

9 
16.5 

(0-E)"2/E 
2.29591 8 

0 
3.409091 
2.29591 8 

0 
3.409091 



private schools and 42% Government schools. The chi square test 

rejects the null hypothesis that the ownership of school does not affect 

achievement. It is an oft-heard observation that private schools fare 

better in providing facilities and produce better results. Government 

schools, on the other hand, face many constraints and reservations in 

implementing measures to facilitate learning. The above analysis 

confirms this notion that the ownership of schools is a factor affecting 

the achievement of pupils and that students attending private schools 

prove to be better achievers. Table 5 represents the analysis of data 

from item 6 .  

Tables 4 and 5 give c lear  indication that the location of the 

school and the ownership of the school are factors that affect the 

achievement of students. I tem 7 specifies the medium of instruction 

of the informants in  school. 20% of low achievers had their  entire 

school education in English medium and 74% had Malayalam 

medium for  their  entire school education. Among high achievers 

48% had English for  their  entire school education,  30% had 

Malayalam and 22% had English for a part of their school education. 

The chi square test rejects the null hypothesis that  the medium of 

instruction does not affect the achievement. Medium of instruction 

is  a strong determining factor in the performance and achievement 

of the English language.  Students who have had their  entire school 

education in English will definitely perform better than the other 

two categories. They have had more exposure to the four  skil ls ,  

reading, writ ing,  l istening and speaking the language and that will 



TABLE 5 

OWNERSHIP OF SCHOOL 

0 bserved 

H,: Ownership of school does not affect the achievement 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.84145 
(Corresponding to level of significance 0.05) 

total 
34 
66 
100 

r 

private 
govt 
total 

CONCLUSION 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that the ownership of school 
does not affect the achievement 

low 
5 
45 
50 

high 
29 
21 
50 



manifes t  in  the i r  l anguage  performance.  Table  6 i s  an indica tor  of 

th is  factor .  

4.2.3. Socio-Economic Status of the Family 

T h e  socio-economic  s t a tus  of the  f ami ly  of the  s tudent  

de termines  the  env i ronment  in  which h e  l ives .  T h e  occupat ion  and 

monthly  income of parents  mainly  cons t i tu te  the  socio-economic  

s tanding of the  f ami ly  and these  a r e  v iewed as  var iable  f ac to r s  

af fec t ing  the  achievement  of  s tudents .  I t em 1 0  in  the  ques t ionnai re  

re la tes  t o  t h e  occupa t ion  of t h e  fa ther .  Among  low achievers ,  on ly  

10% of the  in fo rmants  had fa thers  with occupat ion  and thc  

remaining 90% had  no  s teady occupat ion  and were  engaged  in 

temporary  o r  in termi t tent  jobs .  Out  of the  5 who were  employed ,  2 

were  sweepers ,  1 c le rk  and 2 peons .  Among  high achievers  9 4 %  

were  employed ,  the i r  jobs  ranging f rom teachers  and  government  

s taff  t o  journal i s t s .  On ly  3 ( 6 % )  of them were  unemployed.  Among  

low achievers  12% had employed  mothers  and the  remaining 88% 

were  unemployed.  Among  high ach iever s ,  4 0 %  had  employed 

mothers .  These  employed  women were  teachers ,  bank employees ,  

both pr iva te  and government  s taff .  T h e  s tudy  thus  reveals  that  the  

percentage  of employed  parents  among  high achievers  i s  

subs tant ia l ly  h igher  and  ind ica tes  c l ea r ly  tha t  h igher  soc io -  

economic  s ta tus  of the  parents  i s  a  pos i t ive  var iable .  

T h e  monthly  income of the  f a the r  p lays  a vi tal  ro le  in  

de termining the  socio-economic  s ta tus  of  the  family.  I t em 11 in  t h e  

ques t ionna i re  ga the r s  in fo rmat ion  rega rd ing  th i s .  Among  the  low 



TABLE 6 

MEDIUM OF INSTRUCTION 

0 bserved 

H,: Medium of instruction does not affect the achievement 

Eng-entire 
Malayalam 
Eng-part 

total 
C 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991476 
(Corresponding to level of significance 0.05) 

high 
24 
15 
11 
50 

low 
10 
37 
3 
50 

0 
10 
37 
3 
24 
15 
11 

CONCLUSION 

total 
34 
52 
14 
l 00 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that the medium of instruction 
does not affect the achievement 

chisquare 1 9.6438 

E 
17 
26 
7 
17 
26 
7 

(0-E)"2/E 
2.88235 
4.65385 
2.28571 
2.88235 
4.65385 
2.28571 



achievers 38% students indicated that their fathers '  income is less 

than Rupees 1000, 20% between 1000 and 3000, 30% more than 

3000 and 6 %  had no income. Among the high achievers 12% 

students indicated that their fathers '  income is less than Rupees 

1000, 18% between 1000 and 3000, 6 6 %  more than 3000 and 4% had 

no income. The chi square test rejects the null hypothesis that 

father's income does not affect the achievement of students. The 

higher the socio-economic standing of the family, the better will be 

the performance of the students. They get opportunit ies to move and 

converse in eli te groups and thereby refine and sharpen their 

capacity for language acquisition. Table 7 represents the result of 

the data analysis through the chi square test. 

The mother's income also contributes to the socio-economic 

status of the family. A mother who i s  working and earning a living 

will play a contributory role in the educational aspirations of her 

children and will shoulder equal responsibilities with her spouse. 

Item 15 in the questionnaire collects information regarding the 

financial standing of the mother. Among low achievers 2% indicated 

that their mothers had less than Rupees 1000, 18% had more than 

3000 and 80% had no income at  al l ,  whereas among high achievers, 

18% indicated the mother's income as less than 1000, 8% between 

1000 and 3000, 16% more than 3000 and 58% had no  income. The 

chi square test rejects the null hypothesis that mother's income does 

not affect the achievement of children. The data confirms the notion 

that the father's and mother's income and their  social standing are 



TABLE 7 

FATHER'S INCOME 

0 bserved 

H,:Father8s income does not affect the achievement. 

< l  000 
1000-3000 

>3000 
nil 

total 

Referring chisquare tables with 3 degrees of freedom, 
tabled value is 7.814725 
(Corresponding to level of significance 0.05) 

high 
6 
9 
33 
2 
50 

low 
19 
13 
15 
3 
50 

0 
19 
13 
15 
3 
6 
9 
33 
2 

CONCLUSION 

total 
25 
22 
48 
5 

100 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that father's income does 
not affect the achievement of children. 

chisquare 14.4373 

E 
12.5 
11 
24 
2.5 
12.5 
11 
24 
2.5 

(0-E)"2/E 
3.38 

0.36364 
3.375 
0.1 
3.38 

0.36364 
3.375 
0.1 



variables affecting the performance of students. Table 8 represents 

analysis of the data on this variable. 

4.2.4.Parents9 Educational Background 

Items 9,  12,  13  and 16 elicit information regarding the 

educational background of the parents, whether they are educated 

and whether they speak and read their mother tongue and also 

English. Educated parents can be strong motivating factors that can 

inspire their children and also instil an ambition in them to learn 

English. The data showed that among low achievers 78% specified 

that their fathers studied only up to  S.S.L.C., 12% till  Pre-degree, 

8% Degree and 2% Post graduation. Among the high achievers 44% 

of the students indicated that their fathers studied up to S.S.L.C., 

16% Pre-degree, 24% had taken their Degree and 16% were 

Postgraduates. The chi  square test  rejects the hypothesis that  

father's education does not affect the achievement of children. The 

data analysis shows that fathers '  with good educational background 

will be able to  give necessary guidance to  their  wards, be i t  

curricular or extra curricular. Table 9 presents -analysis of the data 

on the educational background of the father. 

Item 13 elici ts  information regarding the educational 

backgroui~d of the mother. Mothers are always a source of strength 

and support to  children. A mother who i s  educated and well groomed 

is definitely an asset to the family in general, and children in 

particular. She will take active interest  in all activities concerning 

the children especially their  education. In most homes, children and 



TABLE 8 

MOTHER'S INCOME 

Observed 

H,:Mother1s income does not affect the achievement. 

< l  000 
1000-3000 

>3000 
nil 

total 

Referring chisquare tables with 3 degrees of freedom, 
tabled value is 7.814725 
(corresponding to level of significance 0.05) 

low 
1 
0 
9 
40 
50 

0 
1 
0 
9 

40 
9 
4 
8 

29 . 

CONCLUSION 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that mother's income does 
not affect the achievement of children. 

high 
9 
4 
8 
29 
50 

chisquare 12.21 245 
r 

E 
5 
2 

8.5 
34.5 

5 
2 

8.5 
34.5 

total 
10 
4 
17 
69 
100 

(0-E)A2/E 
3.2 
2 

0.029412 
0.876812 

3.2 
2 

0.029412 
0.876812 



TABLE 9 

FATHER'S EDUCATION 

Observed 

Ho:Father's education does not affect the achievement ' 

of children 

h 

SSLC 
Pre deg 

Deg 
PG 

total . 

Referring chisquare tables with 3 degrees of freedom, 
tabled value is 7.814725 
(Corresponding to level of significance 0.05) 

low 

39 
6 
4 
1 

50 

high 

22 
8 
12 
8 

50 

0 
39 
6 
4 
1 

22 
8 
12 
8 

CONCLUSION 

total 

6 1 
14 
16 
9 

100 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that father's education does 
not affect the achievement of children. 

chisquare 14.46786 
i 

E 
30.5 

7 
8 

4.5 
30.5 

7 
8 

4.5 

(0-E)A2/E 
2.368852 
0.142857 

2 
2.722222 
2.368852 
0.142857 

2 
2.722222 



their education are the sole responsibility of the mother and the 

male counterpart often evades his f i l ial  duties in this regard. The 

data collected from the questionnaire shows that among the low 

achievers 78% of informants have marked the educational 

background of their mothers as S.S.L.C., 16% as Pre-degree, 2% as 

Degree and 4% were Postgraduates. Among the high achievers 52% 

showed it  as S.S.L.C., 22% as Pre-degree, 20% as Degree and 6% of 

mothers were Post graduates. The chi square test rejects the null 

hypothesis that mother's education does not affect the achievement 

of children. So  the data analysis substantiates the notion that 

mothers play a pivotal role in moulding the children and providing 

the necessary guidance and motivation to them. Table 10 gives the 

tabular representation of this variable. 

Students get formal education in English in schools and 

colleges but it gets strengthened in the family. A good family 

background provides the impetus for successful learning of English. 

Along with the family background and parental encouragement, 

information about parents'  knowledge of English was gathered from 

items 12 and 16 to  infer whether they were in a position t o  guide 

their children in their  learning of English. 

4.2.5.Parental Encouragement 

Motivation in second language learning i s  believed to be 

dependent largely on parental encouragement and parents7 interest 

in the language. On a three point scale from 'not at a l l 7 ,  'very 

much' and 'neutral ' ,  in item 18 the informants were asked to point 



TABLE 10 

MOTHER'S EDUCATION 

0 bserved 

H,:Mother's education does not affect the achievement 
of children. 

total 
65 
19 
11 
5 

100 

Referring chisquare tables with 3 degrees of freedom, 
tabled value is 7.814725 
(Corresponding to level of significance 0.05) 

high 
26 
11 
10 
3 
50 

SSLC 
Pre deg 

Deg 
PG 
total 

CONCLUSION 

low 
39 
8 
1 
2 
50 

(0-E)"2/E 
1.3 

0.236842 
3.681818 

0.1 
1.3 

0.236842 
3.681818 

0.1 

0 
39 
8 
1 
2 
26 
11 
10 
3 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that mother's education does 
not affect the achievement of children. 

chisquare 10.63732 

E 
32.5 
9.5 
5.5 
2.5 
32.5 
9.5 
5.5 
2.5 



out  the  degree  of  encouragement  they  received f rom the i r  parents  

f o r  l ea rn ing  Eng l i sh .  In i t em 1 9  they  were  ins t ruc ted  t o  expla in  the i r  

parents '  fee l ings  towards  the i r  l ea rn ing  of Eng l i sh .  Representa t ion  

of th is  aspect  i s  presented  i n  Table  11. 2% rece ive  'neut ra l '  

encouragement  but  86% of low ach ievers  r ece ive  'very  much '  

encouragement  f rom thei r  parents .  As  fo r  t h e  high achievers ,  74% 

get  good parenta l  suppor t  and 26% get  neut ra l  encouragement .  T h e  

chi  square  tes t  accepts  t h e  nul l  hypothes is  that  parental  

encouragement  does  not  af fec t  t h e  achievement .  T h e  low .achievers  

a l so  rece ive  good parental  encouragement  and suppor t  but  the i r  

achievement  and prof ic iency i s  f a r  shor t  of t h e  des i red  level .  Both  

low and high ach iever s  d o  not  l ack  the  necessary  impe tus  through 

encouragement  f o r  l ea rn ing  Eng l i sh  f rom the  par t  of the i r  parents  

but the  achievement  level  of the  fo rmer  i s  not  remarkable .  

In the  responses  t o  i t em 1 9 ,  9 9  ou t  of the  1 0 0  informants  

conf ident ly  s t a t ed  that  the i r  parents  h a d  a pos i t ive  a t t i tude  towards  

the  Engl ish  language.  Pa ren t s  a lways  encourage  them t o  learn  

Engl ish  and speak  t o  them about  the  benef i t s  and  advan tages  of the  

language.  T h e  parents  a r e  aware  of t h e  vas t  poss ib i l i t ies  and  the  

range  of job  oppor tuni t ies ,  t h e  l anguage  migh t  confe r  o n  the i r  

chi ldren .  However ,  i tems 19 a n d  20  ind ica te  tha t  parents  d o  not  

p rov ide  the  necessary  tools  l i k e  subsc r ip t ion  of newspapers  and 

journals  a t  home ,  thus  c rea t ing  a f avourab le  env i ronment  f o r  them.  

With regard  t o  the  subscr ip t ion  of Eng l i sh  newspaper ,  the  

analys is  reveals  tha t  18% of low ach ievers  subscr ibed t o  o n e  and 



TABLE 11 

PARENTAL ENCOURAGEMENT 

0 bserved 

not at all 

Ho:Parental encouragement does not influence 
the achievement 

neutral 
total 

low 
1 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991 476 
(Corresponding to level of significance 0.05) 

6 
50 

CONCLUSION 

high 
0 

(0-E)"2/E 
0.5 

0.225 
1.2894737 

0.5 
0.225 

1.2894737 

0 
1 

43 
6 
0 
37 
13 

Since calculated value of chisquareetabled value 
we accept the hypothesis that parental encouragement 
does not affect the achievement 

total 
1 

13 
50 

chisquare 4.0289474 

E 
0.5 
40 
9.5 
0.5 
40 
9.5 

19 
100 



119 

82% did not. Among high achievers 34% of them subscribed to a 

daily English newspaper and 66% did not.  Though the  percentage of 

high achievers who have no newspaper at home is high, this does not 

affect their  performance. Table 1 2  represents the findings.  The chi 

square test accepts the null hypothesis that subscription of English 

newspaper does not affect the achievement. The same observation is  

made in the case of collection of English books at home for  general 

reading. 54% of the low achievers have a collection of books at 

home while 4 6 %  do not have i t .  Among high achievers 42% have 

and 58% do not have. But,  even though 5 8 %  of high achievers are 

not provided with any reading material at home, their achievement 

and proficiency is  not negatively influencedlaffected'by i t .  Table 13 

gives the tabular representation of the findings.  Hence,  the chi 

square test accepts the null hypothesis that a collection of English 

books at home does not affect the achievement.  Even when the 

necessary tools are not available at  home for  facil i tat ing the 

learning of the language,  the high achievers are remarkable in their  

performance. 

4.2.6.Exposure to English 

In today's media centred social  scenario,  the students are 

expected to get a fair  share of exposure to English through the 

programmes in radio,  television and films. These days, radio has 

been marginalized and the television has almost dominated the 

drawing room of virtually every home. The whole world is captured 

and presented through the  aural and visual magic of television. I t  i s  



TABLE 12 

SUBSCRIPTION OF ENGLISH NEWSPAPER 

Observed 

Ho:Subscription of English newspaper does not 
affect the achievement 

Yes 
no 

total 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 
(Corresponding to level of significance 0.05) 

low 
9 

4 1 
50 

0 
9 

41 
17 
33 

CONCLUSION 

Since calculated value of chisquare<tabled value 
we accept the hypothesis that subscription of English 
newspaper does not affect the achievement 

high 
17 
33 
50 

chisquare 3.3264033 

E 
13 
37 
13 
37 

total 
26 
74 
100 

(0-E)"2/E 
1.2307692 
0.4324324 
1.2307692 
0.4324324 



TABLE 13 

COLLECTION OF ENGLISH BOOKS 

Observed 

Ho:Collection of English books does not affect the 
achievement 

Yes 
no 

total 

Referring chisquare tables with l degree of freedom, 
tabled value is 3.841 5 
(Corresponding to level of significance 0.05) 

0 
27 
23 
21 
29 

Since calculated value of chisquare<tabled value 
we accept the hypothesis that collection of English 
books does not affect the achievement 

total 
48 
52 
1 00 

low 
27 
23 
50 

high 
21 
29 
50 

chisquare 1 442308 

E 
24 
26 
24 
26 

(0-E)A21E 
0.375 

0.3461 54 
0.375 

0.346 1 54 



no more a rich man's cup of entertainment but finds a place even in 

middle class sett ings and provides easy access to  English 

programmes and films. Further, the students get occasions to write 

let ters,  applications and make notes in English.  Item 22 in the 

questionnaire is  to  ascertain whether they get exposure by using the 

language at home. 74% of low achievers speak English at home and 

only 26% do not, whereas 86% of high achievers speak English and 

only 14% do not. The high achievers use English at home that in 

turn reflect in their performance. Table 14 shows that the chi 

square test rejects the null hypothesis that speaking English at home 

does not affect the achievement. The exposure the informants 

received in their childhood, whether they spoke English at home as 

a child, is  also to be assessed. Item 23 relates to this and Table 15 

gives the tabular representation of the analysis. 4% of the low 

achievers used English at  home as a child and 96% did not. 18% of 

the high achievers did and 82% did not. Even though 82% of .the 

high achievers did not receive exposure to English as a child their 

performance is  not affected. 

Cochin City has a place in the world map of tourism and is  

flooded with tourists from outside the city, especially during the 

Tourism Promotion months. Students get occasion to interact with 

these tourists and even guide them to their destinations. In response 

to item 24, whether they speak to tourists/outsiders, 96% of low 

achievers replied positively and only 4% negatively. Among high 

achievers 82% responses were affirmative and 18% negative. Both 



TABLE 14 

USE OF ENGLISH AT HOME 

0 bserved 

Ho:Speaking English at home does not affect 
the achievement 

Yes 
no 

total 
F- 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415(Corresponding to level of 
significance 0.05) 

0 
37 
13 
48 
2 

CONCLUSION 

total 
85 
15 
100 

low 
37 
13 
50 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that speaking English 
at home does not affect the achievement 

high 
48 
2 
50 

chisquare 9.4901 96 - 

E 
42.5 
7.5 

42.5 
7.5 

(0-E)"2/E 
0.71 1765 
4.033333 
0.71 1765 
4.033333 



TABLE 15 

USE OF ENGLISH IN CHILDHOOD 

0 bserved 

total 

no 48 41 89 
total 50 50 100 

H,:Speaking English in childhood does not 
affect the achievement 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.841 5 (Corresponding to level of 
significance 0.05) 

CONCLUSION 

(0-E)"2/E 
2.227273 
0.275281 
2.227273 
0.275281 

0 
2 
48 
9 

41 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that speaking English 
in childhood does not affect the achievement 

chisquare 5.0051 07 

E 
5.5 
44.5 
5.5 

44.5 



low and high achievers have equal opportunities and utilize the 

occasions to  speak to  tourists  in English. 

'Watching English movies is another variable factor t o  be 

analysed. Watching English movies provides exposure t o  the 

language-the 'unadulterated' standard variety of  English language 

as is used by the natives. The analysis of  responses to Item 25  in the 

questionnaire is given in Tablel6.  82% of  low achievers watch 

English movies and only 8% do not and 80% of  high achievers do 

watch and 20% do not. The chi square test  accepts the null 

hypothesis that watching English movies does not affect the 

achievement. Both low and high achievers are good viewers of  

English movies but the low achievers do not benefit from such an 

exposure and they remain low achievers. 

Listening to  English programmes in radio and television is a 

good source o f  exposure t o  the  target language. Item 26 intends to 

assess whether accessing such sources contribute t o  the language 

performance of  the learner. Table 17 indicates that the chi square 

test  rejects the hypothesis that this does  not affect the achievement. 

Listening to  English programmes be it radio or  television will 

definitely contribute t o  the language learning process and hence will 

reflect on the language performance and achievement. 

Writing letters to  parents, friends and relatives is a good 

means of  putting the language to  use. Theoretical knowledge of 

language is reinforced through application. Items 27 to 32  measure 

the amount of  exposure the informants receive through various 



TABLE 16 

WATCHING ENGLISH MOVIES 

Observed 

H,:Watching English movies does not affect 
the achievement. 

total 
86 
14 
100 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 (Corresponding to level 
of significance 0.05) 

high 
40 
10 
50 

Yes 
no 

total 

0 
46 
4 
40 
10 

CONCLUSION 

low 
46 
4 
50 

Since calculated value of chisquarectabled value 
we accept the hypothesis that watching English 
movies does not affect the achievement 

chisquare 2.990033 

E 
43 
7 

43 
7 

(0-E)"21E 
0.209302 
1.28571 4 
0.209302 
1.28571 4 



TABLE 17 

LISTENING TO RADlOrrELEVlSlON PROGRAMS 

0 bserved 

low 
many times 2 
once a day 15 

once a week 

never 
total 

high I total I 

H,:Listening to radio programs/lV does not affect 
the achievement 

10 1 14.5 11.396552 
chisquare 14.69903 

Referring chisquare tables with 4 degrees of freedom, 
tabled value is 9.48773 (Corresponding to level of 
significance 0.05) 

CONCLUSION 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that listening to rad iom 
programs does not affect the achievement 



sources  of prac t ica l  u t i l iza t ion  of  the  language.  Table  1 8  represents  

the  analy t ic  f ind ings  of I t em 2 7 ,  whe the r  wr i t ing  l e t t e r s  in  Engl ish  

af fec t  the  achievement  of  the  informants .  5 0 %  of low achievers  d o  

wri te  l e t t e r s  in Eng l i sh  and 5 0 %  d o  no t ,  bu t  among  high achievers  

88% wri te  le t te rs  in  Engl ish  a n d  on ly  12% d o  not .  T h e  chi  square  

tes t  re jec ts  the  nul l  hypothes is  tha t  wr i t ing  l e t t e r s  does  not  af fec t  

the  achievement .  T h e  high ach iever s  a re  found  t o  make  f requent  use  

of the  language f o r  wr i t ing  l e t t e r s  tha t  in turn  improves  the i r  level  

of achievement .  In  responses  t o  I t em 28  and  2 9  the  f requency of  

wr i t ing  l e t t e r s  t o  parents  o r  f r i ends  and  re la t ives ,  they  repl ied  on a 

3-point  sca le  f rom 'a lways ' ,  ' somet imes '  t o  'never ' .  20% of low 

achievers  wr i te  ' a lways '  and 30% ' somet imes ' .  5 0 %  of the  high 

achievers  wr i te  'a lways '  and 3 8 %  ' somet imes ' .  I t em 30 e l ic i t s  

informat ion  regarding the  wri t ing  of appl ica t ions .  All the  high 

achievers  f i l l  the  appl ica t ions  needed f o r  app ly ing  t o  new courses  

e t c  in  Engl ish ,  but  among  the  low ach ievers  80% use  Engl ish  and 

20% use  Malayalam.  With rega rd  t o  wr i t ing  no tes  in c lass ,  i tems 31 

and 3 2 ,  a l l  the  h igh achievers  u s e  Eng l i sh  l anguage  but among  the  

low ach ievers  20% use  Engl ish  and 8 0 %  use  Malayalam.  T h e  low 

achievers  a re  found  to  b e  more  re l axed  with the i r  mother  tongue and 

t ry  t o  conf ine  themselves  wi th in  i t s  l imi ts .  

4.2.7.Aptitude 

I t ems  3 3  t o  3 8  in tend  t o  f i n d  the  apt i tudinal  or ienta t ion  of the  

informants .  A s tudent  who  has  an  apt i tude  f o r  l ea rn ing  Engl ish  wil l  

pursue  i t  by  read ing  newspaper ,  jou rna l s  and  Engl ish  books  o the r  



TABLE 18 

WRITING LETTERS IN ENGLISH 

Observed 

H,:Writing letters does not affect 
the achievement 

. 
Yes 
no 

total 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.841 5 (Corresponding to level of 
significance 0.05) 

low 
25 
25 
50 

0 
25 
25 
44 
6 

CONCLUSION 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that writing letters 
does not affect the achievement. 

high 
44 
6 
50 

chisquare 16.87705 . 

E 
34.5 
15.5 
34.5 
15.5 

total 
69 
31 
100 

(0-E)"2/E 
2.61 5942 
5.822581 
2.61 5942 
5.822581 



than their textbooks. Table 19 reveals that 58% of low achievers do 

read newspaper in English and 42% do not read. Among high 

achievers 82% do read newspaper in English and only 18% do not. 

The chi square test rejects the null hypothesis that reading English 

newspaper does not affect  the achievement.  The table depicts that 

the high achievers have an apti tude for  the language and also that  

reading English will posit ively contribute to  the proficiency of the 

informants. 

In item 34, the informants were asked to state the name of the 

newspaper they read with a view to verify the truth of item 33. In 

response to item 35, 70% of the low achievers said that they do not 

read any journal in English and 30% do read and among high 

achievers 90% said that they read English journals.  They were 

asked to write the name of the journal  they read in I tem 36. Item 37 

elici ted information regarding the  reading of English books other 

than the textbooks.  20% of low achievers do read and 80% do not 

whereas 80% of high achievers d o  and 20% do  not and in  item 38,  

they were asked to specify the  books. Tables 20 and 21 represent 

the analytical f indings of this. 

In general, i t  i s  observed that  the high achievers show 

appreciable level of apti tude towards the English language and they 

utilize the opportunit ies that come their  way to read newspapers, 

journals and books in English.  



TABLE 19 

READING ENGLISH NEWSPAPERS 

Observed 

Ho: Reading English news papers does not affect the achievement 

total 
70 
30 
1 00 

Yes 
no 

total 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 (Corresponding to level of 
significance 0.05) 

CONCLUSION 

low 
29 
21 
50 

(0-E)"2/E 
1.02857 14 

2.4 
1.028571 4 

2.4 - 

L 

0 
29 
21 
41 
9 

Since calculated value of chisquare>tabled value 
we reject the hypothesis that reading English 
newspaper does not affect the achievement. 

high 
4 1 
9 
50 

chisquare 6.8571429 

E 
35 
15 
35 
15 



TABLE 20 

READING ENGLISH JOURNALS 

Observed 

H,:Reading English journals does not affect 
the achievement 

total 
42 Yes 

no 
total 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 (Corresponding to level of 
significance 0.05) 

low 
19 
31 
50 

0 
19 
3 1 
23 
27 

CONCLUSION 

high 
23 

Since calculated value of chisquarectabled value 
we accept the hypothesis that reading English 
journals does not affect the achievement. 

27 
50 

chisquare 0.656814 
4 

,, E 
21 
29 
21 
29 

58 
I00 

(0-E)"2/E 
0.1 90476 
0.1 37931 
0.190476 
0.137931 



TABLE 21 

READING OTHER BOOKS 

Observed 

Ho:Reading other books does not affect 
the achievement 

total 
82 
18 
l 00 

Referring chisquare tables with l degree of freedom, 
tabled value is 3.841 5 (Corresponding to level of 
significance 0.05) 

high 
42 
8 
50 

I 

Yes 
no 

total 

CONCLUSION 

low 
40 
10 
50 

(0-E)"2/E 
0.02439 
0.111111 
0.02439 
0.111111 

0 
40 
I 0  
42 
8 

Since calculated value of chisquareetabled value 
we accept the hypothesis that reading books other 
than text books does not affect the achievement. 

chisquare 0.271 003 

E 
4 1 
9 
41 
9 



To discover the student's motivational orientation for learning 

English, a statement with six alternatives was given in item 39. The 

informants were asked to read and rank the alternatives. They were 

asked to mark ' l '  for the first preference, '2'  for the next and so on. 

The statement was: 'I  am learning English because ...' provided 

with six alternatives which included both integrative and 

instrumental motivation. The informants ranked these six 

alternatives/options according to their order of preference. The 

scoring given by the informants for each option was then added to 

get the sum total for  each one. The option with the least score was 

ranked 'I' and the one with the highest score was ranked '6'. Table 

22 gives the graphical representation of the findings. The option ' f '  

gets rank 'I' - ' f '  gets a scoring of 132 among the low achievers 

and 114 among the high achievers and a total of 246 that i s  the least 

of all options. The low achievers show greater inclination to read 

technical books for career advancement than the high achievers. 

Option 'a' gets 140 scoring among the low achievers and 152 among 

the high achievers and a total of 292 that ranks i t  2nd in the order 

of preference. Both low and high achievers think that learning 

English will be useful in getting a job.  The high achievers show a 

slightly higher level of utilitarian disposition as i s  indicated in the 

graph. Rank '3 '  is  for option 'd' ,  i t  will be helpful to meet and 

converse with greater variety of people who knows English, gets a 

scoring of 152 among the low achievers and 144 among the high 



TABLE 22 



achievers and a total of 296. Option 'c '  for reading reference books 

and journals gets the fourth position in the order of preference with 

a scoring of 233 among the low achievers and 224 among the high 

achievers and a total of 457. Option 'b'  to  understand English 

knowing Indians and their way of l i fe  is  5th in the order of 

preference and gets 237 among the low achievers and 261 among the 

high achievers and a total of 496. The high achievers are found to 

have given a slightly higher rating to this than the low achievers. 

The least preference is  for 'e '  to  become a better-educated person, 

with 290 among low and 278 among high achievers and a total of 

568. 

The options comprised both integrative motivation and 

instrumental motivation. Options b, d and e showed integrative 

motivation and a,  c and f ,  instrumental motivation. Table 23 

illustrates that both low and high achievers have more instrumental 

motivation than integrative motivation. 

Item 40 in the questionnaire gives 10 reasons for  the study of 

English out of which 5 refer to  integrative motivation and the other 

5 to instrumental motivation. The informants were asked to rate i t  

as i t  appealed to them on a four-point scale from 'definitely 

important for  me' to 'not important for  me' .  

The statements indicating instrumental motivation are- 

l .  Advanced technical l i terature is  readily available in English. 

3 .  English can facil i tate access to newspapers, journals etc.  

5. College classes require knowledge of  English 



Table 23 



'7. Knowledge of Eng l i sh  i s  necessa ry  t o  ge t  a  good job .  

10. A good knowledge of Eng l i sh  i s  necessary  t o  t ravel  abroad on 

bus iness  o r  a s  a  tour is t .  

T h e  s ta tements  indica t ing  in teg ra t ive  mot ivat ion  are-  

2. To have  bet ter  con tac t s  wi th  Engl ish  speak ing  Indians .  

4. I t  wi l l  expose  o n e  t o  cha l l eng ing  new ideas ,  broaden one ' s  

out look and make  a be t ter  person.  

6.  To read Engl ish  f o r  p leasure .  

8.  To become a modern  human being in  the  20th  century.  

9. Mix f ree ly  wi th  the  peop le  who a re  in  touch with the  latest  

t rend in  thought  and behaviour.  

Table  24 represen t s  t h e  f i r s t  s t a t ement  v iz . ,  t o  read  advanced 

technica l  l i te ra ture  ava i l ab le  in  Engl ish  and re la tes  t o  ins t rumenta l  

mot ivat ion .  Both low and  high achievers  g ive  high ra t ing  t o  th is ,  

64% of low achievers  cons ide r  i t  'def in i te ly  impor tan t7  t o  learn  

Engl ish  f o r  r ead ing  technica l  l i te ra ture ,  s o  too  56% of h igh . 

achievers .  26% of l o w  ach ievers  and  3 4 %  of h igh achievers  

cons ide r  i t  ' important ' .  

T h e  second s t a t ement  r e l a t e s  t o  in teg ra t ive  mot ivat ion  Eng l i sh  

wil l  enab le  o n e  t o  h a v e  be t t e r  con tac t s  with Engl ish  speaking 

Indians ,  and 50% of low ach ievers  and  70% high achievers  cons ide r  

i t  'def in i te ly  impor tant ' .  48% of low ach ievers  and  28% of high 

.achievers  cons ide r  i t  ' impor tan t7  as  Table  2 5  indica tes .  

T h e  th i rd  s t a t ement  r e l a t ing  t o  access  t o  news papers  and 

journals  re la tes  t o  ins t rumenta l  mot ivat ion  and  gets  48% ra t ing  f rom 



TABLE 24 

ADVANCED TECHNICAL LITERATURE 

important 
slightly important 

not im rtant 

definitely important 
low 
32 

high 
28 



TABLE 25 

BETTER CONTACTS 

I low I high I 
definitely important 1 25 1 35 1 

im+p-tint 1 1 1 
slightly important 

not im ortant 



both low and high achievers. 44% of low achievers and 42% of high 

achievers consider i t  important according to Table 26. 

With regard to  challenging new ideas,  the fourth statement,  

which is  integrative in nature,  68% of low achievers and 62% of 

high achievers consider i t  'definitely important ' .  24% of low 

achievers and 22% of high achievers consider it  ' important '  as is  

evidenced in Table 27. 

Regarding the fifth statement,  college classes require a 

knowledge of English which shows instrumental motivation, 66% of 

low achievers and 72% of  high achievers consider it  'definitely 

important '  and only 26% of low and 20% of high achievers consider 

it  ' important '  as per Table 28. 

56% of high achievers and 46% of low achievers consider it 

'definitely important '  to read English for  pleasure, the sixth 

statement which displays integrative motivation.  Table 29 i l lustrates 

that 36% of low achievers and 38% of high achievers consider it  

' important '  to learn the English language.  

60% of low and 82% of high achievers consider English 

essential fo r  a good job a s  i s  indicated in Table 30. 24% of low and 

16% of high achievers consider i t  ' important '  and i t  refers to 

instrumental motivation.  

Table 31 shows that  the eighth statement which is  integrative 

in nature has 50% low and 58% high achievers who consider i t  

'definitely important '  to become a modern human being of the 20th 



TABLE 26 

ACCESS TO NEWSPAPER 

low high 
definitely important 24 24 

important 22 21 ; 1 

slightly important 4 
not important 0 

i 
O I  





TABLE 28 

COLLEGE CLASSES 

low high 
definitely important 33 36 

i m r  1 ~ 1 ~ 1  
slightty important 

not i rtant 

l 

13 - 

15 

10 :l C 

jefinitely important slightly m t  
'Impartant importad impc&mi 



TABLE 29 

READ LITERATURE 

I important 
slightly important 

not im~ortant I Y 1 3 1  
definitely important 

low 
23 

high 
28 





TABLE 31 

- 
MODERN HUMAN BEING 

important 20 17 
slightlyirnportant l : I : I not irnmxtasrt 

definitely important 

35 - 
30- 

25- 

m -  
15 - -- --- 

l 0  - 
l 

5 - I 

0 - 
& l l l l l L G I ~  important slim nu4 
important imprki t  impatant 

low 
25 

high 
29 



century.  40% of the  low ach ievers  and 34% of the  high achievers  

cons ide r  i t  impor tant .  

T h e  ninth s ta tement  deno tes  in tegra t ive  mot ivat ion  and 

considers  Engl ish  as  impor tant  t o  mix f ree ly  wi th  the  people  who  

a re  in  touch with the  l a t e s t  t r ends  in thought  and  behaviour .  52% of 

low achievers  and 60% high achievers  cons ide r  i t  'def in i te ly  

impor tant '  and f o r  26% of low ach ievers  and 34% of high achievers  

i t  i s  ' important ' .  

T h e  f ina l  s ta tement  i s  'a good knowledge  of Engl ish  i s  

necessary  t o  t ravel  abroad on bus iness  o r  a s  a  tour is t '  and refers  t o  

ins t rumenta l  mot ivat ion .  Table  33 s h o w s  tha t  66% of low and 72% 

high achievers  cons ide r  i t  'def in i te ly  impor tant '  and  26% of low and 

20% of high achievers  cons ide r  i t  ' impor tant ' .  

4.2.9.Use of English 

Table 34 gives  the  ave rage  f requency  of use  of  Engl ish .  In 

i tem 41 in the  ques t ionnai re ,  a  l i s t  of d i f ferent  types  of people  was 

presented  and  the  informants  w e r e  a sked  t o  ind ica te  how f requent ly  

they used Engl ish  with them in ac tual  communicat ion .  A f ive-point  

sca le  r ang ing  f rom 'many t imes  a day '  t o  'never '  i s  used  t o  measure  

the  ex ten t  of use  of Engl ish .  Tab le  35 shows  tha t  the  high achievers  

use  Engl ish  more  f requent ly  wi th  teachers  than the  low achievers ,  

82% of high achievers  a s  agains t  62% of low achievers .  

58% of high ach iever s  u s e  Eng l i sh  m o r e  f requent ly  with 

c l a s smates  agains t  the  42% of l o w  ach ievers  a s  i s  seen  in  Table 36. 



TABLE 32 

MIX FREELY 

low high 
definitely important 26 30 

important 
slightly important 



TABLE 33 

TRAVEL ABROAD 

important 
slightly important 

definitely important 
low 
33 

high 
36 



TABLE 34 

FREQUENCY OF USE OF ENGLISH 

SCALE 

Many times a day -5 
Once a day -4 
Once a week -3 
Very rarely -2 
Never - 1 

Average 
4.41 
3.7 
4.06 
2.95 
3.3 
3.684 

High 
4.6 
3.96 
4.26 
3.12 
3.74 
3.936 

1 .English Teachers 
2. Classmates 
3. Friends 
4. Family 
5.Official 
Average 

Low 
4.22 
3.44 
3.86 
2.78 
2.86 
3.432 



TABLE 35 

USE OF ENGLISH WITH TEACHERS 

- 

E never 
E rarely 

once a week 
I once a day 
E many times 

low high 
- 

many times 
once a day 

once a week 
rarely 
never 

low 
31 
9 
1 
8 
1 

high 
4 1 
3 
1 
5 
0 





The use of English with friends is  also greater with the high 

achievers, 72% of high achievers use English many times a day 

whereas only 60% of the low achievers do so as represented in Table 

37. 

It is  observed that the majority of low achievers and high 

achievers rarely use English with family members. 24% of low 

achievers and 22% of high achievers use many times but 44% of low 

and 50% of high achievers do not.  

Use of English officially i s  remarkable among the high 

achievers. 64% of high achievers use English many times a day for 

official transactions but only 32% of low achievers do as is  

indicated in Table 39. 

4.2.10.Teacher-Student Relationship 

Item 44 in the questionnaire intends to  measure the teacher- 

student relationship both inside and outside the classroom. Eight 

questions were framed to  assess the different aspects of this variable 

factor that is  often considered to be crucial for  language learning. 

All the 100 informants were affirmative and said that they like their 

English teacher. All of them were positively certain that they know 

the name of their English teacher. But to the question whether the 

teacher knows their  names, there was mixed response. Among the 

low achievers, 30% were of the opinion that  the teacher did not 

know their names and ascribed the reasons- the number of students 

in a class was too large for  the teacher to remember and the size of 

the class limited 1 restricted personal contact within the classroom. 





TABLE 38 

USE OF ENGLISH WITH FAMILY 

low high 

many times 
once a day 

rarely 
never 

low 
12 
3 

-k-*--2--- 

22 
8 

high 
11 
11 

25 
1 



TABLE 39 

USE OF ENGLISH OFFICIALLY 

manytimes 
once a day 

once a week 
rarely 
never 

low 
16 
2 
4 
15 
13 

high 
32 
0 
1 
7 
10 



* 
TABLE 40 

TEACHER'S ENCOURAGEMENT 

H,:Encouragement of teachers does not affect the achievement. 

total 

8 1 
19 
100 

Yes 
no 

total 

Referring chisquare tables with 1 degree of freedom, 
tabled value is 3.8415 (Corresponding to level of 
significance 0.05) 

0 
44 
6 
37 
13 

CONCLUSION 

low 

44 
6 
50 

Since calculated value of chisquare<tabled value 
we accept the hypothesis that encouragemer 
teachers does not affect the achievement. 

high 

37 
13 
50 

chisquare 3.183886 

E 
40.5 
9.5 
40.5 
9.5 

(0-E)"2/E 
0.302469 
1.289474 
0.302469 
1.289474 



teacher support  a n d  encouragement than h ~ g h  a c h ~ e v e r s  but this does 

not reflect o n  thr.11. per formance or  enhance  their  nchievemenr Ic\ ,cl .  

4.2.11.Iieason f o r  l e a r n i n g  E n g l i s h  

The  reason for learning English is  depic ted  in Table  41 .46% lof 

low achievers  and 5 4 %  of high achievers  learn Engl ish  to  master  the 

language.  30% of low achievers  and 32% of high achievers  learn 

English to  get a  job  and 24% and 14% respect ive ly  learn i t  to pass 

the univers i ty  examinat ion .  Contrary  to  genera l  be l ief ,  the  

inio:mants are  keen to  master  the  l anguage  and learn i t  not merely 

to  get  a  j o b  o r  pass  the examina t ion .  

4.2.12.Classroom E x p e r i e n c e  

I tem 4 6  in the ques t ionna i re  in tends  t o  de termine  the 

informants '  exper ience  in the  language c las s room,  whether  they 

consider  i t  in teres t ing ,  re levant  etc .  A s  per  Table 42,  66% of low 

achievers  f ind  it  very in te res t ing  and 58% of high achievers  a lso  

feel  the same .  26% of low achievers  and  36% of high achievers  feel  

i t  is  in teres t ing  but i r re levant  to  the i r  needs .  Genera l ly ,  there  is  an 

a i r  of approval  and in teres t  in the  l anguage  c las ses  and the  s tudents  

show a  very  pos i t ive  a t t i tude  and approach and have  very  enjoyable  

c lassroom exper ience  in the  l anguage  c las ses .  

4.2.13.Anxiety 

Anxie ty  is  an af fec t ive  var iable  tha t  i s  said to  prevent  the easy  

faci l i tat ion of language learning.  I t ems  47 and 48 intend to  

de termine  the  level of anxie ty  exper ienced  by l ea rne r s  i n  the  

1ang:iage c la s s room.  Table  43 a  shows that  both low achievers  and 



TABLE 41 

REASON FOR LEARNING ENGLISH 

pass exam 

100% 
90% 
80% 
709l 
60% 
='M 
4091 Ipassexam 
m 
2096 
1094 

low hig.. 

job 
master lang 

low 
12 

high 
7 

15 
23 

16 
27 



TABLE 42 

EXPERIENCE IN ENGLISH CLASS 

a 
b 
C 

d 
e 

low 
0 
1 
3 
13 
33 

high 
1 
0 
2 
18 
29 



TABLE 43 

ANXl ETY 

Observed 

H,:Anxiety does not affect the achievement 

total 
45 
22 
33 
100 

Referring chisquare tables with 2 degrees of freedom, 
tabled value is 5.991476 (Corresponding to level of 
significance 0.05) 

high 
22 
10 
18 
50 

high anxiety 
low anxiety 
no anxiety 

total 

CONCLUSION 

low 
23 
12 
15 
50 

(0-E)"2/E 
0.011111111 
0.090909091 
0.1 36363636 
0.011111111 
0.090909091 
0.1 36363636 

0 
23 
12 
15 
22 
10 
18 

Since calculated value of chisquareetabled value 
we accept the hypothesis that anxiety does 
not affect the achievement 

chisquare 0.476767677 

E 
22.5 
11 

16.5 
22.5 
11 

16.5 



1 6 3  

high achievers  expcs ience  high anxiety in the  English c l a s s .  -16';i- of 

low ach ievers  and 4 4 %  of high achievers  undergo high anxiety i n  

the English c l a s s .  Anxie ty  normal ly  s t ems  from lack of conf ld rnce  

and performance phobia that  proves  t o  be det r imenta l  to  l a n g u a g e  

learning.  T h e  chi  square  tes t  accepts  the  null  hypothes is  that 

anxie ty  does  not affect  the achievement  of the learner .  The data 

analys is  reveals  that anxie ty  cannot  be taken as a var iable  factor  

because  44% of the high achievers  exper ience  'high a n x i e t y ' ,  and 

20% ' low anx ie ty '  and 36% ' no  anxie ty '  a t  a l l .  In sp i t e  of the fact  

tha t  they undergo a cer ta in  amount  of apprehension and misgivings 

in language c las ses ,  the i r  performance and achievement  are 

commendab le .  

The  performance in the  l anguage  c las s room also  fac i l i ta tes  the 

output  of the  learner  to  a  large ex ten t .  A good,  congenia l  

envi ronment  wi l l  prove  to re lax  the  ne rvous  l ea rne r  and lower  the 

af fec t ive  f i l te r .  Table 44 s h o w s  that  both low and high achievers  

' l ike  very much '  the  a tmosphere  in the  c lass .  Only  20% of the low 

achievers  and  6% of the  h igh ach iever s  l ike  'not at a l l '  the  

a tmosphere  in the  c lass .  I t  i s  genera l ly  assumed tha t  a  learner  with 

high anxie ty  wil l  not l i k e  the  a tmosphere  in the  c lass .  But the  

analys is  r evea l s  that  both low and high achievers  have  high anxiety 

but  at the  s a m e  t ime both g roups  ' l ike  very much '  the  a tmosphere  in 

the  language c lass .  The  level  of anxie ty  does  not mar  the  happy 

environment  in the  c lassroom.  





4 .2 .14 .At t i tude  

l t em 49  assesses  the  a t t l tudlnal  index of the  learncss through 

the seven s ta tements  provided.  

T h e  f indings  of the  first  s ta tement  are presented  in Table 45 .  

42% of low achievers  and  4S% of high achievers  ' en joy t h e  English 

c l a s ses  more ' ,  compared  with o the r  subjec ts  and 5 8 %  of low and 

- 52% of high ach iever s  ' l ike  the  Engl ish  c l a s ses ' .  Table 4 6  

graphica l ly  represents  the  second s ta tement .  About s tudying 

Engl ish ,  68% of low ach ievers  and 8 0 %  of high ach iever s  ' real ly try 

to d o  w e l l 7 .  Table  4 7  ou t l ines  the  th i rd  s t a t ement ,  76% of low and 

78% of high achievers  ' do  it  immedia te ly '  the  ass ignments  given in 

Engl ish  c l a s ses .  Only  a  negl ig ib le  percentage  of learners  'become 

bored7  o r  'put  it  o f f  t i l l  the  las t  moment ' .  Table  4 8  h ighl ights  the  

f ind ings  of the  four th  s t a t ement  where  62% of low and 66% of high 

achievers  become comple te ly  absorbed  in the  sub jec t  dur ing  the  

Engl ish  c l a s ses  but  30% of low and 32% of high achievers  'become 

comple te ly  b o r e d 7 .  In r e sponse  to  the  fifth one ,  5 4 %  of low and 

56% of high ach iever s  confessed  tha t  if they had the  oppor tuni ty  

they would  read more  books  and journals  i n  Engl ish  ' as  often as '  

they cou ld  and 40% of low and 4 4 %  of high ach iever s  would read 

' fa i r ly  regular ly '  a s  i s  indica ted  in Table  49 .  T h e  f indings  of the  

s ix th  s ta tement  are  represented  in Table  50.  70% of low and 82% of 

high achievers  be l ieve  tha t  Engl ish  should  be t augh t  to  all s tudents  

where  a s  22% of low and 18% of high achievers  fee l  that  i t  should  

be taught  'only t o  those  who wish to  s tudy ' .  



TABLE 45 



TABLE 46 



TABLE 47 



TABLE 48 



TABLE 49 

ATWTUDtNAL ORIENTATION d 



is- 

TABLE 50 
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In response  to  the  f inal  statement in i tem 4 9 ,  84% of low and 

88% of high achievers  indica ted  that  they f ind s tudying English 

'very  in teres t ing '  a s  is  represented  in Table 51 .  

T h e  s ta t i s t ica l  analys is  reveals  that genera l ly  the s tudepts  

have  a  heal thy  and re f resh ing  a t t i tude  towards  the  learning of th is  

language.  Both the  ca tegor ies  o f  learners  f ind  l ea rn ing  English very 

in teres t ing  and en joyab le  and felt  that  i t  should  be taught  to  all  

s tuden t s .  

4.2.15.Self Centric 

Language  l ea rn ing  depends  t o  a  la rge  ex ten t  on the se l f -  

e s t eem of the  learner .  A learner  with high self  es teem and self 

apprecia t ion  will  def in i te ly  have  an edge  o v e r  o thers  in the 

a t ta inment  of the  target  l anguage  I t ems  42,  4 3  and 5 0  intend to  

measure  the  se l f  cen t r i c  aspects  that  a re  expected  t o  ref lec t  on the 

l anguage  performance.  In Table  5 2 ,  the  l ea rne r  iden t i f i e s  the  ski l l  

t ha t  h e  possesses ,  34% of the  low achievers  possess  the  l i s tening 

sk i l l ,  3 2 %  the  speak ing  ski l l ,  24% the  reading ski l l  and 10% the  

wri t ing  ski l l .  But  the  da ta  ana lys i s  shows  tha t  26% of high 

ach iever s  possess  l i s t en ing  sk i l l ,  3 0 %  reading ski l l  and 16% wri t ing  

ski l l .  But  the  speak ing  ski l l  has not been ind ica ted .  It  can be 

deduced  tha t  the  high ach iever s  a re  not  conf iden t  and happy about  

the i r  sk i l l  to  speak luse  the  l anguage  in na tura l  s i tua t ions .  

In  Table  53 the  l ea rne r  iden t i f i e s  the  ski l l  he  wants  t o  develop 

and a m o n g  the  low ach ievers  7 2 %  want  to  deve lop  the  ski l l  to  speak 

and 6 8 %  o f  high ach iever s  have  a l so  expressed the  s a m e  des i re .  A 



TABLE 51 



TABLE 52 

SKILL YOU POSSESS 

I low I hiah I 
.# 

Listening I 17 1 13 1 
Speaking 1 16 1 14 1 
Reading 12 15 
Writing 5 8 



TABLE 53 

SKILL TO BE DWELOPED 

I Speaking 1 36 1 34 1 
, high 

2 Listening 
low 
1 

Reading 
Writing 7 9 L 

6 5 



comparison of  the two tables 52 and 53 reveals that the learners in 

general lack the ability to  speak and communicate effectively in the 

English language. They themselves have identified this as  a draw 

back and have an urge to  develop this skill in particular. 

The last item in the questionnaire, item 50, presents before the 

informants 3 0  self centric features out of  which fifteen are positive 

and fifteen negative and they have to  mark the features that  are  

applicable to  them. But this item, it is observed, fails to  extract the 

correct response from the informants. Both low and high achievers 

are found to  favour all the positive items and the intended result is 

not obtained. 

4.3.Analysis of  Data from Teacher's Questionnaire 

The data  collected through the questionnaire for the teachers 

of  English is analysed and interpreted to  get their views regarding 

the affective behaviour o f  their students. Out of  the 20 teachers 

five have taken their doctorate  degree in English Language and 

Literature, nine are  Selection grade Lecturers and six are Senior 

scale Lecturers. All of  them are veterans in their field, their 

teaching experience varying from 10-20 years at  both Degree and 

Postgraduate level. The teachers extended their full co-operation in 

the research activities and were willing to  share their insights and 

assumptions from their years o f  experience and also to  give a clear 

picture of  the existing second language teachingllearning situation. 

They expressed their sincere hope and wish to  contribute their mite 



to  improve  the  present  s t a r t l ing  and a larming second  language 

learning p l ight  in Kera la .  

They  were  unanimous  in  a s se r t ing  tha t  something was  ro t ten  

in the  f ie ld  of Engl ish  l anguage  l ea rn ing  and tha t  the  need of the  

hour  was  t o  overhaul  the  t each ing l l ea rn ing  sys tem of Engl ish  as  a  

second l anguage  in Kera la  a n d  not  mere ly  provide  eyewash a s  i t  

of ten  happens .  They  were  a w a r e  of the  d ive r se  ro les  ves ted  in  them,  

tha t  of a  men to r  and  counse l lo r  in  addi t ion  t o  be ing  the  source  of 

knowledge and wisdom.  S o m e  have  the  capaci ty  t o  impar t  

enthus iasm about  the i r  sub jec t s  of t each ing  t o  the  learners  and have  

a s t imula t ing  and insp i r ing  e f fec t  on those  who  c o m e  i n t o  contac t  

with them.  

4.3.1. Parental role 

There  a re  severa l  f ac to r s  r e spons ib le  fo r  successful  second 

language learning.  Parenta l  suppor t  t o  l anguage  l ea rn ing  i s  a s  

impor tant  a  f ac to r  a s  the  t eacher  suppor t .  T h e  teachers  were  g iven 

two ques t ions  per ta in ing t o  t h i s  and f i f teen  out  of twenty  teachers  

fe l t  tha t  the  s tudents  rece ived op t imum suppor t  f rom thei r  parents .  

They  encouraged  the i r  wards  t o  pursue  the  Engl ish  l anguage  as they 

fe l t  tha t  i t s  mastery  might  p rove  t o  b e  prof i table  t o  them.  They  f e l t  

tha t  knowledge of Eng l i sh  was  an essen t i a l  prerequis i te  t o  f ind  a 

p lacement .  T h e y  t r ied  t o  p rov ide  a s  much read ing  mate r i a l s  a s  

poss ib le  t o  the i r  chi ldren  and p ro fessed  of i t s  advan tages  in  the  f a s t  

progress ing wor ld  of t echno log ica l  advancements .  T h e  res t  of  the  

teachers  f e l t  t ha t  the  parents  d i d  no t  g ive  d u e  impor tance  t o  t h e  



study of Engl ish  language and placed more  emphasis  on utilitarian 

subjects  which might help  them advance in the technological  f ield.  

This  i s  ref lec ted in the a t t i tude of the s tudents  who treat  language 

study as  secondary.  

The  exposure  variable i s  what determines  the  extent  of input  

the s tudents  receive  dur ing the  course  of the  language study.  The 

teachers have thei r  own l imi ta t ions  to  provide  exposure  in the 

condit ioned context  of language teaching in the c lassroom.  They 

are  more driven by the t ime factor  and will be more  concerned to 

f in ish  the prescribed port ions in t ime.50% of the  teachers were 

honest  enough to  admit  that  they fa i led  in providing their  s tudents  

opportunit ies to use the language within the c lass .  The  age-old 

teacher centred lec ture  mode of transmission i s  a  ser ious  hindrance 

to real  learning and  development ,  yet we all lapse  in to  this  s ta te  

readily and frequently.  The  res t  of the  teachers  fe l t  that  they provide  

as much exposure  as poss ible  within the c lass  by making them 

answer quest ions  and  by making them read out  prose passages,  when 

t ime permits .  They  a lso  used the  target  language more  f requent ly  in 

c lass  than the mother  tongue fo r  in teract ing with the  students.  

Regarding the  exposure  outs ide  the c lass ,  75% of teachers  fe l t  the  

present  generation i s  much bet ter  off than thei r  predecessors in that ,  

the new world offers wide poss ibi l i t ies  f o r  them to  in teract  in this  

most  f requent ly  used medium of communication of the  modern 

world.  Engl ish  radio  news,  a variety of te levis ion channels  with 



English programmes and English movies displayed in theatres and 

television provide English language rich environment for the student 

of the 21st century. 

4.3.3.Motivation 

Motivation can be termed as a dominant and driving factor 

that virtually regulates all other affective factors. Three questions 

pertaining to  this were included in the questionnaire. 

The teachers were asked to enumerate the possible 

motivational factors for  the students to learn English at graduate 

level. Sixteen out of twenty teachers felt that the predominant 

motivational factor is  gett ing a good job. I t  shows that the students 

have taken up studying English as a language of career development, 

especially at  the graduate level,  since they start thinking seriously 

about their future and a good job is  the dream of most of the 

youngsters. Two of them felt  that the knowledge of English would 

help the students to read reference books and journals.  These 

reasons refer to instrumental motivation. Two others said that the 

students feel  that English language will give them better social 

acceptance and prestige. 

For the question,  'why do you think your students learn 

English?' the answers were in the similar vein. 80% felt  that they 

had a need-based orientation towards the language. It is  for career 

advancement and personal privileges that most of the students opted 

for  the learning of English. 
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T h e  th i rd  i t em under  th is  ca tegory  was  rega rd ing  the  teacher ' s  

e f for ts  t o  mot ivate  o r  en t i ce  the  s tudents  t o  learn  the  language.  All  

of them asser ted  tha t  they  were  aware  of the  need  f o r  learning 

Engl ish  l anguage  and  tha t  they d id  expla in  and  emphas i se  t o  the i r  

s tudents  t h e  need and  s ign i f i cance  of the  Eng l i sh  l anguage  in  t h e  

present  se t  up. Here  again  w e  not ice  tha t  t h e  focus  i s  on 

ins t rumenta l  or ienta t ion  tha t  i s  t o  achieve  and  accompl ish  cer ta in  

targets  o r  a ims  in l i fe .  T h e  s tudents  have  no  des i re  t o  in tegra te  

themselves  with the  socio-cul tura l  mi l ieu  of the  ta rget  language.  

T h e  theore t ica l  d i scuss ions  in Chap te r  I1 ind ica te  that  the  

in tegra t ive  mot ivat ion  i s  more  powerful  than the  ins t rumenta l  

mot ivat ion .  

4.3.4.Attitude 

Most  of the  teachers  (18120) fe l t  tha t  the  s tudents  had a 

pos i t ive  inc l ina t ion  towards  the  l anguage  and tha t  they  had  a 

genuine  des i re  and  urge  t o  learn  the  language,  may  b e  fo r  u t i l i ta r ian  

reasons.  T h e y  showed in te res t  in  t h e  g rammar  c la s ses  and most  of 

them at tended the  c l a s ses  regular ly  and  c lea red  the i r  doubts .  T h e  

teachers  never  de tec ted  s igns  of boredom o r  l ack  of in te res t  in the i r  

approach.  

T h e  teachers  were  pos i t ive  tha t  t h e  p resen t  genera t ion  of 

s tudents  were  prac t ica l  and pragmat ic  in the i r  approach and were  

bent  on making t h e  mos t  of t h e  s i tua t ions  and  poss ib i l i t ies  be fo re  

them.  T h e  s tuden t s '  approach and  a t t i tude  a re  rewarding and 



encoursg ing  fo r  the  Engl ish  language teachers ,  though the  output  

f a l l s  f a r  shor t  of the  des i red  level  of compe tence .  

4.3.5.Aptitude 

Regard ing  apt i tude ,  which can  b e  t e rmed  as .an inheren t  t r a i t ,  

the  teachers  were  of  the  genera l  opinion tha t  most  of them d id  not  

have  an ' e a r 7  f o r  the  language.  They  didn ' t  s eem t o  prefer  reading 

Engl ish  books  o ther  than t h e  prescr ibed t ex t s  and they  made  meagre  

use  of  the  Engl ish  l ibrary  where  vas t  co l l ec t ions  of in teres t ing  

reading mater ia l  a r e  s tocked.  S o  too ,  they were  not  enthus ias t ic  t o  

use  Eng l i sh  t o  communicate  wi th  the  t eacher  o r  the i r  c lassmates .  

70% of the  teachers  were  of the  opinion tha t  even  when they 

resor ted  t o  the  . target  l anguage  in  c l a s s ,  the  s tuden t s  safe ly  avoided 

us ing i t  and  were  m o r e  a t  home  i n  the i r  mothe r  tongue.  Mos t  of the  

teachers  f e l t  that  on ly  a minor i ty  had an ap t i tude  f o r  the  language.  

4.3.6.Methodology of teaching English 

T h e  di f f icul t ies  tha t  the  s tuden t s  conf ron t  whi le  learning 

Engl ish  a r e  most ly  d u e  t o  unsui table  and  inappropr ia t e  methods  of 

teaching Engl ish .  If a  s tudent  succeeds  i n  h is  a t tempt  t o  learn  

Engl ish ,  the  in i t ia l  success  ac t s  a s  a  s t imula t ing  fo rce  on h is  

mot ivat ional  sys tem.  T h e  mot ivat ion  of the  s tudent  i s  e i the r  

enhanced  o r  reduced by h i s  learning exper ience ,  the  exper ience  tha t  

i s  most ly  caused  by the  way Eng l i sh  i s  t augh t  i n  the  c lassroom.  In 

the  ques t ionnai re ,  the  teachers  were  asked  a few ques t ions  on the  

d i f ferent  aspects  of  the  methods  of  t each ing  Eng l i sh  they employed ,  
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in order to  discover whether these tools motivated or de-motivated 

the students. 

4.3.6.1'.Introductory lecture 

An introductory lecture at the beginning of an academic 

session is  important as i t  ini t iates the  motivation of students. I t  

helps the students understand the  real purpose of the course work 

and acquaints them with the academic and social benefits of the 

course.  It aims to  develop a c lear  and precise goal perception in the 

minds of the students. 

From the survey, i t  i s  deducted that all the teachers give 

introductory lectures about the  course at the beginning of an 

academic session,  before they start  teaching the textbook. 75% of 

the teachers devote only one period where as  20% devote two 

periods to  introductory lectures.  In the introductory talk they 

elaborate on the importance of the study of English in Kerala, 

define the scope of the course,  English l i terature in general ,  discuss 

the pattern of questions and wind up with suggestions for  getting 

maximum scores for  the internal  assessment. Before starting the 

prescribed text, normally all the teachers give an introduction of the 

age, the author and the text .  They will be introduced to the literary 

and social background in general and to  the author in particular. 

An analysis of the data  reveals ' t ha t  the ,teachers have a 

cursory approach towards the introductory lectures.  They restrict 

themselves to the new book, the  topics to  be  taught,  the  age,  the 

author, l i terary and social background etc. I t  i s  deducted that the 



teachers do not acquaint the students with long-term goals by which 

they can be motivated to pursue the task of learning English up to a 

mastery level proficiency in the  language. 

4.3.6.2.Teaching study ski l ls  

Along with the teaching of the text  books,  it  i s  also essential  

to teach the techniques of note taking in the class and of preparing 

notes at home in order to  equip the students with the study skil ls  

which viill not only facil i tate learning but also help them to earn 

self confidence. Effective use of a dictionary also facil i tates and 

expedites the learning process. The teachers should realise the need 

of init iat ing the students to regular and frequent use of dictionary 

for  referring to the different meanings,  usages and constructions in 

the English language.  They should be encouraged to  carry a pocket 

dictionary with them for  easy reference and clarif ications.  This will 

enable the students to  learn at  their  own pace,  without depending on 

others. S o  too the  effective and frequent use of the library will 

enhance their  ego and develop their self-esteem and confidence to 

handle the language. 

A few questions were devoted to  ascertain the teaching skil ls  

employed by the teachers fo r  furthering the teachingllearning 

process. The responses of the teachers indicate that  the study skil ls  

have not been properly put to use by any of them. Only six teachers 

(30%) instructed students how to  take down notes in the class and to 

prepare notes at  home. Only two teachers (10%) taught the effective 

and rewarding use of the dictionary to  their  students. Six teachers 
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mentioned that they helped the students to use the college library 

and provided them with assignments that demanded the use of the 

library. These teachers accompanied their  students to  the library to  

familiarise them with the conduct and the atmosphere of the l ibrary 

and the proper utilisation of the  fund of knowledge stacked on the 

scholastic shelves. This approach of the teachers helped the 

students '  ward off their  inhibit ions and apprehensions concerning 

the library and made them comfortable and at  home among the "old 

masters". 

4.3.6.3.Remedial measures 

The students,  after  completing their  +2 in school,  enter the 

college without the necessary level  of proficiency in  the English 

language.  Further,  the grandiose and the imposing structure of the 

college campus, a far  cry from the subdued and low profile image of 

the schools,  will harness the spiri ts  of even the l ively ones, at least 

during the initial period. The vast  dispari ty in the proficiency level 

can be minimised by providing a bridge course to the students when 

they enter the degree classes but s o  far  l i t t le  attention has been paid 

to this factor. Init ial ly the students will have to  struggle in the  

English language classes to  keep pace with the  teacher. 

The questions put forth to  the  teachers regarding the nature of 

the remedial work done in  class reveal the astonishing lapse on the  

part of the teachers in providing assistance to  them. Only 25% of 

the teachers found time and patience to  locate the low achievers and 

provide them with the necessary remedial  measures. 



The teachers fe l t  that effective remedial programmes cannot 

be implemented in large classes consist ing of 80-100 students that is 

the usual number of students in  general English classes at degree 

level. It i s  essential that there  should be systematic remedial 

teaching like a bridge course for at least a short  period in the 

beginning of the course so  that  the weak students can co-operate 

with others and cope with the course.  

4.3.6.4.Tutorial classes 

A tutorial class is  an ideal  forum for  group activit ies that is 

essential for  language learning. Both the teachers and the students 

will feel relaxed and informal in tutorial sessions as against the 

conditioned atmosphere of the regular classes. These sessions aim 

to achieve a better rapport between the teachers and the students. 

The students are encouraged to  approach the teachers with their  

language problems and also fo r  seeking solutions for  personal 

concerns.  Language games can be conducted and students can be 

provided with opportunit ies for  language use. 

From the survey it i s  concluded that tutorial classes are not 

conducted regularly, though a teacher is  assigned as tutor to a group 

of about 30  students. In some colleges,  no separate period is  set-  

aside for  this session. The tutor 's  duty ends with collecting 

personal information from the students,  putt ing signature on their  

ideritity cards and attest ing the  records of their  wards. All the 

teachers mentioned that  they never met in  their  departments to  

assess the activit ies and funct ions  of the tutorial sessions.  
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It i s  thus found that  the tutorial  system is  highly disorganised 

and never serves the purpose fo r  which i t  i s  meant. The teachers as  

well as  the students do not attach any importance to the tutorial 

classes whereas a lot  of language activit ies can be achieved through 

these sessions.  This aspect of the curriculum needs urgent attention 

f rom the authorit ies to make these sessions fruitful  and productive. 

4.3.7.Materials and Syllabus 

In a traditional classroom, the textbooks are the only tools in 

the hands of the teacher. The present textbooks in English do noZ 

serve the purpose, rather, at t imes,  create problems for the teachers 

as well as  the students.  I t  i s  generally observed that the textbooks in 

English are unable to sustain the  English language motives of the 

students for various reasons. The teachers were asked a question 

regarding the textbooks with a view to find out whether the 

textbooks provided motivation t o  the students. 

The survey revealed that  the teachers were totally disparaged 

by the  prescribed textbooks. They presented their  various sentiments 

regarding the total neglect of the  language needs of the students for  

whom these texts are prescribed. 50% of the teachers fel t  that the 

passages were either too difficult  o r  too easy for  the students and 

they lacked challenging and useful exercises. 20% of them felt  that 

the passages were inadequate to enthuse the  students and the 

selected passages do not enhance the self-esteem of the learners. 

30% of the  teachers ascertained that  the passages give language 



shock to their  students and contain too many references to foreign 

culture and si tuations.  

The material producers and the textbook selection committees 

should look into  this aspect and try to str ike a balance in the 

selection of appropriate and challenging materials  and they should 

cater to the needs of the student community. The present textbooks 

fail to sustain the interest  of the  students.  The study affirms that the 

materials should be modified with a need-based view and should 

have relevance to  the learner. 

4.3.8.Examination System 

On the one hand, the defective material and syllabus de- 

motivate the students,  and on the  other hand a faulty examination 

system fai ls  to make a correct  evaluation of the student 's  

proficiency in English.  There is  no correlation between the learning 

experience of the  students and the evaluation procedure. The tests  

never test what they intend to  test.  As a result  60% to  70% of 

students fai l  in the University Examinations and this fai lure,  in 

many cases,  results  in student frustration and large-scale dropouts. 

In the survey 60% of teachers mentioned that  they were not satisfied 

with the present system of examination.  They felt  i t  tested only the  

memory and retaining potentials of the students.  20% of teachers 

fel t  that the  questions were stereotyped and did not test the 

language abil i ty of the students. They fur ther  fel t  that  in order to  

pass the examination,  the  students need only memorise and rote 

learn certain portions. All the efforts  that  the  teachers took during 



the whole academic year are nullified and squashed when the 

students fall back on a substandard guide to meet their examination 

needs. They are neither able to  learn the language skil ls  nor are they 

able to cri t ically analyse or appreciate the prose or  poetry pieces. 

An analysis of the data indicates that the evaluation procedure has a 

negative effect  on the motivational system of the students.  

4.3.9.Teacher student relationship 

The teacher 's  duty i s  to  provide a language-rich environment 

and create a warm, supportive and friendly atmosphere in the 

classroom. Activity centred framework and social  goals are more 

likely to aid the development of primary processes than message- 

oriented goals. The present teacher centred activity in the 

classrooms is  to be reviewed. The learner centred approach to  

language teaching places greater demands on the teacher and this 

minimises the danger of ' instruction'  monopolising interaction that 

will prevent the learner 's  active involvement in language used. 

The survey sought the role  of the  teacher as  a problem solver 

inside and outside the classroom and how they achieved this. 50% 

of the teachers asserted that they devoted t ime to  solve the language 

problenls of their  students and encouraged them to  come out with 

their doubts. Many students approached them outside the class to  

clarify and rectify their errors. Another 25% of the teachers fel t  

that the students were too submissive and meek and confined 

themselves within the protective shells  they created for  themselves. 



60% of the teachers encouraged them to open out their 

personal problems. Some students approached the  teachers with 

problems at home like a drunkard father, quarrell ing parents, 

language-poor environments at home and the teachers lent a patient 

ear to  such problems and provided them with solutions as are 

suitable to  each individual case .  The years of experience and 

maturity of the teachers enabled them to handle these cases with 

ease and dexterity. 

A11 the teachers affirmed that they were approachable to their 

students and never tried to put on airs and maintain a distance with 

their students. They tried to be friendly and warm and were willing 

to o f fe r  a helping hand to their  students when needed. 

The survey reveals that the teachers were able  to establish a 

good relationship with their  students and always tr ied to provide a 

student fr iendly atmosphere in the  classrooms. 

4.3.10.Anxiety 

Anxiety i s  an affective variable which mounts up the affective 

fi l ter  which in turn blocks the  input from reaching that part of the 

brain that absorbs the data. The teacher 's  task is  to create an 

anxiety-free atmosphere in the class.  Anxiety prevents the proper 

language learning process and this  creates a sense of frustration in 

the English class and when the  students fall far  short  of the desired 

level of learning that  dampens the  esteem of the  learner. 

~ 1 1  the teachers were certain that their students are not 

anxious in their class. They provide a very cordial  and congenial 



environment in the class and leave no room for any sense of 

frustration or  thwarted feeling. 60% of them agreed that they resort 

to teacher-talk in class to make themselves intelligible to their 

students. They also make sure that the students comprehend what is 

being said in class and they often simplify and modify their speech 

to cater to their level of understanding. 20% of the teachers were of 

the opinion that teacher-talk denies opportunity for  the students to  

listen to Standard English. They felt that the teacher should stick to 

his own style and pattern and the students will adjust themselves to 

the level of their  teacher, though init ial ly there will be difficulties 

which will soon be resolved. 

4.3.11.Teacher's disposition 

It is  often said that you don't get the job you desire but 

compromise with the one you get. The teaching profession is  a 

glorious one with a noble duty vested on them that is ,  to mould 

ideal citizens of whom the country can be proud. But very few 

teachers succeed in this mission and if we probe into  this problem, 

we find their psychological distancing from their  students as a 

reason. The honest ones will admit that they do  not enjoy the 

profession that is thrust on them and do not experience any job 

satisfaction in the process. 

40% of the teachers agreed that teaching is  not their cup of 

tea. Though there was disillusionment at the beginning of their 

career, now they have reconciled and almost enjoy their profession. 

60% of them desired and dreamed of this profession and were 



fortunate to enter their chosen field.  They are fully content and 

satisfied with their  job, teaching experience and out put. They are 

at ease  in the lively campus with the young, bubbling souls around 

them. They take an active part in the organisations of extra- 

curricular activities like drama, sports etc and promote the all round 

development of their  students. 

4.3.12.Suggestions for improvement 

All the teachers agreed that  the whole system needs a 

revamping to suit  to the needs of the students. A curriculum that 

has no relevance to  the students fai ls  in accomplishing i ts  goals.  

60% of the teachers suggested that the texts selected for 

teaching the students should be simple yet appealing so as  to  sustain 

their interest  and curiosity. 50% of the teachers fel t  that adequate 

opportunit ies should be provided to the students fo r  the effective 

use of the language in the class.  Their  role as passive l isteners 

should be reduced and activit ies organised for  better  interaction and 

language learning opportunit ies.  This  will provide a natural sett ing 

for them to learn the language.  90% of the teachers suggested that  

the rigid classroom set up is  detrimental  to the learning procedure 

and more relaxed classroom arrangement will enhance learning. 

40% of the  teachers fel t  that remedial classes and well-organised 

tutorials would produce posit ive results .  Group dynamics and 

discussions will improve their  confidence and esteem. "Immersion 

technique" can be modified and employed wherein all the students 

should be instructed to  converse in the  target language,  so  that they 
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are  compel led  to  use  the  language.  T h e  teachers  fe l t  that  the  crux of 

the  problem l ies  in the  lack  of mot ivat ion  of s tudents .  

T h e  sugges t ions  put  for th  by the  teachers  f o r  improving the  

teaching of Engl ish  language in  co l l eges  in Kera la  can be summed 

up as  fo l lows.  

4.3.12.1. Thrust on the advantages of English language 

T h e  s tudents  shou ld  b e  made  aware  of the  advantages  of 

learning Engl ish  l anguage  a n d  they must  r ea l i se  tha t  a  good 

command  of Engl ish  i s  a  passpor t  t o  socia l  recogni t ion  leading t o  

material  prosper i ty  a s  well .  

4.3.12.2. Sense of involvement 

Teachers shou ld  t a k e  spec ia l  c a r e  t o  invo lve  the  s tuden t s  in  

the  task  of language learning.  T h e  s tuden t s  shou ld  b e  met  on  a 

psychologica l  p lane  and the i r  ac t iv i t i e s  acknowledged and rewarded 

appropriately.  

4.3.12.3. Encouragement 

Studen t s  need  an occas iona l  pa t  of encouragement  f rom the  

teachers.  T h i s  wi l l  fe tch  f a r  m o r e  pos i t ive  resul t s  than expected .  

4.3.12.4. Use of audio-visual aids 

In teres t ing  audio-visual  s h o w s  should  be  ar ranged f o r  smal l  

groups  of s tudents  fo l lowed by d iscuss ions .  Th i s  he lps  the  s tudents  

to  overcome cer ta in  barr iers  in  apprec ia t ing  the  language.  

4.3.12.5.Language games 

In t roducing useful  l anguage  games  and  rewarding them with 

p leas ing ges tures  can  mot iva te  t h e  s tudents .  



4.3.12.6.Syllabus 

The  s ize  of the syl labus  should  be reduced and the selections 

should be appeal ing to the students.  The  prose collect ion prescribed 

by Mahatma Gandhi Univers i ty  fo r  the Firs t  Year Degree s tudents  

and presently in use, include modern topics l ike "Animal 

Experimentation" though re levant  to  modern t imes i s  taxing the  

students and test ing the  teachers .  The  topics and examples  should 

be related to  the  exper iences  of the students.  

4.3.12.7. Size of the class 

Presently the  First  Year Degree  s tudents  have combination 

c lasses  fo r  general  English with approximately 80-100 s tudents  in 

one class.  The  teachers  f ind i t  diff icult  t o  identify their  own 

s tudents ,  leave a lone learning the i r  names.  The  ski l l  and talents  of 

the teacher go  waste  and the  s tudents  seated in the backbenches t ry  

t o  f ind thei r  own enter ta inments .  The  number  should  be control led  

so  that  the  teacher  can maintain eye  contact  with them 

The  f indings  f rom the teacher ' s  quest ionnaire  indicate  the 

crucial  role of the  English teacher.  S ince  language teaching i s  an 

emotional  activity, the teachers face  an added responsibil i ty.  They 

are  required to  know thei r  s tudents ,  thei r  hopes  and despairs ,  

diff icult ies and f rus t ra t ions ,  thei r  in teres ts  and wishes.  In addit ion 

to  being a d ispenser  of knowledge,  the  Engl ish  teacher  has  t o  play 

the  role of a f r iend,  guide  and philosopher.  



Chapter V 

Summary and Conclusion 

5.1.Introduction 

The research work presented here i s  the result of what appears 

to be a very simple question: How is  it  that some students learn a 

second language quickly and expertly while others,  given the same 

opportunit ies to learn,  are utter fai lures? The interest  centres on the 

matter of individual differences in skill with second languages. 

Some students of second language develop high-level skill relat ively 

easily while others following the  same pedagogic procedures show 

li t t le or no progress. And i t  i s  something more than "having an 

ear" for  languages - one of the well -entrenched myths often used to 

explain one's own failures and other ' s  success.  

When Latin was the major literary language,  educated people 

from all over Europe learned i t  as  a matter  of course.  It shocks to 

realise that Seneca,  Virgil, Livy and Cicero- those whom we read 

as models of the Latin language-learned Latin only as a second 

language. I t  seems then that  when the social sett ing demanded i t ,  

people master a second language no matter  what their  orientations 

might be or whether they had a 'knack' for  i t  (Gardner and Lambert 

Attitude and Motivat ion) .  

5.2.Findings 

The analyses of the data collected f rom the students and the 

teachers have been presented in Chapter IV. The study done in the 

Kerala context proved to be  refreshing and rewarding for  the 



researcher and the deductions and conclusions arrived at i s  expected 

to contribute positively and productively to  the teachingllearning 

situation in Kerala. The dominant affective variables were 

categortzed under 15 heads and were verified and examined in the 

light of their  applicability to the  learners.  The inference drawn can 

be treated as rel iable and credible and uti l ized for  the beneficial and 

profitable implementation of reforms in the language teaching1 

learning situation in Kerala. The variables affecting the ESL 

performance of learners in Kerala can by no means be treated as 

negligible and the focus should be on vit iat ing the negative ones and 

strengthening the posit ive ones. 

The analysis brings to l ight certain assumptions that are 

str iking and noteworthy. Though the place of birth does not 

contribute to the ESL performance of the learners,  the place of 

residence does. The branch of study in  college,  the  ownership of 

the insti tution and the medium of instruction are all contributory . 

factors that  facil i tate their  performance. The socio-economic status 

of the parents deduced from the parent 's  occupation and income and 

their educational background are  supporting features.  But with 

regslrd to parental encouragement,  the  analysis of the data from 

students reveals that  i t  cannot be  taken as a variable factor as both 

low and high achievers receive good support  and encouragement 

from parents. But in spi te  of good parental encouragement and 

support ,  the low achievers remain low in their  performance and they 

do not benefit from this. The  analysis of data from teachers'  



questionnaire also reveals that the teachers were of the opinion that 

their students received optimum support  from their  parents. 

The analysis reinforces the  concept that exposure to the Target 

Language is  a contributory factor  to the level of performance. The 

high achievers received more exposure to the English language at 

home than the low achievers but both high and low achievers did not 

use English at home as children.  But somehow the subscription of 

English newspapers and journals does not affect the performance as 

is evidenced through the analysis.  So  too providing reading 

material at home need not be considered as affecting the 

performance of the students.  The analysis shows that the high 

achievers were not provided with ei ther English newspaper or a 

collection of books at  home, but their  performance was in no way 

affected by it.  

Watching English movies,  though a good mode of exposure to 

the students is  found to have no contributory role.  Both low and 

high achievers are regular viewers of English movies but the low 

achievers have not benefited f rom such an exposure.  

Listening to  radio and television programmes, writing let ters 

to fr iends and relatives in English and reading news papers are 

found to  reinforce the language abil i ty of the learners and the 

commendable performance of the  high achievers test if ies to  it. But 

reading journals in English and books other than textbooks does not 

accelerate the process of language learning.  



Both low and high achievers reveal more of instrumental 

motivation than integrative motivation.  These days learners are 

more practical and pragmatic in their  approach towards l ife and 

anything that proves to  be productive and rewarding will at tract  

them. Reading technical l i terature in English and getting a good job 

is rated higher than the f iner  aspects of language. Though 

instrumental motivation i s  regarded as more stable,  feasible and 

contributory to language acquisi t ion,  the data analysis reveals that 

generally learners are result and benefits oriented and display more 

of integrative orientation in their  language-learning disposition 

The high achievers are found to use the English language more 

frequently with the class teachers,  classmates,  and friends and for 

official dealings when compared with the low achievers. 

The analysis reveals that both high and low achievers shared a 

commendably good rapport and understanding with the teachers. 

The teachers showed appreciable interest  in the activit ies of the 

learners and provided them with the necessary encouragement and 

support needed for  learning a second language. 

The classroom experience of the learners is  also noteworthy. 

Both categories of learners f ind the English classes interesting and 

enjoyable and look forward to  the  classes.  But in spi te  of this,  the 

anxiety level  of the  learners i s  relat ively high. I t  i s  heartening to  

note that  the anxiety level does not negatively affect the 

performance of the  learners. In fact ,  they l ike  the atmosphere in the 

class and i t  in no way affects the  achievement of the learner. 



It i s  found that both high and low achievers have high self-  

esteem and self-confidence and they do not lack the self-centric 

factors necessary for  good performance. 

The study, in short ,  proves with stat ist ical  support that 

exposure to the  target language,  the socio-economic background of 

the parents, the place of residence, branch of study in college, past 

language experience including the medium of instruction in school, 

the ownership of the school,  present use of English,  apti tude and 

motivation are all supportive factors in language learning. 

However, factors l ike  anxiety, classroom experience, teacher-student 

relationship, teacher's and parent's encouragement,  at t i tude and self 

centric features are found almost in equal measure among the low 

and high achievers and hence cannot be taken as factors fostering 

the process. But these variables are to  be treated as substantial in 

language learning and hence cannot be sidelined. 

5.3. Hypothesis 

The analysis brings to  light the affective variables that 

influence and expedite the process of language learning. The 

variables that  facil i tate and strengthen the learning mechanism of 

the high achievers can be taken as categories that  are relevant and 

dist inct  and hence may be manipulated for the  benefit of the low 

achievers. The study supports the  hypothesis that certain affective 

variables contribute positively to the level of achievement of the 

learners. These variables that  have been identif ied may be 



strengthened and enforced so  as to capital ize on the 

teachingllearning situation in Kerala.  

5.4.Pedagogical implications 

Though l inguist ic studies and theories may not have direct 

application to  language teaching,  they often do have pedagogical 

implications of value. Studies of the present type suggest that 

second language teaching may be fruitfully supplemented by placing 

adequate stress on the affective domain along with the cognitive. 

The language teacher will be better equipped with the insights 

drawn fromlderived from such studies which will help them identify 

the affective factors in  language learning and concentrate on 

practical remedial measures to bring out productive learning.  This 

will enable the learner to learn more efficiently and effectively and 

also to  foresee and cope with the  probable bott lenecks in language 

learning contexts. 

It  i s  evident that dearth of exposure to  the L2 in meaningful 

situations and of opportunit ies fo r  i t s  use impedes L2 learning and 

development. Interactions in  English either real o r  created are 

conspicuously absent in  the ESL classes and the present purely 

structural approach must be replaced by a synthesis of structural and 

functional approaches and opportunit ies to  communicate through 

interesting activit ies must be  provided. The significance of the use 

of language in  meaningful contexts has been stressed by researchers 

like Ann.K.Fathman (Variables affecting) Rolf Palmerg (Strategies),  

Peter.G.Robinson (Role-Playing),  Rene Dirven ( Is  i t  really s o  hard) ,  
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Krashen, S.D. (Second  Language acqu i s i t ion)  and Barry.P.Tayler 

(Rea l  real i ty ) .  

Since teachers and textbooks consti tute the chief source of 

input data fo r  the students,  and methods and materials of teaching 

consti tute variables that may be manipulated,  their  importance is  

obvious. For the effective implementation of research results ,  

teachers at  the school level  must be given adequate training. It i s  

not the design of the textbooks alone that i s  so  much in need of 

change but also the standard of teaching,  so  that actual imparting of 

the basic skil ls  may be effected.  Teachers with proper training 

should handle the language classes even at the lowest level when the 

new language is  introduced in school. The training imparted should 

be utilized in the classrooms and the elaborate language exercises in 

the texts exploited to advantage.  However useful the techniques 

for  facil i tat ing Lq learning may be,  unless well-trained teachers 

apply them with flexibil i ty to suit  part icular learner communities,  

they will not have the desired effect. 

The material for  teaching should be produced with much care  

to suit  the learner needs. Otherwise,  i t  will be fut i le  to build the 

super structure of l i terature on feeble and undermined l inguist ic 

foundations. In Mahatma Gandhi Universi ty at  the f irst  year degree 

level ,  the syllabus has been modified and updated to introduce 

patterns to  develop study ski l ls  l ike writing skil ls ,  reading ski l ls  

and functional grammar. The feedback regarding the feasibil i ty and 

success of this venture is  to  be  studied and further modifications 



made in the light of the findings. Since language is  the chief 

element of which literature is  made, the development of language 

competence cannot fail to  strengthen the understanding of literature. 

In suitable proportions, selected samples of good literature are 

important in language programmes from the beginning. 

Language is  primarily what is  said and only secondarily 

what i s  written ... The first  or audio-lingual stage is  by 

far the most important;  it lays an indispensable 

foundation for the other two (reading and writing). 

(Rivers, The Psychologist 14) 

This order, spoken form before written form, is  considered to 

be the natural order, as it is  the order in which the mother tongue is  

learned. Audio-lingual programmes can be introduced which may 

incite the interest  of the learners and produce better learning. 

'Pattern practice' or 's tructure exercise' is advocated for the 

sake of practice, in order that performance may become habitual and 

automatic. "Linguistically oriented materials are thus apt to  form a 

continuum of exercises" (Politzer, The Language Laboratory 29). 

Politzer feels learning is  to make responses in si tuations which 

simulate 'real-life'  communication si tuations as closely as possible 

and the f ree  use of language in meaningful conversation within the 

limits of the learner 's  control of structure and vocabulary. El1is.R 

(Classroom Second language) argued that materials are not in 

themselves 'communicative' and they are to be exploited by the 

teacher and the learner in the classroom. Activity centred,  
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framework and social goals are more likely to aid the development 

of primary processes than message-oriented goals. If a general 

decision is taken to insist on the  use of the L2 for  all interactions 

occurring in the classroom and not jus t  pedagogic ones,  then L2 

interactions with frame work and social  goals will occur. 

In the learner-centred approach to  language teaching,  the 

teacher acts as 'partner '  rather than 'knower '  and accepts the 

necessity of sharing management activit ies in the classroom. The 

emphasis should be on the importance of an informal approach and 

reciprocal classroom roles for  students and the teacher. Ordinary 

conversation is in many ways the  most natural type of discourse and 

this is  much less in the classrooms. 

Innovative language teachers should seize opportunit ies to 

bring second language learners into contact  with authentic speech.  

Technology and innovative enthusiasm have done their  part and the 

language laboratories provide lesson programmes with native 

speech.  The advantages of language laboratories are innumerable: 

contact  with authentic speech,  which can be heard and reheard 

without embarrassment to  the speaker o r  the l istener and as often as 

necessary for  comprehension,  contact  with a variety of accents, 

voices and dialectal variants, opportunity to work at  one's own pace 

and privacy to make mistakes and practice pronunciation and 

production of f luent utterances.  Computer-assisted instructions,  

microchips, satel l i te reception,  videodiscs fo r  take home study are 

some of the interesting possibil i t ies on the horizon. 



Testing is an integral part of the learning process: a natural 

step in any advance. The kinds of tests  that are now used to evaluate 

learners often have adverse effects on learning. Learners shape 

their learning efforts  so  as  to  be  successful  on tests  and pay l i t t le 

attention to language learning.  The tests should be carefully 

designed to assess the language competence of the learner and not 

merely test the capacity to memorise and rote learn. 

5.5.Yopular ideas about language learning: Facts and Opinions 

a)Languages are learned mainly through imitation 

Some learners,  part icularly children learning their  first 

language, imitate a great deal yet their  language does not develop 

faster  or better than that of children who rarely imitate.  Children do 

not imitate everything they hear, but often selectively imitate 

certain words or structures that they are in the process of learning. 

b)Parents usually correct  young children when they make 

grammatical errors.  

Research based on extensive observations of parents and 

children shows that  parents tend to focus on meaning rather than 

form when they correct their  children's  speech. Thus,  they may 

correct an incorrect  word or an incorrect  statement of the facts,  but 

errors that do not interfere with successful  communication are rarely 

corrected. 

c)People with high IQs are good language learners 

In classroom sett ings where the emphasis is  on learning 

'about'  the language,  learners with superior intell igence tend to do 



well as they do  in other academic subjects.  But when language 

learning through interactive language use is emphasized,  research 

has shown that learners with a wide variety of intellectual abilities 

can be successful language learners.  

d)  An important factor in second language learning success is  

motivation 

Everyone agrees that  learners who want to learn tend to do 

better than those who don't.  There are differences in language 

learning apti tude,  and sometimes even highly motivated learners 

encounter great  difficult ies i n  improving their  mastery of the 

language.  

Findings suggest a cause and effect relat ionship between . 

motivation and success in second language learning.  The more one 

succeeds, the greater one's .motivation; the greater one's motivation, 

the more one succeeds. Teachers can develop posit ive motivation in 

their students by making the classroom itself an environment in 

which students experience success.  This ,  in turn, can contribute to 

positive motivation,  leading to  st i l l  greater success.  

e)  The earl ier  a second language is  introduced in school,  the greater 

the l ikelihood of success in learning 

The decision about when to introduce second language 

instruction depends on the  objectives of the language programme in  

the part icular social context of school.  When the objective is  native- 

l ike or  near  native-l ike performance in  the second language,  then i t  

i s  d e s i r ~ b l e  to give exposure as early as possible. When the 



objec t ive  i s  basic communica t ive  abi l i ty  f o r  al l  s tudents ,  in a  

con tex t  where  there  i s  a  s t rong  commi tment  to  mainta in ing and 

developing the  nat ive  tongue ,  i t  may  be more  ef f ic ient  t o  begin 

second language teaching later.  

f )  Mis takes  that  second  l anguage  learners  make  are  due  t o  

in ter ference  f rom the i r  f i r s t  l anguage  

Causes  fo r  e r ro r s  in l ea rne r  l anguage  a r e  var ious .  T h e  t ransfer  

of pa t terns  f rom the  na t ive  l anguage  i s  one ,  bu t  m o r e  s igni f icant  i s  

ove r  genera l iza t ion  of the  ta rget  l anguage  ru les .  Learners  f rom 

di f ferent  language backgrounds  make the  s a m e  e r ro r s  when learning 

a par t icular  second language.  When  e r ro r s  a re  caused  by the over  

extens ion of some  par t icular  s imi la r i ty  be tween the  f i r s t  and second 

language,  the  e r ro r s  may  b e  espec ia l ly  hard  t o  overcome-par t icular ly  

if l ea rne r s  a r e  f requent ly  in con tac t  wi th  o the r  l ea rne r s  who  make  

the  s a m e  er rors .  

g )  Teachers  should  present  g rammat ica l  ru les  o n e  a t  a  t ime  

Language  l ea rn ing  i s  not  l inea r  in i t s  developments .  Learners  

may  use  a par t icular  fo rm accura te ly  a t  s t age  X in  the i r  

development ,  fa i l  t o  produce  tha t  fo rm cor rec t ly  a t  s t age  Y, and 

produce  i t  accura te ly  again  a t  s t age  Z. Th i s  happens  when learners  

are  incorpora t ing  new in fo rmat ion  about  the  l anguage  in to  the i r  own 

in ternal  sys tem of ru les .  An e x a m p l e  of th is  would  b e  when learners  

who  have  learned the  pas t  pa r t i c ip le  'went '  a s  a  memorized 'chunk '  

learn  t o  use  the  regular  -ed in f l ec t ion  f o r  pas t  t e n s e  marking.  At  

th is  point ,  they  s t o p  us ing 'wen t '  and p roduce  ' goed ' .  Once  the  



learner  becomes aware  of  the  excep t ions  t o  the  -ed past  ru le ,  they  

begin t o  use  'went '  co r rec t ly  again .  Th i s  ref lec ts  the  fac t  tha t  

language development  i s  no t  jus t  adding ru le  a f t e r  ru le ,  but  

in tegra t ing  new ru les  in to  the  ex i s t ing  sys tem of ru les ,  re-adjus t ing  

and res t ruc tur ing  unt i l  a l l  t he  p ieces  f i t .  

h)Teash s imple  l anguage  s t ruc tures  be fo re  complex  ones  

Cer ta in  s t ruc tures  a re  acquired  be fo re  o thers  no  mat ter  how 

the  l anguage  i s  presented .  I t  i s  ne i the r  necessary  nor  des i rable  t o  

res t r ic t  learners '  exposure  t o  cer ta in  l inguis t ic  s t ruc tures  that  a re  

perce ived by a l inguis t  a s  be ing s imple .  

i )Learners '  e r ro r s  shou ld  b e  co r rec ted  t o  prevent  in te r  language 

Er ro r s  a re  a  na tura l  par t  of l anguage  l ea rn ing  and a r e  t rue  of 

the  development  of  a  chi ld ' s  f i r s t  l anguage  a s  well  as  of second  

language learning by chi ldren  and  adul ts .  T h e  e r ro r s  reveal  the  

pa t terns  of learners '  deve lop ing  i n t e r  l anguage  sys tem showing  

where  they have  o v e r  genera l ized  a second  language ru le  o r  where  

they have  inappropr ia te ly  t ransfer red  a f i r s t  language ru le  t o  the  

second language.  

When e r ro r s  a re  pers is tent ,  e spec ia l ly  when they  a re  sha red  b y  

a lmost  all  s tudents  i n  a c l a s s ,  i t  i s  useful  t o  b r ing  the  problem t o  the  

learners '  a t tent ion .  Excess ive  e r r o r  co r rec t ion  can have  a s t rong  

negat ive  ef fec t ,  o n  mot ivat ion .  Teachers  h a v e  a responsib i l i ty  t o  

draw the i r  a t tent ion  t o  pers is tent  e r ro r s  o r  t o  e r ro r s  f o r  which  

communicat ive  l anguage  in terac t ion  does  no t  p rov ide  natura l  

sources  of correc t ion .  
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j )S tudents  learn wha t  they a r e  taught  

Second  l anguage  l ea rne r s  can  on ly  learn the  l anguage  they a re  

exposed  to .  However ,  i t  ce r t a in ly  i s  not  the  case  tha t  s tudents  learn  

everyth ing they a r e  taught  o r  tha t  they even tua l ly  know on ly  what  

they a re  taught .  F o r  l ea rn ing  t o  b e  successful ,  the  mater ia l  tha t  i s  

taught* must  b e  appropr ia t e  f o r  t h e  learners '  s t age  of  development .  

Th i s  ref lec t ion  f r o m  the  exper ience  in  teaching hopes  t o  

cont r ibute  t o  a  be t t e r  unders tanding of  the  teacher ' s  responsib i l i t ies  

as  a  teacher  and those  of  the  s tuden t s  a s  l anguage  learners .  

5.6.The Good Language Learner 

Good  l anguage  l ea rn ing  invo lves  f i r s t  of all  an ac t ive  p lanning 

strategy.  In view of the  shee r  magni tude  of the  l anguage  l ea rn ing  

task  the  good  l anguage  l ea rne r  wil l  se lec t  goals  and s u b  goa l s ,  

recognize  s tages  and deve lopmenta l  sequences  and ac t ive ly  

par t ic ipa te  in  the  l ea rn ing  process .  T h e y  wil l  respond t o  the  g roup  

dynamics  of the  l ea rn ing  s i tua t ion  s o  as  not  t o  deve lop  negat ive  

anxie ty  a n d  inhibi t ions .  

T h e  good l anguage  l ea rne r s  employ an academic  learning 

s t ra tegy and  wi l l  b e  prepared  t o  s tudy  and prac t i se .  They  analyse  the  

l anguage  and deve lop  the  necessa ry  techniques  of prac t ice  and 

memoriza t ion  and moni tor  the i r  own performance and revise  i t  in  

order  t o  progress  towards  an improved  second  l anguage  command .  

Good  learners  seek  communica t ive  contac t  with ta rget  

l anguage  users  and  tend t o  deve lop  and  use  communica t ive  

s t ra tegies .  T h e y  ac t ive ly  pa r t i c ipa te  in  authent ic  l anguage  use  and 



make maximum use of the oppor tuni t ies  to practice l is tening to and 

responding t o  speech in the  L2 addressed to  him. 

They possess a s t rong reason fo r  learning the  L2  (which may 

reflect  an integrative o r  an instrumental  motivation) and also 

develop a s t rong ' task motivation'  (respond posit ively to the 

learning tasks  chosen o r  provided).  

Good language learners use  an affective s t ra tegy and cope  

effectively with the emotional  and motivational  problems of 

language learning.  They approach the task in a posit ive frame of 

mind,  develop the  necessary energy to  overcome frus t ra t ions  and 

persist  in their  ef for ts .  They cul t ivate  posit ive at t i tudes towards the 

self a s  language learner,  towards  language and language learning in 

general ,  and towards the target  language and i t s  socie ty  and culture.  

Taken together,  the  l i s t  of good learning characterist ics 

reflects  the socia l ,  cogni t ive  and  affective factors  that  are important  

for  second language learning.  

5.7.Further Research 

Further  learning research is  t o  be done to  improve the 

understanding of second language in d i f ferent  socia l  contexts ,  under 

different  language learning condi t ions ,  at  d i f ferent  age  and maturi ty 

levels  and at  different  levels  of proficiency.  

The  various factors  affecting second language learning in o ther  

states are  to  be  identif ied s o  as t o  arr ive at  general  cri teria 

regarding the  ESL  performance of learners in India.  



5.8.Conclusion 

Despi te  the  enormousness  of the  t a sk ,  researchers  should  press  

fo r  so lu t ions  t o  the  myster ies  o f  second  l anguage  learning and 

a t tempt  a  genuine  in terdisc ip l inary  approach to  second language 

learning.  Nei ther  l inguis t ics ,  nor psychology nor  any o ther  

d isc ip l ine  a lone  wil l  produce  f ina l  answers .  T h e  next  decade  

should  provide  us with informat ion  about  the  human person which,  

when crea t ive ly  in ter re la ted  wi th  o u r  accumulated  knowledge in 

theore t ica l  l inguis t ics ,  soc io- l inguis t ics ,  psychol inguis t ics ,  

psychology o f  learning and t echno logy  wi l l  poss ib ly  enable  us t o  

cons t ruct  a  v iable  theory  of second  l anguage  learning.  

In the  new mil lennium,  the  learning of Engl ish  language has  

become increas ingly  impor tant  fo r  in ternat ional  and even nat ional  

in terac t ion .  T h e  growing in te rdependence  of na t ions  and peoples  

makes  it  impera t ive  f o r  ind iv idua l s  and  g roups  t o  understand each 

o the r  to  communicate  with each o the r  and t o  respect  what  o thers  

cher ish  and value.  Now, more  than ever ,  w e  need  ef fec t ive  Engl ish  

language learning.  
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T h e  s ta te  wise d is t r ibut ion of Engl ish  speakers  in India  in the 1971 

Census.  Percentage  is  ou t  of t h e  to ta l  Engl ish  speakers  in  India.  

India  

States- 

Andhra Pradesh 

Assam 

Bihar 

Gujara t  

Haryana 

Himachal  Pradesh 

Jammu & Kashmir  

Kerala  

Madhya Pradesh 

Maharasht ra  

Manipur  

Meghalaya  

Mysore  

Nagaland 

Orissa  

Pun jab  

Rajas than 

Sikkim 

Tami l  Nadu 

191,595 

No. of speakers  

9,718 

863 

4,436 

3,006 

488 

267 

132 

5,493 

4,452 

69,248 

64 

218 

16,931 

55 

1,40 1 

363 

2,267 

16 

30,117 

Percentage  

5.07 

0.45 

2.34 

1.57 

0.2 3 

0.14 

0.07 

2.87 

2.32 

36.11 

0.03 

0.11 

8.84 

0.02 

0.73 

0.19 

1.18 

0.008 

15.19 



Tripura  

Ut tar  Pradesh 

West  Bengal 

Union Terri tories 

Andaman 

Arunachal  Pradesh 

Chandigarh 

Dadra & Nager Haveli  

Delhi  

Goa,  Daman & Diu 

Lakshadweep 

Pondichery 



Appendix I1 

Proficiency Test 

Rewrite as directed: - 

1 .They do things differently here. 

(Turn into a passive sentence) 

2.My sister-I  rarely write to  my sister  these days-has sent me a gift.  

(Rewrite using a relat ive pronoun) 

3.He not be so  handsome ---> I  leave him long ago. 

(Use the ' i f '  clause) 

4.School bags are heavy. They are difficult  to carry. 

(Use a participial clause) 

5.His new novel is certainly very much---(interesting) than his last 

one---(copies) have been sold.  

6.They sleep---night and study---the daytime (use prepositions). 

7.Use perhaps and probably as  is  appropriate and answer the 

following: - 

Why i s  Ashutosh not here today? 

Where is  Ashutosh today? 



Appendix I11 

Questionnaire for Students 

1 .Name: Age: 

2.Sex: Male Female 

3.Mother tongue: 

4.plack of birth: City Town Village 

5.School attended: Urban Suburban Rural 

6 .0wnership of the school: Private Govt. 

7.Medium of instruction in school was 

a)English for my entire school education. 

b)Malayalam for my entire school education 

c)English for a part of my school education 

8.Branch of study in college 

a)Arts 

b)Science 

c)Commerce 

9.Father's educational background: 

S.S.L.C. Pre-degree Degree P G 

10.Father's occupation: 

l l .Monthly income: 

a)less than 1000 rupees 

b)between 1000 and 3000 rupees 

c)more than 3000 rupees 



12. My father knows the following languages: 

a)Speak b)Read 

1 .English 

13. Mother's educational background: 

S.S.L.C. Pre-degree Degree P. G. 

14. Mother's occupation: 

15.Monthly income: 

16.My mother knows the following languages: 

a)Speak b)Read 

1 .English 

3.Hindi 

17.Now I live in a)City b)Town c)Village 

18.How much do your parents encourage you to  study English? 

Not at all Very much Neutral 

19.How do your parents feel about your learning English 

(Write either in English or Malayalam) 

20.At home, do your parents subscribe to  a daily English 

newspaper? 

Ye S No 



21.Do ycur parents have a collection of books in English for general 

reading? 

Yes No 

22.Do you speak English at home? 

Always Sometimes Never 

23.Did you speak English at home when you were a child? 

Yes No 

24.Do you speak English to touristsloutsiders? 

Yes No 

25.Do you see English movies? 

Yes No 

26.Do you listen to  the radioltelevision program in English? 

a)many times a day b)once in a day 

c)once in a week d)rarely 

e)never 

27.Do you writelreceive let ters in English? 

Yes No 

28.1 write to my parents in English 

Always sometimes never 

29.1 write to my friends and relatives in English 

Always sometimes never 

30.1 write applications in 

English Malayalam 

31.For making notes in the classroom, I use 

English Malayalam 



32.For writing answers in  non-language subjects (arts ,  science & 

commerce) I  use 

English Malayalam 

33.Do you read newspapers in Engl ish? 

Ye S No 

34.If yes write the name of the newspaper:  

35.Do you read journals in English? 

Ye S No 

36.If yes write the name: 

37.Do you read books other than your textbooks? 

Ye S No 

38.Specify the books: 

39.Following is  a statement with 7 possible answers.  Rank them as 

they refer  to you. Mark 1 for  the  most applicable,  2 fo r  the next and 

S O  on- 

I  am learning English because 

a)I  think i t  will be useful in  gett ing a good job. 

b)I think i t  will help me to  understand English knowing Indians 

and their  ways of life. 

c)It  will help me to  read reference books and journals.  

d)It will be helpful to meet and converse with greater variety 

of people who know English.  

e)Knowledge of English will make me a better educated person. 

f ) I t  wil l  help me to  read English technical  literature. 



4O.Given below a r e  1 0  reasons  that  might  be  g iven f o r  s tudying 

Engl ish .  Read  each reason careful ly  and  ra te  i t  a s  i t  appeals  t o  

you.  Tick  the  o n e  tha t  best  r ep resen t s  your  f ee l ing .  

T h e  s tudy  of Engl ish  i s  impor tant  to  m e  because  - 

1.Advanced technica l  l i te ra ture  ( l i te ra ture  in o the r  f ie lds  of 

knawledge)  i s  r ead i ly  ava i l ab le  in Engl ish .  

a )def in i te ly  impor tan t  fo r  m e  

b) impor tant  f o r  me.  

c)s l ight ly  impor tan t  fo r  me.  

d)not  impor tant  f o r  me.  

2.A good  knowledge  of Engl ish  wil l  enab le  m e  t o  h a v e  bet ter  

con tac t s  with Engl ish  speak ing  Indians  - 

a)def in i te ly  impor tan t  fo r  m e  

b) impor tant  f o r  m e  

c)s l ight ly  impor tan t  f o r  m e  

d)not  impor tant  f o r  m e  

3 .Knowledge of a wor ld  l anguage  l ike  Engl ish  can  fac i l i t a t e  access  

t o  newspapers ,  Journa l s  e t c  f rom var ious  pa r t s  of the  wor ld  

wi thout  t ransact ions .  

a )def in i te ly  impor tan t  f o r  m e  

b) impor tant  f o r  m e  

c)s l ight ly  impor tan t  f o r  m e  

d)not  impor tant  f o r  m e  



4.Knowledge of English will expose me to  challenging new ideas. It 

will broaden my outlook and make me a better person.  

a)definitely important for me  

b)important for  me 

c)sl ightly important for me 

d)not important for  me 

5.College classes require knowledge of English 

a)definitely important for me 

b)important for  me 

c)sl ightly important for  me  

d)not important for  me 

6.Knowledge of English can help  me to  read English l i terature for  

pleasure. 

a)definitely important for  me 

b)important for  me 

c)sl ightly important for me 

d)not important for  me 

7.Knowledge of English i s  necessary to  get  a good job. 

a)befinitely important for  me. 

b)important fo r  me 

c)sl ightly important for  me  

d)not important for  me 
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8.Knowledge of Engl ish  helps  t o  become a modern  human being in 

the  20th century  

a)def in i te ly  impor tant  fo r  m e  

b) impor tant  f o r  me 

c)s l ight ly  impor tant  f o r  m e  

4)not  impor tant  f o r  m e  

9 . A  good knowledge of Eng l i sh  can  he lp  m e  t o  mix  f ree ly  with the  

people  who  a re  in  Touch wi th  the  la tes t  t rends  in  thought  and  

behaviour  in  t h e  west  

a )def in i te ly  impor tant  f o r  m e  

b) impor tant  f o r  m e  

c)s l ight ly  impor tant  f o r  m e  

d )no t  impor tan t  f o r  m e  

10.A good  knowledge of Eng l i sh  i s  necessary  t o  t ravel  abroad on 

bus iness  o r  a s  a  tour is t  

a )def in i te ly  impor tant  f o r  m e  

b) impor tant  f o r  m e  

c)s l ight ly  impor tant  f o r  m e  

d)not  impor tant  fo r  m e  

41. How of ten  d o  you use  Engl ish  a t  present  

Many  t imes  o n c e  a d a y  once  a week v.rarely never  

Your Engl ish  teacher  

C lass  ma tes  

Fr iends  

Family  



Off ic ia l  

42.Which ski l l  d o  you th ink you possess  the  best  

a ) l i s tening b ) speak ing  

c) reading d)wri t ing  

43.Which ski l l  d o  you wan t  t o  deve lop  

&)lis tening b)speaking 

c ) read ing  d)wri t ing  

44.Answer  t h e  fo l lowing  ques t ions-  

a )Do  you l ike  your  Engl ish  t eacher?  

If not  why?  

b )Do  you know the  name  of your  Eng l i sh  t eacher?  

If yes ,  wr i te  the  name-  

c )Does  your  t eacher  know your  name?  

If not  why?  

d ) I s  the re  any  personal  contac t  be tween you and  your  Engl ish  

t eacher?  

e )Have  you e v e r  g o n e  t o  y o u r  Engl ish  t eacher  wi th  your  

l anguage  problems.  

If yes ,  how many  t imes-  

f )Has  your  Eng l i sh  t eacher  he lpedlguided you so lve  your  

p rob lems?  



If not  why?  

g)Do you meet  and talk t o  your  Eng l i sh  t eacher  f o r  gu idance  

ou t s ide  the  c l a s s?  

h)Does  your  Engl ish  t eacher  encourage  you when you d o  not  d o  

well  in  c l a s s ?  

45.Why d o  you learn Eng l i sh?  

a)To pass  the  univers i ty  e x a m  

b)To get  a  good  j o b  

c)To master  the  language.  

46 .What  i s  your  exper ience  in  Eng l i sh  c l a s s  ? 

a)The course  in  Engl ish  i s  bor ing  

b)Too di f f icul t  

c )Not  well  organized 

d)In teres t ing  but  i r re levant  t o  my needs  

e)Very in teres t ing  

47.Are you anxious  in the  Eng l i sh  c l a s s?  

a)h igh anxie ty  b)low anx ie ty  c ) n o  anxie ty  

48 .Do you l ike  the  a tmosphere  i n  your  Eng l i sh  c l a s s room? 

Not  a t  al l  Very much 

49.Tick the  s t a t ement  mos t  appropr ia te-  

1 .Compared wi th  o the r  sub jec t s ,  I  t h ink  I  

a )enjoy the  Engl ish  c l a s s  m o r e  

b )do  not  en joy  

c ) l ike  t h e  Eng l i sh  c l a s ses  



2.About studying English I can honestly say that I 

a)do just  enough work to pass  

b)do very l i t t le  work 

c)real ly  try to  do  well 

3.When you have an ass ignment  in Engl ish  do  you - 

aJdo i t  immediately.  

b)become bored 

c)put  i t  off t i l l  the last  moment  

4.During English c lasses ,  I 

a)have a tendency t o  day dream 

b)become completely bored 

c)have t o  force  myself t o  l i s ten  to  the teacher  

d)become completely absorbed in the subject  

5.If I had the oppor tuni ty  I  would read more  books,  journals  in 

English 

a)as often as I could  

b)fair ly regularly 

c)never  

6.1 believe English should  be  taught  

a) to  all  s tudents  

b)only t o  those  who wish t o  s tudy 

c)omitted f rom the syl labus  



7.1 find studying English 

a)very interesting 

b)not as  interesting as the other subjects 

c)not interesting at  all 

50.ilow do you rank your self in  the following scale? Tick the 

one applicable.  

capable lack abil i ty 

interesting boring 

happy depressed 

modern traditional 

have social graces lack social graces 

well educated uneducated 

successful a fai lure 

have self confidence lack self confidence 

extrovert  introvert 

independent lack freedom 

cultured uncultured 

reliable unreliable 

high standard of l iv ing low standard of l iving 

attractive unattractive 

have a bright future bleak future 



Appendix IV 

Questionnaire for Teachers 

Substantiate your answers wherever possible with observations and 

suggestions: 

l .Name:  

2.Name of the  college: 

3.Designation: 

4.Teaching experience at graduate level: 

5.Total service: 

6.Qualification and research experience:  

7.No. of students in a 1st  year degree class: 

8.Do you think your students receive parental support  to learn 

English? 

9.Do they provide extra reading material  for  their  children? 

1O.Do you provide opportunity t o  use the language within the class? 



1 l . D o  you think they get exposure outside the class through T.V., 

radio, movies etc.'? 

12.What are the possible motivational factors fo r  the students to 

learn English? 

13.Why do you think your students learn English? 

!4.Do you try to motivatefinspire your students? Elaborate.  

15.What is  their at t i tude in  the English classroom? 

16.Are they boredjinterested in classroom activites? If so  why? 



17.Do they read books other than their textbooks? 

l8 .Do they use English to communicate with you or their 

classmates? 

19.Do you give introductory lectures to rouse their interest? 

Elaborate. 

20.Do you teach them study skil ls-note taking, using dictionary and 

library? Elaborate. 

21 .Nature of remedial work done. Explain. 

22.Do you conduct tutorial class? Explain. 



23.What is  your opinion of the prescribed texts? 

24.Your opinion of the present examination system. 

25.Do you take pains to  solve their  language problems insidelout 

side the c lass?  

26.Do you encourage them to open out their  personal problems? 

27.Are you approachable to  your students? 

28.Are they anxious in your c lass?  

29.Are the students frustrated in the English class? If so  why? 



30.Do you resort to ' teacher talk '? Explain. 

31.Do you enjoy teaching English? 

32.Do you experience job satisfaction? 

33.Your suggestions for improving the teaching of English language 

in colleges. 
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